
WORKING WITH
WOMEN AND 
CHILDREN IN

ASGM
A TRAINING MODULE



CONTENTS
Foreword 
Preface  
Acknowledgment
About BAN Toxics
Training Approach
How the module is organized
Tips for Facilitators 
Pre-Workshop Instructions 
Materials
Training Design

Module 1. All About Me
Who Am I 
My KASH 
My Purpose 
Summary

Module 2. My Rights as A Child
My Rights as Mandated by Philippine Laws
My Rights Based on the UN Convention
My Four Basic Rights
My Rights, Responsibilities and Expectations from my Parents
Me as a Child Advocate
Summary

Module 3. My Rights as A Woman 
My Rights according to Philippine Laws
RA 9262-Anti – VAWC Law
My Rights According to International Law
Summary
Additional Selected Philippine Laws on Women

Module 4. My ASGM Community
Mining and I
My Vision for My Community
What Is ASGM
What is Mercury
Challenge

Module 5. Gender and Development
Sex Versus Gender 
Myths and Facts About Gender
Gender Identity 
Socio-Cultural Differences between Men and Women
Gender Roles and Characteristics
Gender Bias
Gender Equality
Gender Division of Labor
Gender and Development

References

4 
5
6
7
8
9
9 
11 
12
13

15 
21 
22 
27

28
29
29
31
32
33

 
34
38
47
49
50

55
56
56
58
63

64 
65
66
66
67
67
71
72
74

77



USER’S GUIDE

ACKNOWLEDGMENT

This training module is designed to promote children 
and women’s rights in the Artisanal Small-scale Gold 
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	Ƃ �/�Ý�VÃ� �Ã�>����`i«i�`i�Ì�����«À�wÌ�i�Û�À���i�Ì>������}�ÛiÀ��i�Ì>��
organization focusing on the Southeast Asian region on issues pertaining to 
environmental justice, prevention of toxic trade – products, wastes and tech-
nologies, trade, human rights and governance.

The organization believes that no segment of our society should suffer envi-
ronmental harm by reason of poverty, belief, or race and that “the only world 
worth passing to our children is toxics-free”.

	Ƃ �/�Ý�VÃ� �Ã�>�Ã��Ì�i�-�ÕÌ�i>ÃÌ�ƂÃ�>���vwVi��v�Ì�i�	>Ãi��ƂVÌ���� iÌÜ�À��
(BAN), a global organization focused on confronting the global environmen-
Ì>�����ÕÃÌ�Vi�>�`�iV�����V���ivwV�i�VÞ��v�Ì�Ý�V�ÌÀ>`i�Ì�Ý�V�Ü>ÃÌiÃ]�«À�`ÕVÌÃ�
and technologies) and its devastating impacts. It is also an active member of 
the Zero Mercury Working Group (ZMWG) and the International Persistent 
Organic Pollutants Elimination Network (IPEN).

BAN Toxics accomplishes its objectives through bridge-building with local 
and international groups, empowerment of local communities and advocacy 
at the national and global levels. Some of the notable accomplishments of 
BAN Toxics include a study on terminal storage options for mercury. In 2009, 
it spearheaded a national study on ASGM in the Philippines with support 
from Takagi Fund for Citizen Science. The results of the study were used as 
inputs in the formulation of a National Strategic Plan for ASGM in the Philip-
pines. 

ABOUT BAN TOXICS
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TRAINING APPROACH

/��Ã�ÌÀ>����}���`Õ�i�«À�Û�`iÃ�ÌÀ>��iÀÃ�Ü�Ì��Ì�i���v�À�>Ì���]�Ã«iV�wV�>VÌ�Û�Ì�iÃ]�
and materials they need to effectively plan and deliver a training program to 
promote the rights of women and children who are often marginalized and 
victims of abuse. Because each trainer and each training situation is unique, 
planning is critical to the success of any program. This module encourages 
participation and provides structured learning exercises.

Applying the experiential learning cycle
This training approach is based on experiential learning theory (Kolb and Fry 
1975; McCaffery 1986) and is participatory in design. It is a learner-centered 
approach involving active experience followed by a process of reviewing, 
ÀiyiVÌ��}]�>�`�>««�Þ��}�Ü�>Ì��>Ã�Lii���i>À�i`�Ì�À�Õ}��Ì�i�iÝ«iÀ�i�Vi°�*>À-
ticipatory methods keep learners active in the learning process. They are 
involving and interactive. They encourage communication and group work, 
and they are action oriented and experience based.

This experiential and participatory approach was chosen to enhance effec-
tive skills transfer, to facilitate conceptual and attitudinal development, and 
to encourage appropriate changes in participants’ behavior. The experiential 
model helps people assume responsibility for their own learning because 
�Ì� >Ã�Ã� Ì�i�� Ì�� ÀiyiVÌ���� Ì�i�À� iÝ«iÀ�i�Vi]�`À>Ü�V��V�ÕÃ���Ã]� >�`� �`i�Ì�vÞ�
applications. Participants ground the lessons in their actual situation by con-
sidering the question, “What can or should I do differently as a result of this 
training experience?” For this model to be effective, it must be applied in 
both the design and delivery stages of training. The sessions and activities in 
this module provide trainers with guidelines for reaching the training objec-
tives by applying the experiential training methodology. An understanding 
of the adult learner, the role of the trainer as a facilitator, and the experiential 
learning cycle are important in this approach.

The adult learner
Understanding the adult learner is critical to the success of this training ap-
proach. The adult learner has particular needs (Knowles 1978; McCaffery 
1986; Zemke and Zemke 1981). Adult learners need continual opportunities 
to identify their needs and recognize the relevance of their learning in terms 
of their own lives. Adult learners need self-directed learning opportunities 
in which they can actively participate. They need to actively think, do, and 
ÀiyiVÌ����iÝ«iÀ�i�ViÃ]�`�ÃVÕÃÃ�Ü�Ì���Ì�iÀÃ]�>�`�«À>VÌ�Vi�>�`��i>À���iÜ�Ã����Ã°�
The adult learner needs interactive communication with both the trainer and 
fellow learners, which is different from one-way teacher-to-student communi-
cation. The learner needs to continually reassess the question, “Where am I 
now and where do I want to go?”

The trainer
The role of the trainer/facilitator is to manage or guide the training process 
rather than to manage the content of learning. Adult learners can share the 
responsibility for their learning with the trainer. The experience of adult learn-
ers should be viewed and used as a rich resource in the learning environment 
and they should be encouraged to contribute to the learning environment 
whenever possible.
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HOW THE MODULE IS ORGANIZED

INTRODUCTION

TIPS FOR SUCCESS

As a trainer/facilitator, you are responsible for creating the learn-
��}�i�Û�À���i�Ì�>�`��>��Ì>����}�Ì�i�y�Ü��v�Ì�i�Ü�À�Ã��«°�9�Õ�
must be aware of the needs of the participants and be sensitive 
to their concerns. The following are 10 tips to help you achieve 
a successful workshop.

Ten tips for your success as a trainer/facilitator:

1. Begin your working day by presenting:
U�"L�iVÌ�ÛiÃ
U�-V�i`Õ�i

 Make sure that the trainees are aware of what they are ex-
pected to learn each day.

2. Manage time wisely. Time is a motivating factor in training. 
If you slow down, the participants will lose interest and com-
mitment.

3. Give brief presentations. Encourage your trainees to speak 
up and participate actively in discussions and exercises.

4. Follow the instructions for the proposed exercises:
U�1Ãi�`�vviÀi�Ì�ÌiV���µÕiÃ
U�*À���Ìi�>VÌ�Ûi�«>ÀÌ�V�«>Ì���
U���VÀi>Ãi���ÌiÀiÃÌ�>�`��iÛi���v���Ì�Û>Ì���

5. Avoid “shortcuts” while working on topics. Keep the same 
level of interest while making presentations, doing exercis-
es, and listening to reports. Remember that as a trainer you 
are responsible for the results of the workshop.

6. Don’t let your interest and willingness to teach be dimin-
ished. Show care for the participants’ learning and be pa-
tient!

7. Be an attentive and good listener. The participants expect 
you to value their ideas and to look at them while speaking. 
These positive attitudes increase your credibility with the 
participants.

8. Praise your trainees for their efforts and for good perfor-
mance. This shows that you recognize their input and this 
consequently increases their level of motivation.

9. Make sure that your trainees feel positive and that they are 
Ã>Ì�Ãwi`�Ü�Ì�� Ì�i�Ü�À�Ã��«°�ƂÃ�� v�À� Ì�i�À� vii`L>V�� >Ì� Ì�i�
end of each day.

£ä°� 	i� V��w`i�Ì� �v� Þ�ÕÀ� ÃÕVViÃÃ� >Ã� >� ÌÀ>��iÀÉv>V���Ì>Ì�À°����
through the whole plan and be well prepared. Let them see 
Þ�Õ�>Ài�V��«iÌi�Ì�>�`�Ãi�v�V��w`i�Ì°
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MANAGING GROUPS

TIPS FOR FACILITATING 
GROUPS

Many of the exercises require the participants to work together 
in small groups and there must be a way to share the information 
with all participants. The most common way is to have group 
«ÀiÃi�Ì>Ì���Ã°�9�Õ�>Ài�ÀiÃ«��Ã�L�i�v�À��>�>}��}�Ì�i�}À�Õ«�>V-
tivities and ensuring active participation. The following tips will 
help.

Seven tips for facilitating group exercises:

1. Be attentive to and supportive of the participants’ needs in 
every situation.

2. Help them to understand the steps they must take to ac-
complish all the tasks.

3. Manage time effectively. Be sure to remind participants of 
Ì�i�Ì��i�Ài�>����}°�	i�wÀ�t��ii«�Ì��Ì�i�ÃV�i`Õ�i°

4. Show interest and be willing to assist them at all times. 
 Circulate from group to group while they are working.
5. Follow the entire process. Remain in the classroom during 

all activities.
6. Provide the groups with constructive feedback.
7. Always summarize the major points made by the groups and 

relate them to the objectives of the session and exercise.
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PRE-WORKSHOP

INTRODUCTION

ACTIONS NEEDED

Instructions to Trainers/Facilitators

As a trainer, you are responsible for the preparation and man-
agement of the entire program. This requires pre-workshop ac-
Ì���Ã°�9�Õ��ÕÃÌ�`�ÃVÕÃÃ� Ì�i�«Ài�Ü�À�Ã��«� ÀiÃ«��Ã�L���Ì�iÃ�Ü�Ì��
the workshop’s partner institutions. Some things that you must 
be sure to arrange are included in the following list. There may 
be several others. Pre-planning is essential to the success of 
your training workshop.

9�Õ��ÕÃÌ�>ÀÀ>�}i� v�À� Ì�i� v����Ü��}� ���}�Liv�Ài� Ì�i�Ü�À�Ã��«�
starts:

1. In pre-workshop communications, be sure to inform the par-
ticipants of any information they will require prior to arriv-
ing at the workshop. This can be accomplished by means of 
a pre-workshop letter. Consult with the partner institutions 
about plans for pre-workshop communication with partici-
pants.

Ó°�ƂÀÀ>�}i� v�À� >««À�«À�>Ìi� �vwV�>�Ã� Ì�� Üi�V��i� Ì�i� «>ÀÌ�V�-
pants.

3. Provide a plastic envelope for each participant. This enve-
lope will be used by the participant to organize the training 
materials from each session. Before they are distributed at 
the workshop, each envelope should contain the following 
items:
U�	>��«i�É«i�V��
U�/À>����}�`iÃ�}�
U�/i�Ì>Ì�Ûi�ÃV�i`Õ�i�vÕ���Ü�À�Ã��«®
U�,i}�ÃÌÀ>Ì����v�À���v��ii`i`

4. Plan for implementation of systematic activities. Prepare 
yourself to instruct participants during the opening session 
on the systematic activities of the workshop:

5. At the end of each day:
U���Û�Ìi�>�Û��Õ�ÌiiÀ� Ì��«Ài«>Ài�>�`�«ÀiÃi�Ì�>�LÀ�iv� ÀiV>«�

the following morning, reviewing the day’s activities and 
summarizing major lessons learned. 

U�
��`ÕVÌ� >� LÀ�iv� iÛ>�Õ>Ì���� �v� Ì�i�«ÀiÛ��ÕÃ� ÃiÃÃ���Ã� Ì��
know the absorptive capacity of the participants and ad-
just the methods and schedule.

È°�ƂÀÀ>�}i�v�À�Ì�i�ViÀÌ�wV>ÌiÃ�Ì��Li�Ài>`Þ�v�À�̀ �ÃÌÀ�LÕÌ����>Ì�Ì�i�
end of the workshop.
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MATERIALS U��
��«À��iVÌ�À��v�>Û>��>L�i�>�`�>««À�«À�>Ìi®
U�*À��iVÌ�À�ÃVÀii�ÉÜ��Ìi�L�>À`��À�V��Ì�
U����«V�>ÀÌ�ÃÌ>�`Ã������Õ��Ó®
U����«V�>ÀÌ�«>«iÀÉ«>`Ã�
U��>À�iÀÃ�v�À�ÜÀ�Ì��}�
U��iÌ>�V>À`Ã
U�-Ì>«�iÀ
U�/>«i�ÃÌÀ��}��>Ã���}�Ì>«i�>�`�Ài}Õ�>À�Ì>«i®
U�*ÕÃ��«��Ã
U���Õi
U�-V�ÃÃ�ÀÃ
U�*i�V��ÃÉ��Ìi«>`ÃÉ«i�Ã
U�*i�V���Ã�>À«i�iÀÃ
U�ÝÌi�Ã����V�À`Ã
U�ÝÌÀ>���Ìi«>`Ã�>�`�«i�Ã
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DEVELOPING SELF-AWARENESS 

Learning Outcomes:

Purpose: To help youth and women explore and 
develop a sense of self-awareness that will eventu-
ally result in empowerment.

 Objectives: At the end of the session, participants 
will be able to:
1. Articulate their perception and understanding 

of their knowledge, abilities, skills and habits;
2. Identify their individual capabilities, strengths 

and weaknesses;
3. Make a commitment on what to personally will-

ingly do for their ASGM community.

ACTIVITY STARTER:  Mirror Image (10-15 minutes.)

Instruction:
U� /��Ã�>VÌ�Û�ÌÞ���Û��ÛiÃ�«i�«�i����«>�ÀÃ]�Ü�Ì����i�

person mirroring the actions and movements 
of the other person.

U� �>V���Ì>Ì�À� ��Û�ÌiÃ� >� Û��Õ�ÌiiÀ� Ì�� ÃÌ>�`� v>V��}�
you about half a meter apart. The facilitator ini-
tiates action, with the other person following in 
“mirror image”.

U� �>�i� Þ�ÕÀ� ��Ûi�i�ÌÃ� ��ÌiÀiÃÌ��}� >�`� Ã��Ü�
enough for the other person to mime as if they 
were a full-length mirror.

U� Ƃ�Ã����V�Õ`i�â>�Þ�ÃÌÀiÌV�iÃÉV��Ì�ÀÌ���Ã�Ì��}iÌ�
a few laughs, especially facial gymnastics.  In-
clude action sequences for tasks like brushing 
your teeth.  The demonstration helps to loosen 
up conceptions and inhibitions.

U� ��� «>�ÀÃ]� ��i� «iÀÃ��� ÃÌÀiÌV�iÃ]� Ì�i� �Ì�iÀ� v��-
lows. Then swap after 

INTRODUCTION:

���Ü��}�Þ�ÕÀÃi�v��Ã�LiÞ��`�w}ÕÀ��}��ÕÌ�Þ�ÕÀ�v>Û�À�Ìi�
color or your favorite subject in school or your fa-
vorite music album. Knowing yourself is the process 
of understanding you – the human being – on deep-
er levels than the surface. It is an unpredictable road 
that you must be willing to explore. It brings you 
face-to-face with your deep self-doubts and insecuri-
ties. It makes you take a serious look at the way you 
are living your life and put it to question. Knowing 
yourself means respecting your values in life, your 
beliefs, your personality, your priorities, your moods, 
Þ�ÕÀ��>L�ÌÃ]�Þ�ÕÀ��>}��wVi�Ì�L�`Þ]�>�`�Þ�ÕÀ�Ài�>Ì���-
ships. Knowing yourself means understanding your 
strengths and weaknesses, your passions and fears, 
your desires and dreams. It means being aware of 
your eccentricities and idiosyncrasies, your likes and 
dislikes, and your tolerances and limitations. Know-
ing yourself means knowing your purpose in life. 

9�Õ½Ài� ��Ì� L�À�� ���Ü��}� Þ�ÕÀÃi�v°� 9�Õ� `�� ��Ì� }iÌ�
to know yourself simply by growing up and growing 
old. Knowing yourself is a conscious effort; you do it 
with intention and purpose.

��Ü�Ì���iÌ�Ì�����Ü�9�ÕÀÃi�v

£°��iÌ� Ì�� ���Ü� 9�ÕÀ� *iÀÃ��>��ÌÞ� �� 1�`iÀÃÌ>�`��}�
Þ�ÕÀ��Ü��«iÀÃ��>��ÌÞ��Ã�Ì�i�wÀÃÌ��iÞ°�9�Õ��>Ûi�Ì�i�
collective opinion of others, which is one aspect. 
The idea is to get to know your personality inside 
out, to know what you are and what you are not 
like. Understand what makes you react a certain 
way in life’s myriad of situations. Ask yourself 
“Why did I do that?” and answer it. Who are you 
behind your name? What are your characteristic 
traits? Who are you among friends? What about 
strangers? What persona do you portray to the 
outside world? What are you really like on a good 
day as well as a bad day, in the face of a challenge 
or a great reward? How do you react to the world 
around you?

WHO AM I

INPUT
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Ó°��iÌ�Ì�����Ü�9�ÕÀ�
�Ài�6>�ÕiÃ�q�9�ÕÀ�V�Ài�Û>�ÕiÃ�
are the morale codes and the principles you hold 
near and dear to your heart. In your work, in your 
home, in all aspects of your life, which values can 
you never compromise? Those are your core val-
ÕiÃ°� �Ã� �Ì����iÃÌÞ]� ��Ìi}À�ÌÞ]� ÃiVÕÀ�ÌÞ��À�yiÝ�L���ÌÞ¶�
�Ã��Ì�`i`�V>Ì����Ì���Ì�iÀÃ]�Ü�Ã`���>�`��i>À���}]�w-
nancial comfort or fun? Do you value loyalty above 
excellence, responsibility above ambition, or inno-
vation above improvement?

Î°��iÌ�Ì�����Ü�9�ÕÀ�	�`Þ�����Ü�Üi���`��Þ�Õ����Ü�
your body, your breathing, your abilities, your lim-
�ÌÃ��v�L>�>�Vi�>�`�yiÝ�L���ÌÞ¶��>Ûi�Þ�Õ�iÛiÀ�Ã>�`�
“my body can’t do this” and that “my body type 
won’t do that” without even trying a physical chal-
lenge? Before you close the door to wonderful 
possibilities, take another look. Take the time to 
become truly intimate with the loveliest temple on 
earth, your own body.

{°��iÌ�Ì�����Ü�Þ�ÕÀ��Ài>�Ã��9�ÕÀ�̀ Ài>�Ã�>�`���«iÃ�
create the pathway into your future. They help 
Þ�Õ�LÕ��`�Ì�i���vi�Þ�Õ�V>��Li�«À�Õ`��v���Û��}°�9�ÕÀ�
`Ài>�Ã��>ÌÌiÀ°� 9�ÕÀ� `Ài>�Ã� >Ài� ��«�ÀÌ>�Ì°� 9�ÕÀ�
dreams are worth going after. Don’t believe any-
thing less. And start getting to know your dreams 
Üi��°� �iÌ� Ì�� ���Ü� Ì�i� `iÌ>��Ã� >�`� Ì�i� Ã«iV�wVÃ°�
If you want to become a musician, ask yourself: 
What instrument do you want to play? What level 
�v� «À�wV�i�VÞ�`�� Þ�Õ�Ü>�Ì� Ì�� �i>À�¶���Ü�L�}� >�
part of your life would it be? And on and on un-
til you know everything about your dream. Make 
your dreams part of your daily pursuits. Take them 
seriously. Work for these dreams. Glorify them in-
stead of hiding them and being ashamed of them.

5. Get to Know your Likes and Dislikes - What do 
you like and just as important, what do you dis-
like? Simple, innocent question but knowing this 
>L�ÕÌ�Þ�ÕÀÃi�v�}�ÛiÃ�Þ�Õ�>���Ì��v�V��w`i�Vi�>L�ÕÌ�
who you are. A lot of people go through life lik-
ing what’s popular and disliking what’s not “cool”. 
���½Ì�`��Ì�>Ì°�/>�i�Ì�i�Ì��i�Ì��`iw�i�Þ�ÕÀ� ���iÃ�
and dislikes, and don’t put it up for a vote among 
v>���Þ�>�`�vÀ�i�`Ã°�9�Õ�`iV�`i°��iw���}�Þ�ÕÀ��Ü��
likes and especially dislikes takes guts. It maybe 
impolite to dislike attending yet another  3-hour 
meeting with extended relatives, but look at the 
alternative. If you keep doing what frustrates you 
and neglect what brings you joy, you give up part 
of who you are. It’s the least likely path to any hap-
piness whatsoever. Stay true to your likes and dis-
likes. Nobody has to like them but you!

Self-awareness matters because, when you understand 
yourself deeply, you’re able to live consciously instead 
of haphazardly. It’s the difference between stumbling 
through life repeating the same patterns and creating 
your own destiny.

ACTIVITY 1 – 
The “5 MINUTE PERSONALITY TEST”

Below are ten horizontal lines with four different set of 
words.  Put the number “4” next to the set that best 
describes you; a “3” next to what describes you next 
best; a “2” to the next best word or words, and a “1” 
beside what that least describes you. For each line of 
words, you will only have one “4”, one “3”, one “2”, 
and one “1”.

��À�iÝ>�«�i\�"�i�V���Vi�v�À�Ì�i�wÀÃÌ����i��v�Ü�À`Ã�
would be as follows:

3 Likes Authority  
4 Enthusiastic  
2 Sensitive feelings  
1 Likes 

Instructions:       

L  O      G          B 
1. ___ Likes authority ___ Enthusiastic  _ Sensitive feel-
ings _ Likes instructions
________________________________________________

2. ____ Takes charge  ____ Takes risks ____ Loyal   ____ 
Accurate
________________________________________________

3. ____ Determined  ____ Visionary  ____ Calm, even 
keel ____ Consistent
________________________________________________

4. ____ Enterprising____ Very verbal ____ Enjoys rou-
tine   ____ Predictable
________________________________________________

5. ____ Competitive ____ Promoter  ____ Dislikes 
change   ____ Practical
________________________________________________

6. ___Problem solver _Enjoys popularity _Gives in to 
others ____ Factual
________________________________________________
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7.___Productive__Fun-loving _Avoids confrontations  
Conscientious
______________________________________________
________________
8. ____ Bold____ Likes variety____ Sympathetic     
____ Perfectionist
______________________________________________
________________
9. ____Decision maker____Spontaneous____ Nurtur-
ing ____ Detail-oriented
______________________________________________
________________
10. ____ Persistent  ____ Inspirational ____ Peace-
maker       ____ Analytical

 ____ TOTAL “L”     ____ TOTAL “O”   ____ TOTAL 
“G”          ____ TOTAL “B”

What Does This All Mean?

Now that you’ve taken the survey, what does it all 
mean? Each letter (L, O, G, B) stands for a particular 
personality type. The column with the highest score 
is your dominant personality type, while the column 
with the second highest number is your sub-domi-
nant type. While you are a combination of all four 
personality types, the two types with the highest 
scores reveal the most accurate picture of your natu-
ral inclinations, strengths and weaknesses, and how 
you will naturally respond to most situations.

The four personality types can be likened to animals 
to make them easier to understand and remember. 
Below are complete descriptions of each one.

Lions are leaders. They are usually the bosses at 
work…or at least they think they are! They are deci-
sive, bottom line folks who are observers, not watch-
ers or listeners. They love to solve problems. They 
are usually individualists who love to seek new ad-
Ûi�ÌÕÀiÃ�>�`��««�ÀÌÕ��Ì�iÃ°�����Ã�>Ài�ÛiÀÞ�V��w`i�Ì�
and self-reliant. In a group setting, if no one else 
instantly takes charge, the Lion will. Unfortunately, 
if they don’t learn how to tone down their aggres-
siveness, their natural dominating traits can cause 
problems with others. Most entrepreneurs are strong 
lions, or at least have a lot of lion in them.

Natural strengths 

U��iV�Ã�Ûi
U���>���À�i�Ìi`
U�ƂV��iÛi�i�Ì�̀ À�Ûi�
U��iÌÃ�ÀiÃÕ�ÌÃ
U���`i«i�`i�Ì
U�,�Ã��Ì>�iÀ
U�/>�iÃ�V�>À}i
U�/>�iÃ����Ì�>Ì�Ûi�
U�-i�v�ÃÌ>ÀÌiÀ
U�*iÀÃ�ÃÌi�Ì
U�vwV�i�Ì
U�
��«iÌ�Ì�Ûi
U� ���ÞÃ� V�>��i�}iÃ]�

variety and change
U��À�Ûi��Ì��V��«�iÌi�

projects quickly and 
effectively

Natural weaknesses 

U���«>Ì�i�Ì
U�	�Õ�Ì
U�*��À���ÃÌi�iÀ
U���«Õ�Ã�Ûi
U��i�>�`��}
U��>Þ�Û�iÜ�«À��iVÌÃ�

more important 
than people
U�
>��Li���Ãi�Ì�Ûi�

to the feelings of 
others
U��>Þ�ºÀÕ���ÛiÀ»�

others who are 
slower to act or 
speak
U��i>ÀÃ���>VÌ�Û�ÌÞ]�
   relaxation
U�+Õ�V��Þ�L�Ài`�LÞ�
  routine or mechanics

L: Lions
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Fast-paced, task oriented

Results; challenge, action, power, and credit for achievement
Lions focus on the NOW instead of the distant future. They get a lot 
more done in a lot less time than their peers. Hate wasting time; and 
like to get right to the point.

Great at initiating communication; not good at listening (one way 
communicator)

Impulsive; makes quick decisions with goal or end result in mind. 

Results-focused. Needs very few facts to make a decision.

The lion takes command and becomes autocratic.

The lion needs to see results, experience variety, and face new chal-
lenges. He needs to solve problems and wants direct answers.

�Àii`��]�>ÕÌ��À�ÌÞ]�Û>À�iÌÞ]�`�vwVÕ�Ì�>ÃÃ�}��i�ÌÃ]��««�ÀÌÕ��ÌÞ�v�À�
advancement.

Basic disposition  :

Motivated by   :

Time management  :

Communication style  :

Decicion making  :

In pressure or tense situations:

Greatest needs  :
  

What the Lion desires  :

Otters are excitable, fun seeking, cheerleader 
types who love to talk! They’re great at motivating 
others and need to be in an environment where they 
can talk and have a vote on major decisions. The 
otters’ outgoing nature makes them great network-
ers—they usually know a lot of people who know a 
lot of people. They can be very loving and encour-
aging unless under pressure, when they tend to use 
their verbal skills to attack. They have a strong desire 
to be liked and enjoy being the center of attention. 
They are often very attentive to style, clothes, and 
y>Ã�°�"ÌÌiÀÃ�>Ài�Ì�i���vi��v�>�Þ�«>ÀÌÞÆ�>�`���ÃÌ�«i�-
ple really enjoy being around them.

Natural strengths 

U��Ì�ÕÃ�>ÃÌ�V
U�"«Ì���ÃÌ�V
U����`�V���Õ��V>Ì�À
U� ��Ì���>�� >�`� «>Ã-

sionate
U� ��Ì�Û>Ì���>�� >�`� ��-

spirational
U�"ÕÌ}���}
U�*iÀÃ��>�
U��À>�>Ì�V
U��Õ����Û��}

Natural weaknesses 

U�1�Ài>��ÃÌ�V
U� �Ì�`iÌ>����À�i�Ìi`
U���Ã�À}>��âi`
U���«Õ�Ã�Ûi
U� ��ÃÌi�Ã� Ì�� vii���}Ã�

above logic
U�,i>VÌ�Ûi
U�
>��Li�Ì���Ì>��>Ì�Ûi
U�ÝV�Ì>L�i

O: Otters
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Fast-paced. People-oriented

Recognition and approval of others

Otters focus on the future and have a tendency to rush to the next 
exciting thing.

Enthusiastic and stimulating, often one-way; but can inspire and moti-
vate others. 

Intuitive and fast. Makes lots of “right calls” and lots of wrong ones.

The otter attacks. Can be more concerned about their popularity than 
about achieving tangible results.

The otter needs social activities and recognition; activities that are 
fun, and freedom from details.

Prestige, friendly relationships, opportunity to help and motivate oth-
ers, and opportunities to verbally share their ideas.

Basic disposition  :

Motivated by   :

Time management  :

Communication style  :

Decicion making  :

In pressure or tense situations:

Greatest needs  :
  

Desires   :

One word describes these people: Loyal. They’re so 
loyal, in fact, that they can absorb the most emo-
tional pain and punishments in a relationship and still 
stay committed. They are great listeners, incredibly 
empathetic and warm encouragers. However, they 
tend to be such pleasers that they can have great 
`�vwVÕ�ÌÞ�Li��}�>ÃÃiÀÌ�Ûi����>�Ã�ÌÕ>Ì�����À�Ài�>Ì���Ã��«�
when it’s needed.

Natural strengths 

U�*>Ì�i�Ì
U�>ÃÞ�}���}
U�/i>��«�>ÞiÀ
U�-Ì>L�i
U��«>Ì�iÌ�V
U�
��«>ÃÃ���>Ìi
U� -i�Ã�Ì�Ûi� Ì�� vii���}Ã�
�v� �Ì�iÀÃ� ��y�VÌi`� LÞ�
others
U�/Ài�i�`�ÕÃ�Þ���Þ>�
U� *ÕÌÃ� «i�«�i� >L�Ûi�

projects
U��i«i�`>L�i
U�,i��>L�i
U�-Õ««�ÀÌ�Ûi
U�Ƃ}Àii>L�i

Natural weaknesses 

U���`iV�Ã�Ûi
U�"ÛiÀ�>VV���`>Ì��}
U� �>Þ� Ã>VÀ�wVi� ÀiÃÕ�ÌÃ�

for the sake of har-
mony
U�-��Ü�Ì�����Ì�>Ìi
U� ƂÛ��`Ã� V��vÀ��Ì>Ì����

even when needed
U�/i�`Ã�Ì�����`�}ÀÕ`}iÃ�

and remember hurts
U��i>ÀÃ�V�>�}i

G: Golden Retrievers
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Slow-paced, people-oriented

Desire for good relationships and appreciation of others.

Golden Retrievers focus on the present and devote lots of time to 
helping others and building relationships.

Two-way communicator; great listener and provides empathetic 
response. 

Makes decisions more slowly, wants input from others, and often 
yields to the input

The Golden Retriever gives in to the opinions, ideas, and wishes of 
others. Often too tolerant.

The Golden Retriever needs security; gradual change and time to 
>`�ÕÃÌ�Ì���ÌÆ��>��i�Û�À���i�Ì�vÀii��v�V��y�VÌ°

+Õ>��ÌÞ�Ài�>Ì���Ã��«ÃÆ�ÃiVÕÀ�ÌÞÆ�V��Ã�ÃÌi�Ì����Ü��i�Û�À���i�ÌÆ�>�
relaxed and friendly environment; freedom to work at own pace

Basic disposition  :

Motivated by   :

Time management  :

Communication style  :

Decicion making  :

In pressure or tense situations:

Greatest needs  :
  

Desires   :

Beavers have a strong need to do things right and 
by the book. In fact, they are the kind of people who 
actually read instruction manuals. They are great at 
«À�Û�`��}�µÕ>��ÌÞ�V��ÌÀ������>���vwVi]�>�`�Ü����«À�Û�`i�
µÕ>��ÌÞ�V��ÌÀ������>�Þ�Ã�ÌÕ>Ì�����À�wi�`�Ì�>Ì�`i�>�`Ã�
accuracy, such as accounting, engineering, etc. Be-
cause rules, consistency and high standards are so 
important to beavers, they are often frustrated with 
others who do not share these same characteristics. 
Their strong need for maintaining high (and often-
times unrealistic) standards can short-circuit their 
ability to express warmth in a relationship.

B: Beavers
Natural strengths 

U�ƂVVÕÀ>Ìi
U�Ƃ�>�ÞÌ�V>�
U��iÌ>����À�i�Ìi`
U�/��À�Õ}��iÃÃ
U���`ÕÃÌÀ��ÕÃ
U�"À`iÀ�Þ
U� �iÌ��`�V>�� >�`� iÝ-

haustive
U���}��ÃÌ>�`>À`Ã
U���ÌÕ�Ì�Ûi
U�
��ÌÀ���i`

Natural weaknesses 

U�/����>À`����Ãi�v
U�/���VÀ�Ì�V>���v��Ì�iÀÃ
U�*iÀviVÌ����ÃÌ
U�"ÛiÀ�Þ�V>ÕÌ��ÕÃ
U�7��Ì��>�i�`iV�Ã���Ã�

without “all” the facts
U�/���«�V�Þ
U�"ÛiÀ�Þ�Ãi�Ã�Ì�Ûi
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Slow-paced, task-oriented

The desire to be right and maintain quality.

Beavers tend to work slowly to make sure they are accurate.

Beavers are good listeners, communicate details, and are usually 
diplomatic. 

Avoids making decisions; needs lots of information before they will 
make a decision.

The beaver tries to avoid pressure or tense situations. They can 
ignore  deadlines.

The beaver needs security, gradual change and time to adjust to it.


�i>À�Þ�`iw�i`�Ì>Ã�Ã]�ÃÌ>L���ÌÞ]�ÃiVÕÀ�ÌÞ]���Ü�À�Ã�]�>�`�Ì>Ã�Ã�Ì�>Ì�ÀiµÕ�Ài��
precision and planning.

Basic disposition  :

Motivated by   :

Time management  :

Communication style  :

Decicion making  :

In pressure or tense situations:

Greatest needs  :
  
Desires   :

Learning Outcomes:

Objectives: By the end of this activity, participants 
will have the opportunity to:

1. Demonstrate an understanding of what skills 
and qualities are;

2. List personal skills and qualities;
3. Identify hobbies and interests;
4. Recognize skills and qualities needed as ad-

vocates

Knowing my KASH
(Knowledge, Abilities, Skills and Habits)

MY KASH
(Knowledge, Abilities, Skills and Habits) INPUT

We need to be aware of our gifts and strengths and 
we need to be aware of our limitations. We need 
awareness of our beliefs, our assumptions, our emo-
tions and our motivations. Why? When we are una-
ware of our gifts, we rob ourselves and others of the 
joy of our unique contribution to the world around 
us. When we are unaware of our limitations we get 
in over our head, we get depleted, and we lose per-
spective. When we are unaware of our assumptions, 
emotions or motivations we may project our own 
feelings and needs onto others instead of taking the 
time to hear where others are coming from.

Even the impulse to help, while it is generally a good 
motivation, can be harmful if it comes more from my 
need to be helpful than from what is good for the 
person I am spending time with. We develop biases, 
assumptions, and stereotypes in life. It is part of what 
we do to make sense of the world. But, as we know, 
these assumptions rarely tell the whole story and can 
often be hurtful, especially when we are unaware that 
we have them.  
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The most important thing is to become aware of what 
our beliefs and assumptions are. When we become 
aware of these things as we are interacting with oth-
ers, we develop the ability to ask ourselves: Is this 
iÝ«iÀ�i�Vi� V��wÀ���}� �Þ� >ÃÃÕ�«Ì���Ã� �À� �Ã� Ì�iÀi�
something else going on that I have not paid atten-
tion to before, something that I have missed because 
my assumptions were getting in the way?

Knowledge: What a person knows. Prompting 
questions to help identify knowledge include: 
U�7�>Ì�`�`����ii`�Ì�����Ü�Ì��V��«�iÌi�Ì�i�Ì>Ã�¶�
U�7�>Ì���v�À�>Ì����`�`���ÕÃi�Ì���>�i�`iV�Ã���Ã��À�ÃiÌ�

priorities? 
U�7�>Ì���v�À�>Ì����`�`����>Ûi�Ü�i����ÃÌ>ÀÌi`�Ì�i�Ì>Ã��

or activity and what new information did I gain? 

#VVKVWFGU��6JG�XCNWGU�CPF�RTKPEKRNGU�CTG�TGƃGEVGF�
in a person’s behavior. Prompting questions to 
help identify attitudes include: 
U�7�>Ì��Ã���«�ÀÌ>�Ì�Ì���i�Ü���i�V��«�iÌ��}�Ì�i�Ì>Ã�¶�
U�7�>Ì�«À��V�«�iÃ]���À>�Ã]��À�Li��ivÃ�}Õ�`i��Þ�`iV�-

sions and actions? 
U�7�>Ì� >Ài��Þ� Û>�ÕiÃ� Ài}>À`��}� ��vi]�Ü�À�]� ÃV����]�

etc? 
U�7�>Ì�µÕ>��Ì�iÃ��À�V�>À>VÌiÀ�ÌÀ>�ÌÃ�`�`���Ã��Ü�����Þ�

work (e.g., enthusiastic, reliable, responsible, cou-
rageous, respectful, etc.)?

Skills: What a person can do. Prompting questions 
to help identify skills include: 
U�7�>Ì�`�`���`��Ì��V��«�iÌi�Ì�i�Ì>Ã�¶�
U�7�>Ì�Ì���Ã]�«À�}À>�Ã��À��iÌ��`Ã�`�`���ÕÃi¶�
U���Ü�`�`���ÕÃi�Ì�iÃi�Ì���Ã]�«À�}À>�Ã��À��iÌ��`Ã¶�
U�7�>Ì�ÃÌi«Ã�`�`���Ì>�i�Ì��`iV�`i�Ü�>Ì�Ì��`�¶�

Habit: Is a routine of behavior that is repeated 
regularly and tends to occur unconsciously.  
Ƃ��>L�Ì]��Ã�>���Ài��À��iÃÃ�wÝi`�Ü>Þ��v�Ì������}]�Ü���-
ing, or feeling acquired through previous repetition 
of a mental experience. Habitual behavior often goes 
unnoticed in persons exhibiting it, because a person 
does not need to engage in self-analysis when un-
dertaking routine tasks. The process by which new 
behaviors become automatic is habit formation. As 
behaviors are repeated in a consistent context, there 
is an incremental increase in the link between the 
context and the action.

Structured Learning Exercise: 
AN ANIMAL I ADMIRE 

1. Think about the animal that you admire the most. It 
could be anything (e.g., bird, insect, snake, horse, 
dog, cat, horse, carabao etc.). 

2. Write the name, draw a picture or paste a photo-
graph of an animal you admire on a blank sheet of 
paper. 

3. On the paper write as many words or phrases as 
you can (at least ten) to describe the qualities of the 
animal that you admire. 

 For example: A lion is powerful, graceful, loyal, 
playful, independent … 

4. Write the following sentences on the paper, leaving 
enough space to complete the sentences with the 
words you used to describe the animal in the 

 previous question. 

U���>��ÚÚÚÚÚÚÚÚÚÚÚÚÚ�
U���>��LiV����}�ÚÚÚÚÚÚÚÚÚÚÚÚÚÚ�
U���>��Ü�À���}����Li��}�ÚÚÚÚÚÚÚÚÚÚÚÚÚÚÚÚÚ

For example: 
U���>��}À>VivÕ�]���Þ>��o�
U���>��LiV����}�«�>ÞvÕ�o°�
U���>��ÌÀÞ��}�Ì��LiV��i���Ài���`i«i�`i�Ì�LÞ�
Ãii��}���Ü���ÃÕÀÛ�Ûi�Ì�i�`�vwVÕ�Ì�Ì��iÃ�����Þ���vi°�
I try to rely on myself, but not be afraid to seek 
help when necessary.

INPUT ON KASH

22



THE PURPOSE OF MY LIFE

“Finding the purpose of my life” is an objective of 
many people as they ponder the reasons for their 
existence. Life is the expression of the Reason for 
being. The Reason represents the intelligence that is 
within all things. For example, it is the power within 
a seed, when planted in the garden, grows step by 
ÃÌi«�Ì��Ì�i�vÕ�w���i�Ì��v��ÌÃ�Ài>Ã���v�À�Li��}°�ÛiÀÞ-
thing has a purpose, a time and a season. Planting 
Ãi>Ã����Ã�>�Ü��`iÀvÕ��iÝ>�«�i��v�Ì�i�vÕ�w���i�Ì��v�
many plants as we enjoy the abundance of fruits and 
vegetables that are harvested at this time in the cy-
cles or seasons of life.

The real you is your inner purpose. When you took 
Þ�ÕÀ�wÀÃÌ�LÀi>Ì���v���vi]�Þ�Õ�LiV>�i�>���Û��}�Li��}°�
The time of birth determines the quality of the pow-
er within you and reveals your purpose in life.

Structured Learning Exercise:
SKILLS AND ABILITIES, AS ASGM ADVOCATE 

Instructions:
1. To help participants identify their skills and abili-

ties, the facilitator distributes activity sheets (a) 
“Skills Cards” each participant identify  the skills 
at which they are good at and choose as many as 
they can. (3 minutes)

Ó°��>V���Ì>Ì�À�`�ÃÌÀ�LÕÌiÃ�>VÌ�Û�ÌÞ�Ã�iiÌÃ�L®°�+Õ>��Ì�iÃ�
Cards. Participants can choose as many qualities 
>�`�w���Õ«�>VÌ�Û�ÌÞ�Ã�iiÌ�>®°�Î����ÕÌiÃ®

3. Facilitator distributes hobbies and interest activity 
Ã�iiÌÃ�L®�>�`�w����Ì�Õ«°�Î����ÕÌiÃ®

{°��>V���Ì>Ì�À�`�ÃÌÀ�LÕÌiÃ�>VÌ�Û�ÌÞ�Ã�iiÌÃ�^�>�`�w����Ì�Õ«�
(3 minutes)

Plenary Presentation
When participants are done with the workshop, the 
facilitator will ask 5 volunteers to share outputs in 
front.

ACTIVITY SHEET (a) SKILLS CARDS
MY PURPOSE

I CAN...

SKILL CARD

READ AND
UNDERSTAND
INSTRUCTIONS

I CAN...

SKILL CARD

ORGANIZE
OTHERS

I CAN...

SKILL CARD

WORK
WITH

OTHERS

I CAN...

SKILL CARD

DO THE 
MATH

I CAN...

SKILL CARD

HELP 
OTHERS

I CAN...

SKILL CARD

WORK
UNSUPERVISED

I CAN...

SKILL CARD

WRITE
SPEECHES

I CAN...

SKILL CARD

MEND 
AND 

FIX THINGS

I CAN...

SKILL CARD

MANAGE
MONEY

I CAN...

SKILL CARD

WORK 
ALONE

I CAN...

SKILL CARD

FOLLOW
INSRUCTIONS

I CAN...

SKILL CARD

COPE
WITH 

EMERGENCIES

I CAN...

SKILL CARD

GET ON
WELL WITH

PEOPLE

I CAN...

SKILL CARD

THINK
QUICKLY
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ACTIVITY SHEET (a) SKILLS CARDS ACTIVITY SHEET (b) QUALITIES CARDS

I CAN...

SKILL CARD

COPE 
WITH 

EMERGENCIES

I AM...

QUALITY CARD

SENSITIVE

I AM...

QUALITY CARD

SOCIABLE

I AM...

QUALITY CARD

CONFIDENT

I AM...

QUALITY CARD

RESPONSIBLE

I AM...

QUALITY CARD

PUNCTUAL

I AM...

QUALITY CARD

OBSERVANT

I AM...

QUALITY CARD

HONEST

I AM...

QUALITY CARD

POLITE

I AM...

QUALITY CARD

OUTGOING

I AM...

QUALITY CARD

HARWORKING

I AM...

QUALITY CARD

LOGICAL

I AM...

QUALITY CARD

PATIENT

I AM...

QUALITY CARD

CAREFUL

I AM...

QUALITY CARD

ENERGETIC

I AM...

QUALITY CARD

CREATIVE

I CAN...

SKILL CARD

EXPLAIN
IDEAS

I CAN...

SKILL CARD

SOLVE
PROBLEMS

I CAN...

SKILL CARD

DESIGN 
AND 

MAKE THINGS

I CAN...

SKILL CARD

SPEAK
ANOTHER

LANGUAGE

I CAN...

SKILL CARD

WORK
UNSUPERVISED

I CAN...

SKILL CARD

HELP
OTHERS

I CAN...

SKILL CARD

COOPERATE
WITH 

OTHERS

I CAN...

SKILL CARD

READ
MAPS

I CAN...

SKILL CARD

PLAN
HOW TO DO

TASK

I CAN...

SKILL CARD

COMPLETE
TASK

ON TIME

I CAN...

SKILL CARD

TAKE
RESPONSIBILITY

I CAN...

SKILL CARD

GIVE
ADVICE

I CAN...

SKILL CARD

READ AND
UNDERSTAND
INSTRUCTIONS

I CAN...

SKILL CARD

LEAD A 
GROUP
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ACTIVITY SHEET (b) QUALITIES CARDS ACTIVITY SHEET (b) QUALITIES CARDS

I AM...

QUALITY CARD

ENTHUSIASTIC

I AM...

QUALITY CARD

STRONG

I AM...

QUALITY CARD

CONSIDERATE

I AM...

QUALITY CARD

TIDY

I AM...

QUALITY CARD

ENQUIRING

I AM...

QUALITY CARD

ARTISTIC

I AM...

QUALITY CARD

ACCURATE

I AM...

QUALITY CARD

I AM...

QUALITY CARD

DEPENDABLE

I AM...

QUALITY CARD

MOTIVATED

I AM...

QUALITY CARD

CALM

I AM...

QUALITY CARD

TOLERANT

I AM...

QUALITY CARD

SENSIBLE

I AM...

QUALITY CARD

PERSUASIVE

I AM...

QUALITY CARD

COOPERATIVE

I AM...

QUALITY CARD

FUNNY

I AM...

QUALITY CARD

REALISTIC

I AM...

QUALITY CARD

ADAPTABLE

I AM...

QUALITY CARD

CAUTIOUS

I AM...

QUALITY CARD

MECHANICAL

I AM...

QUALITY CARD

CURIOUS

I AM...

QUALITY CARD

I AM...

QUALITY CARD

GENUINE

I AM...

QUALITY CARD

MUSICAL

I AM...

QUALITY CARD

ASSERTIVE

I AM...

QUALITY CARD

I AM...

QUALITY CARD

HELPFUL

I AM...

QUALITY CARD

ORGANIZE

I AM...

QUALITY CARD

RESILIENT

I AM...

QUALITY CARD
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ACTIVITY SHEET (A) SKILLS AND QUALITIES

�`i�Ì�vÞ�Ì�«�x�Ã����Ã�>�`�µÕ>��Ì�iÃ�Ì�>Ì�Þ�Õ�
Ì�����Þ�Õ��>Ûi]�>�`�w������Ì�i�Ì>L�i�Li��Ü

MY HOBBIES/INTEREST…. Identify top 5 
��LL�iÃ�>�`���ÌiÀiÃÌ�>�`�w���Õ«�Ì�i�Ì>L�i�
Li��Ü

SKILLS (I CAN) QUALITIES (I AM) HOBBIES (I CAN) INTEREST (I AM)

ACTIVITY SHEET (c) MY SKILLS AND QUALITIES AS 
ASGM ADVOCATES

MY SKILLS AND QUALITIES AS ASGM ADVOCATES ARE...

SKILLS/ HOBBIES SKILLS/ HOBBIESQUALITIES/ INTEREST QUALITIES/ INTEREST
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Your identity + KASH + Hobbies/Interest + Service = Your Purpose

Self-awareness is a journey towards self-discovery. 
It is all about understanding different facets of your-
self: How you think, what you feel, how you react to 
a situation, how you trust your creativity and inner 
guidance. It is all about progressively raising your 
consciousness and awareness so you can experi-
ence more of life.

Strengthening your self-awareness can lead to:
U��i>���}����iÀ�L��V�Ã�Ã��Þ�Õ�Õ�V�ÛiÀ�Þ�ÕÀ�>Õ-

thentic self
U�vviVÌ�Ûi�`iV�Ã�����>���}������vi
U�
Ài>Ì��}�>��i�Û�À���i�Ì�Ì�>Ì�LiÌÌiÀ�ÃÕ�ÌÃ�Þ�ÕÀ�

needs
U�-ÕÃÌ>����}�>�«�Ã�Ì�Ûi�V�>�}i����Þ�ÕÀ���vi
U���VÕÃ��}�Þ�ÕÀ�i�iÀ}Þ�>�`�Ì��i�Ì�Ü>À`Ã�Ü�>Ì�

you really do best
U���ÃV�ÛiÀ��}�Þ�ÕÀ�ÌÀÕi�>�`�Õ�����Ìi`�«�Ìi�Ì�>�

Self-awareness can lead to empowerment and ad-
vocacy which means:
U���Û��}�Ü�Ì��i�Ì�ÕÃ�>Ã��>�`�«>ÃÃ���
U�/>���}�ÀiÃ«��Ã�L���ÌÞ�v�À�Þ�ÕÀ�V���ViÃ�>�`�`i-

cisions
U�7�À���}�Ì�Ü>À`Ã�Þ�ÕÀ�}�>�Ã
U����Ü��}���Ü�Þ�ÕÀ�>VÌ���Ã�>vviVÌ��Ì�iÀÃ
U��>Û��}�V��w`i�Vi�>�`�«À�`i����Þ�ÕÀ�>L���Ì�iÃ°

Don’t let all the different variables discourage 
you. Once you dedicate some time for intro-
Ã«iVÌ����>�`�ÀiyiVÌ�����v�Ì��Ãi�Û>À�>L�iÃ]�Þ�Õ½���
rapidly start to realize the direction you need to 
move in.

/�i� �iÞ� �Ã� Ì�� w}ÕÀi� �ÕÌ� ��Ü� Þ�Õ� V>�� V��-
bine your passions and strengths in service to 
a cause, a person, community, or organization 
other than yourself. Do that and your values will 
fall into place.

SUMMARY

CHALLENGE
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MODULE 2- ME AND MY RIGHTS AS A CHILD

MY RIGHTS AS MANDATED BY 
PHILIPPINE LAWS 

This module aims to:
1. Raise an awareness and understanding of the 

rights of a child  embodied in the Philippine 
Constitution and United Nations Convention on 
the Rights of the Child and subsequent laws that 
strengthen the implementation of these rights.

2. Raise awareness of the participants on basic 
rights.

3. Develop among participants’ effectiveness as 
child rights advocate to make a difference in 
ASGM communities.

COMMUNITY SINGING: 
“Bawat Bata sa Ating Mundo”

INTRODUCTION:

Children’s rights are the human rights of children with 
particular attention to the rights of special protection 
and care afforded to minors, including their right to 
association with both parents, human identity as well 
as the basic needs for food, universal state-paid edu-
cation, health care and criminal laws appropriate for 
the age and development of the child, equal protec-
tion of the child’s civil rights, and freedom from dis-
crimination on the basis of the child’s race, gender, 
sexual orientation, gender identity, national origin, 
religion,  disability, color, ethnicity, or other charac-
teristics. 

CHILD AND YOUTH WELFARE CODE  
(PRESEDENTIAL DECREE 603) 

Art. 3. Rights of the Child. All children shall be enti-
tled to the rights herein set forth without distinction 
as to legitimacy or illegitimacy, sex, social status, reli-
gion, political antecedents, and other factors.

(1) Every child is endowed with the dignity and 
worth of a human being from the moment of 
his conception, as generally accepted in medi-
cal parlance, and has, therefore, the right to be 
born well.

(2) Every child has the right to a wholesome fam-
ily life that will provide him with love, care and 
understanding, guidance and counseling, and 
moral and material security. 

 The dependent or abandoned child shall be 
provided with the nearest substitute for a home.

3) Every child has the right to a well-rounded de-
velopment of his personality to the end that he 
may become a happy, useful and active member 
of the society.

 The gifted child shall be given opportunity and 
encouragement to develop his special talents.

 The emotionally disturbed or socially maladjust-
ed child shall be treated with sympathy and un-
derstanding, and shall be entitled to treatment 
and competent care.

 The physically or mentally handicapped child 
shall be given the treatment, education and care 
required by his particular condition.

(4) Every child has the right to a balanced diet, ad-
iµÕ>Ìi�V��Ì���}]�ÃÕvwV�i�Ì�Ã�i�ÌiÀ]�«À�«iÀ��i`�-
cal attention, and all the basic physical require-
ments of a healthy and vigorous life.

(5) Every child has the right to be brought up in an 
atmosphere of morality and rectitude for the en-
richment and the strengthening of his character.

(6) Every child has the right to an education com-
mensurate with his abilities and to the devel-
opment of his skills for the improvement of his 
capacity for service to himself and to his fellow-
men.

(7) Every child has the right to full opportunities for 
safe and wholesome recreation and activities, 
individual as well as social, for the wholesome 
use of his leisure hours.

(8) Every child has the right to protection against 
iÝ«���Ì>Ì���]� ��«À�«iÀ� ��yÕi�ViÃ]��>â>À`Ã]�>�`�
other conditions or circumstances prejudicial to 
his physical, mental, emotional, social and moral 
development.

(9) Every child has the right to live in a community 
and a society that can offer him or her an en-
Û�À���i�Ì� vÀii� vÀ��� «iÀ��V��ÕÃ� ��yÕi�ViÃ� >�`�
conducive to the promotion of his health and 
the cultivation of his desirable traits and attrib-
utes.

INPUT
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INPUT

The United Nations Convention on the Rights of 
the Child (UNCRC)

U�/�i� 1��Ìi`� >Ì���Ã� 
��Ûi�Ì���� ��� Ì�i� ,�}�ÌÃ�
of the Child (UNCRC) is a legally-binding inter-
national agreement setting out the civil, politi-
cal, economic, social and cultural rights of every 
child, regardless of their race, religion or abili-
ties.

U�-��Vi�Li��}�>`�«Ìi`�LÞ� Ì�i�1��Ìi`� >Ì���Ã� ���
November 1989, the Committee on the Rights 
�v�Ì�i�
���`�
,
®��>Ã�ÀiVi�Ûi`�£�{�À>Ì�wV>Ì���Ã�
with only two countries in the world still to ratify.

U�/��Ã��i>�Ã�Ì�iÞ��>Ûi�>}Àii`�Ì��`��iÛiÀÞÌ���}�
they can to make the rights a reality for children 
around the world.

U�Ƃ���Ã�}�>Ì�À�iÃ�>Ài�L�Õ�`�Ì��Ì�i�1 
,
�LÞ���-
ternational law, and its implementation is moni-
tored by the CRC.

UNCRC AND THE HUMAN RIGHTS PRINCIPLES

INALIENABLE: 
Every human being is born with human rights, it 
cannot be taken away and it cannot be given up.

UNIVERSAL:
All rights apply to all, everywhere, all the time; 
goes beyond citizenship.

INDIVISIBLE AND INTERCONNECTED:
All rights have equal status, are linked and have 
efforts on each other.

Denial of one right has an impact on other rights.

CONCEPT OF ACCOUNTABILITY:
�Õ�>�� ,�}�ÌÃ� `i�>�`� �L��}>Ì���Ã� v�À� �ÌÃ� vÕ�w��-
ment.

WHO IS CONSIDERED CHILD IN THE 
CONVENTION?

The UNCRC�`iw�iÃ�Ì�i�V���`�>Ã�>�«iÀÃ���Õ�`iÀ�£n�
years of age. It acknowledges the primary role of 
parents and the family in the care and protection 
of children, as well as the obligation of the State to 
help them carry out these duties.

I have the right to the things that are important 
to my health, safety and well being, including:
U����`�Ì�>Ì��Ã�}��`�v�À��i°
U�ƂÌÌi�`��}�ÃV����°
U� 6�Ã�Ì��}� Ì�i� `�VÌ�À� >�`� `i�Ì�ÃÌ� Ì�� �ii«��i�

healthy.
U�
��Ì���}�Ì�>Ì�wÌÃ�Üi���>�`��ii«Ã��i�Ü>À�°
U�*�>Þ��}�}>�iÃ�>�`�Ã«�ÀÌÃ°
U�*À>VÌ�V��}��Þ�Ài��}����>�`�«>ÀÌ�V�«>Ì��}����VÕ�-

tural activities.

I have the right to feel safe:
U� ����i��>Ã�Ì�i�À�}�Ì�Ì���>�i�vÕ���v��i�
or hurt me in any way, even if I did 
something wrong.
U����>Ûi�Ì�i�À�}�Ì�Ì���>Ûi�Ã��i��i������
after me.

(10) Every child has the right to the care, assistance, 
and protection of the State, particularly when 
his parents or guardians fail or are unable to 
provide him with his fundamental needs for 
growth, development, and improvement.

££®�ÛiÀÞ�V���`��>Ã�Ì�i�À�}�Ì�Ì��>��ivwV�i�Ì�>�`����-
est government that will deepen his faith in de-
mocracy and inspire him with the morality of the 
constituted authorities both in their public and 
private lives.

(12) Every child has the right to grow up as a free 
individual, in an atmosphere of peace, under-
standing, tolerance, and universal brotherhood, 
and with the determination to contribute his 
share in the building of a better world.

MY RIGHTS BASED ON THE 
UNITED NATIONS  CONVENTION 
ON THE RIGHTS OF A CHILD 

MY FOUR BASIC RIGHTS
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I have the right to develop my full potential: 
U����>Ûi�Ì�i�À�}�Ì�Ì��i`ÕV>Ì���°
U����>Ûi�Ì�i�À�}�Ì�Ì��i���Þ�>��ÕÀÌÕÀ��}�i�Û�À���i�Ì°

I have the right to be heard when people are 
making decisions about my life:
U����>Ûi�Ì�i�À�}�Ì�Ì��iÝ«ÀiÃÃ��Þ�vii���}Ã�>�`�
   wishes with everyone involved in my situation.
U����>Ûi�Ì�i�À�}�Ì�Ì��Ã«i>��Õ«��v���Ì�����Ã��iÌ���}����
   is wrong.
U����>Ûi�Ì�i�À�}�Ì�Ì��Ã«i>��Ü�Ì���Þ�Ã�V�>��Ü�À�iÀ�
   or my lawyer without anyone else around.

Workshop 1: Dramatization of common 
violations on children’s rights 

Instruction:
1. Each group should select one major rights of the 

child and prepare a short piece of theatre (about 
2-3 minutes in length), acting out…

� U���Ü�Ì�i�V���`½Ã�À�}�Ì��Ã�Û���>Ìi`]�>�`
� U�/�i�«�Ã�Ì�Ûi�ÀiÃ«��Ãi��v�>�Ì�i�V���Õ��ÌÞ°

2. Give each group a little time to prepare (about 
5-7 minutes), then invite each group to perform 
their drama for the others.

Synthesis (about 15 minutes)
Once the participants have completed the activity, 
bring them all back together, and use the following 
questions to help draw out some of the key points 
that have been learned. Encourage all to partici-
pate.

Use these questions to stimulate discussion:
� U���Ü�`��Þ�Õ�vii�¶
� U�7�>Ì��Ã�Ì�i�ÀiÃ«��Ãi��v�Ì�i�V���Õ��ÌÞ�Ì��
    promote children’s rights?

ƂvwÀ��i>V��V��ÌÀ�LÕÌ���]�i�«�>Ã�â��}�Ì�i�«�Ã�Ì�Ûi�
points raised.

RESPONSIBILITIES OF THE CHILD ACCORDING 
TO PD 603 
Art. 4. Responsibilities of the Child. Every child, re-
gardless of the circumstances of his birth, sex, reli-
gion, social status, political antecedents and other 
factors shall:

1. Strive to lead an upright and virtuous life in 
accordance with the tenets of his religion, the 
teachings of his elders and mentors, and the 
biddings of a clean conscience;

2. Love, respect and obey his parents, and cooper-
ate with them in the strengthening of the family;

3. Extend to his brothers and sisters his love, 
thoughtfulness, and helpfulness, and endeavor 
with them to keep the family harmonious and 
united;

A CHILD FRIENDLY MOVEMENT

INPUT
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Workshop 2: 

My rights, responsibilities & my expectations from 
my parents 

Instruction:
1. Divide participants into 4 groups with 5 mem-

bers per group. Each group to choose a facilita-
tor and recorder.

2. Facilitator will lead the group’s discussion and the 
recorder will record and write the discussion in 
the manila paper for the plenary presentation.

3. Each group will be provided with matrix for dis-
cussion.

4. Each group will be given 15 minutes to discuss 
and prepare for their presentation.

5. After each group have presented, facilitator will 
summarize the discussion.

(4) Exert his utmost to develop his potentialities for 
service, particularly by undergoing a formal edu-
cation suited to his abilities, in order that he may 
become an asset to himself and to society;

(5) Respect not only his elders but also the customs 
and traditions of our people, the memory of our 
heroes, the duly constituted authorities, the laws 
of our country, and the principles and institutions 
of democracy;

(6) Participate actively in civic affairs and in the 
promotion of the general welfare, always bearing 
in mind that it is the youth who will eventually be 
called upon to discharge the responsibility of lead-
ership in shaping the nation’s future; and

(7) Help in the observance of individual human 
rights, the strengthening of freedom everywhere, 
the fostering of cooperation among nations in the 
pursuit of their common aspirations for programs 
and prosperity, and the furtherance of world peace.

MY RIGHTS MY RIGHTS 
RESPONSIBILITIES

MY EXPECTATIONS
FROM MY PARENTS

To be born, to have a name, and nationality

To live in a peaceful and wholesome community

To obtain a good education

To be given opportunities for play and leisure

To be able to express own views

To develop full potential

To be defended and given assistance

To be protected against abuse, exploitation, neglect,
violence and danger

To have a family who loves and cares

To have adequate food and a healthy and an 
active body
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Activity 3 Poster: Ways I Can Protect Myself
Objective: To state ways how one can protect 
oneself
Materials: Manila paper, white paper, pencils, 
colored markers, crayons 
Number of Participants: 4-6 children

Procedure:
1. Talk about ways how one can protect himself or 

herself.
2. Ask each student to draw his or her answer and 

write about it.
3. Take down dictation if the child cannot write his 

own words or sentences yet. 
4. Paste their answers on the manila paper and 

post it on the wall.

Activity 4  Matching: Rights & responsibilities
Objective: To match rights with corresponding re-
sponsibilities
Materials: Manila paper, white paper, pencils, 
colored markers, crayons 
Number of Participants: 4-6 children

Procedure:
1. Review rights and responsibilities.
2. Divide the group into two (2).
3. Have each group hold one (1) set of rights & 

responsibilities.
4. Each group will match each right with respon-

sibilities.
x°�/�i�wÀÃÌ�Ì��`��Ì�i�V�ÀÀiVÌ��>ÌV��Ü����Li�Ì�i�Ü��-

ner.

Additional reference materials:  
(suggested modules to be used during sessions)

1) Child protection advocacy toolkits 
Protective Behavior
Luv ko ni God
Anti-corporal punishment
Anti-child abuse
Anti-child pornography
Ƃ�Ì���Õ�>��ÌÀ>vwV���}
Pavement Project for Street Children

2) Songs/Music
Karapatan ng mga Bata
Batang-Bata Ka Pa
Bawat Bata sa Ating Mundo

3) Video Clips
Lipad… 
Karapatan ng mga bata

Video Clips: “Lipad” 
Workshop 3: Letter Writing -- To my parents 

Workshop 4 : Action Planning through 
creative expression 

Instruction:

£°���Û�`i�Ì�i�«>ÀÌ�V�«>�ÌÃ���Ì��}À�Õ«Ã��v�>L�ÕÌ�wÛi�
children. Provide art materials for their creative 
expression activity showing my role as a child 
rights advocate.

2. Ask each group to hang it on the wall and have 
a gallery walk. 

Î°�ƂÃ��i>V��}À�Õ«�Ì��Ã�>Ài�Ì�i�À�ÀiyiVÌ���Ã����Ì�i�
groups’ outputs.

Suggested Activities:
Activity 1 Mini-book: 
My rights and responsibilities as a child 
Objective: To identify his or her rights with corre-
sponding responsibilities
Materials: 6-page booklet, pencils, crayons, color-
ed markers
Number of players/participants: 6-8 children

Procedure:
1. Prepare a blank booklet for each child in the 

group.
2. On every page, have him or her draw one right 

with corresponding responsibility. 
3. Let them share their books to their family 
    members and friends. 

Activity 2 Mobile: Safety Rules
Objective: To identify safety rules at home, in 
school and in the community
Materials: Paper, pencil, string
Number of Participants: 4-6 children

Procedure:
1. Talk about safety rules at home, in school and in 

the community.
2. Facilitator tells the children that they will make 

safety rules mobile.
3. Divide the group into three (3).
4. Have each group make safety rules mobile.
5. Facilitator explains the steps in making safety 

rules mobile.
a. Write safety rules in strips of paper
b. Make a hole at the center of the upper most 

part of the strip of paper
c. Slip a string into the hole
d. Hang the mobile from the ceiling or window

32



The Convention on the Rights of the Child de-
w�iÃ�Ì�i�vÕ���À>�}i��v�V���`Ài�½Ã��ii`Ã�>�`�«À�-
vides a practical framework for addressing these 
�ii`Ã����>����Ìi}À>Ìi`�>�`�����ÃÌ�V�Ü>Þ]�LÞ�vÕ�w��-
ing their rights. 

It poses a challenge to traditional approaches to 
children that view them as incompetent, passive 
objects of adult protective care.  Instead, it ac-
knowledges children as both capable and enti-
tled to active participation in decisions that affect 
their lives.

Full implementation of the rights contained in 
the Convention would herald a fundamental 
change in the status of children in all societies 
in the world and ensure their optimal health and 
`iÛi��«�i�Ì�>�`�vÕ�w���i�Ì��v�«�Ìi�Ì�>�Ã]� Ì�ÕÃ]�
massive advocacy campaign be done not just 
among adults but among children as well.

-1��Ƃ,9
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MODULE 3 - MY RIGHTS AS A WOMAN

PURPOSE

This module aims to:
1. Raise awareness and understanding of the rights 

of women embodied in the Philippine Constitu-
tion and subsequent laws that strengthen the 
implementation of these rights.

2. Raise awareness on Republic Act 9262 -Anti-vi-
olence against Women and their Children Act of 
2004

3. Raise awareness on the United Nations declara-
tion of women’s rights

The 1987 Philippine Constitution, ARTICLE XIII:  
Section 14. 
The State shall protect working women by providing 
safe and healthful working conditions, taking into ac-
count their maternal functions, and such facilities and 
opportunities that will enhance their welfare and en-
able them to realize their full potential in the service 
of the nation

REPUBLIC ACTS:
Laws passed by Congress and Senate that further 
strengthen the provisions of the constitutions:

4#�����| 
#RTKN� ��������� - An Act Strengthening 
the Prohibition on Discrimination Against Women 
with Respect to Terms and Conditions of Employ-
ment, Amending for the Purpose Article One Hun-
dred Thirty-Five of the Labor Code, As Amended.

4#�����|
0QXGODGT���������� - An Act Establish-
ing a Day Care Center in Every Barangay Instituting 
Therein a Total Development and Protection of Chil-
dren Program, Appropriating Funds Therefore, and 
for Other Purposes.

Republic Act 7192 of 1992 - An Act known as the 
“Women in Development and Nation Building Act”, 
promotes the integration of women as full and equal 
partners of men in development and nation building.

4#�����|
/CTEJ���������� - An Act Increasing Ma-
ÌiÀ��ÌÞ�	i�iwÌÃ� ��� �>Û�À��v�7��i��7�À�iÀÃ� ��� Ì�i�
Private Sector, Amending for the Purpose Section 
14-A of Republic Act No. 1161, as Amended and for 
Other Purposes.  

4#� ����| 
,WPG� ���� ������ - An Act Requiring All 
Government and Private Health Institutions with Ob-
stetrical Services to Adopt Rooming-in and Breast-
feeding Practices and for Other Purposes.  

4#�����|
(GDTWCT[���������� - An Act Providing As-
sistance to Women Engaging in Micro and Cottage 
Business Enterprises, and for Other Purposes.

4#�����|
1EVQDGT���������� - An Act Establishing 
Family Courts, granting Them Exclusive Original Ju-
risdiction Over Child and Family Cases, Amending 
Batas Pambansa No. 192, as Amended, Otherwise 
Known as the Judiciary Reorganization Act of 1980, 
Appropriating Funds Therefore and for Other Pur-
poses.

Republic Act 8353 - An Act known as the “Anti-Rape 
Law of 1997.” Contains answers to commonly asked 
questions about the law and rape as a public crime. 
Also contains contact details of agencies and organi-
zations that rape victims may approach for help.

Republic Act 9208 - An Act to institute policies to 
i�����>Ìi� ÌÀ>vwV���}� ��� «iÀÃ��Ã� iÃ«iV�>��Þ� Ü��i��
and children, establishing the necessary institutional 
�iV�>��Ã�Ã�v�À�«À�ÌiVÌ����>�`�ÃÕ««�ÀÌ��v�ÌÀ>vwV�i`�
persons, providing penalties for its violations and for 
other.

Republic Act 8972 - Also known as the “Solo Par-
ents’ Welfare Act of 2000”, An Act providing for ben-
iwÌÃ�>�`�«À�Û��i}iÃ�Ì��Ã����«>Ài�ÌÃ�>�`�Ì�i�À�V���`Ài�]�
appropriating funds therefore and for other purpos-
es.

Republic Act No. 9710, or the Magna Carta of Wom-
en was signed by President Gloria Macapagal Arroyo 
on 14 August 2009. The Magna Carta of Women is 
the Philippine “Bill of Rights” for Filipino Women as 
CEDAW is the “international women’s bill of rights.” 
R.A. 9710 seeks to eliminate discrimination against 
Ü��i��LÞ�ÀiV�}��â��}]�«À�ÌiVÌ��}]�vÕ�w����}�>�`�«À�-
moting the rights of Filipino women. These rights 
include all rights in the Philippine Constitution and 
those rights recognized under the international in-
ÃÌÀÕ�i�ÌÃ�Ã�}�i`�>�`�À>Ì�wi`�LÞ�Ì�i�*����««��i���Û-
ernment. The Magna Carta of Women also guaran-
tees the civil, political and economic rights of women 
in the marginalized sectors
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Philippine Laws on 
Violence Against Women 
prior to RA 9262

1. RA 7610 – SPECIAL PROTECTION OF CHIL-
DREN AGAISNT ABUSE, EXPLOITATION AND 
DISCRIMINATION ACT OF 1992

Salient Features:
CHILD is:
�U�Ƃ�Þ�«iÀÃ���Li��Ü�£n�Þi>ÀÃ���`°
U�/��Ãi�Õ�>L�i�Ì��«À�ÌiVÌ�Ì�i�Ãi�ÛiÃ�LiV>ÕÃi��v�

a physical or mental disability or condition. 

Child Abuse means:
U��>�ÌÀi>Ì�i�Ì�Ì�>Ì���V�Õ`iÃ�«ÃÞV����}�V>�]�i��-

tional, and physical abuse, neglect, cruelty, or 
sexual abuse;

U�Ƃ�Þ�>VÌ��À�Ü�À`� Ì�>Ì�`iL>ÃiÃ��À�`i�i>�Ã� Ì�i�
dignity of a child as a human being.

Child prostitution means:
U�
���`Ài�����>�i��À�vi�>�i
U�Ý«���Ìi`����«À�ÃÌ�ÌÕÌ����Ü�i��Ì�iÞ�>Ài�V�iÀVi`�
�À���yÕi�Vi`�LÞ�>��>`Õ�Ì��À�>�Þ�}À�Õ«��v�ÃiÝÕ>��
intercourse or lascivious conduct

The following are guilty of Child Prostitution
1. Those who act as procurer of child prostitution;
Ó°�/>�i�>`Û>�Ì>}i��v�Ài�>Ì���Ã��«��À���yÕi�Vi�Ì��

procure a child;
3. Give money or goods to a child to make her/

him engage in prostitution;
4. Those who commit sexual intercourse or las-

civious conduct with a child;
x°�/��Ãi�Ü���`iÀ�Ûi�«À�wÌ�Ì�iÀivÀ���ÃÕV��>Ã�>��

owner or manager of a disco, sauna, resort or 
similar establishments;

Other Acts of Abuse against a child
Any person who shall keep or have in his company 
a minor under 12 years old, or 10 or more his junior 
in any public or private place, hotel, beer joint, dis-
cotheque, pension house, massage parlor, beach 
or resort.

6JG�(QNNQYKPI�ECP�ƂNG�C�EQORNCKPV�CICKPUV�EJKNF�
abuse
1. Offended party
2. Parents or guardians
3. Ascendant or collateral relative within the 

3rd degree of consanguinity
4. Social workers or representative of child-

caring institution
5. Barangay Chairperson
6. At least 3 concerned citizens where viola-

tions occurred

2. RA 7877 SEXUAL HARASSMENT ACT OF 1992 

Sexual Harassment is:
- any unwanted sexual advances or request for 

sexual favors
- Sexual conducts that creates pressures, dis-

criminates or produces a hostile environment

Forms of Sexual Harassment are:
1. Physical contact
2. Verbal contact like suggestions, jokes, threats, 

obscene comments
3. Written contact like letters, notes, text or 

email messages
4. Visual contact like gestures, posting obscene 

or offensive posters, cartoons, etc.

Sexual Harassment is committed:

U����Ì�i�Ü�À���À�LÕÃ��iÃÃ�i�Û�À���i�Ì]�LÞ�>��i�-
ployer, manager, supervisor, etc. who makes 
the sexual favor a condition for employment, 
wage increase, promotion or the likes

U����Ì�i�i`ÕV>Ì�����À�ÌÀ>����}�i�Û�À���i�Ì]�LÞ�>�
teacher, instructor, professor, coach or anyone 
�>Û��}�>ÕÌ��À�ÌÞ��À� ��yÕi�Vi]�Ü����>�iÃ�Ì�i�
sexual favor a condition for passing a grade, 
scholarship, etc.

35



3. RA 8353 – ANTI-RAPE LAW OF 1997

RAPE 
U�>Ã�>�VÀ��i�>}>��ÃÌ�«iÀÃ��Ã��Ã�������}iÀ�>�«À�-

vate crime
U��i��V>��Li�Û�VÌ��Ã��v�À>«i]�Ì��

MARITAL RAPE
U��>ÀÀ�i`�Ü��i��V>��Li�Û�VÌ��Ã��v�À>«i
U�/�i��ÕÃL>�`��>Þ�Li�Ì�i��vvi�`iÀ

How is RAPE Committed?
U�,>«i�LÞ�«i���i�«i�iÌÀ>Ì���
U�,>«i�LÞ�ÃiÝÕ>��>ÃÃ>Õ�Ì�q���ÃiÀÌ�����v�Ì�i�«i��Ã�
   into the anus or mouth
U���ÃiÀÌ�����v��L�iVÌÃ���Ì��Ì�i�Û>}��>��À�>�>��
����À�wVi
U��ÕÀ�Ã«ÀÕ`i�Vi��>Ã�ÀiV�}��âi`�Ì�i���ÃiÀÌ�����v
���w�}iÀÃ��À�Ì�i�Ì��}ÕiÃ���Ì��Ì�i�Û>}��>��Ã�À>«i°

RAPE is committed through:
U���ÀVi
U���Ì���`>Ì���
U�/�Ài>Ì�q�Ì���>À��Ì�i�Û�VÌ����À���ÃÉ�iÀ�v>���Þ
U��À>Õ`Õ�i�Ì��>V���>Ì���Ã
U��À>Ûi�>LÕÃi��v�>ÕÌ��À�ÌÞ

4. RA 9208 – ANTI-TRAFFICKING IN PERSONS 
ACT OF 2003

/À>vwV���}�V>���>««i��
With or without the victims consent or knowledge

7���>Ài�ÌÀ>vwV�i`¶
U�7��i��>�`��i�
U�
���`Ài��}�À�Ã�>�`�L�ÞÃ®

7���>Ài�Ì�i�ÌÀ>vwV�iÀÃ�>�`�LÕÞiÀÃ¶
U����i}>��ÀiVÀÕ�ÌiÀÃ
U�"À}>��âi`�VÀ��i�}À�Õ«Ã
U���V>��«��«Ã�>�`�«À�VÕÀiÀÃ
U�º/>�i�Ì»��>�>}iÀÃ
U��>�i�LÕÞiÀÃ���V>��>�`�v�Ài�}�®��v�«À�ÃÌ�Ìi
   women and children

7����>Þ�w�i�V��«�>��Ì�v�À�ÌÀ>vwV���}����«iÀÃ��Ã¶
U�Ƃ�Þ�«iÀÃ��Ã�Ü����>Ã�«iÀÃ��>�����Ü�i`}i��v
   the commission of any offense
U�/À>vwV�i`�«iÀÃ��Ã
U���Ã��À��iÀ�«>Ài�ÌÃ]�Ã«�ÕÃi]�Ã�L���}Ã]�V���`Ài���À
   legal Guardians.

Structured Learning Exercise: 
Focus Group Discussion (10 Minutes)

Instructions: 
1. Divide the participants into groups of 4-5 mem-

bers. 
2. Each group to choose a leader who will lead 

the discussion and a secretary to record the 
discussion for plenary presentation.

3. Provide each participants a copy of the poem 
º���"/���"7,-�/"�Ƃ9»

4. Ask somebody from the participants to read 
out loud the poem.

5. Each group members will share their reaction, 
and comments, regarding the poem

6. After the discussion, group leaders will present 
their output

I GOT FLOWERS TODAY

+�IQV�ƃQYGTU�VQFC[
+V�YCUPoV�O[�DKTVJFC[�QT�CP[�QVJGT�FC[
9G�JCF�QWT�ƂTUV�CTIWOGPV�NCUV�PKIJV

CPF�JG�UCKF�C�NQV�QH�ETWGN�VJKPIU�VJCV�TGCNN[�JWTV�OG
+�MPQY�JG�KU�UQTT[�CPF�FKFPoV�OGCP�VJG�VJKPIU�JG�UCKF

DGECWUG�JG�UGPV�OG�ƃQYGTU�VQFC[�

+�IQV�ƃQYGTU�VQFC[
+V�YCUPoV�QWT�CPPKXGTUCT[�QT�CP[�QVJGT�URGEKCN�FC[

.CUV�PKIJV�JG�VJTGY�OG�KPVQ�VJG�YCNN
CPF�UVCTVGF�VQ�EJQMG�OG�����������������������������������������������������������
+V�UGGOGF�NKMG�C�PKIJVOCTG
+�EQWNFPoV�DGNKGXG�KV�YCU�TGCN

+�YQMG�WR�VJKU�OQTPKPI�UQTG�CPF�DTWKGF�CNN�QXGT
+�MPQY�JG�OWUV�DG�UQTT[���

DGECWUG�JG�UGPV�OG�ƃQYGTU�VQFC[�

+�IQV�ƃQYGTU�VQFC[
+V�YCUPoV�/QVJGToU�&C[�QT�CP[�URGEKCN�FC[

NCUV�PKIJV�JG�DGCV�OG�WR�CICKP�
CPF�KV�YCU�OWEJ�YQTUG�VJCP�CNN�VJG�QVJGT�VKOGU

+H�+�NGCXG�JKO�YJCV�YKNN�+�FQ!
*QY�YKNN�+�VCMG�ECTG�QH�O[�MKFU!

9JCV�CDQWV�OQPG[!
+oO�CHTCKF�QH�JKO�CPF�UECTGF�VQ�NGCXG�

DWV�+�MPQY�JG�OWUV�DG�UQTT[���
DGECWUG�JG�UGPV�OG�ƃQYGTU�VQFC[

                                                                   
+�IQV�ƃQYGTU�VQFC[�����

6QFC[�YCU�C�XGT[�URGEKCN�FC[���������
.CUV�PKIJV��*G�ƂPCNN[�MKNNGF�OG�

*G�DGCV�OG�VQ�FGCVJ��������������������������������������������������������������������������������������������������������������������������������������������
��+H�QPN[�+�JCXG�ICVJGTGF�GPQWIJ�EQWTCIG

CPF�UVTGPIVJ�VQ�NGCXG�JKO�
+�YQWNF�PQV�JCXG�IQVVGP�ƃQYGTU�VQFC[�
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Myths of VAWC
Myth 1- A man can do whatever he wants to his 
wife.
THE TRUTH:
U� ���>���>Ã�Ì�i�À�}�Ì�Ì��Li>Ì���Ã�Ü�vi°��
U� �Ì���}�>�Ü��>��`�iÃ�}�ÛiÃ�>��>��Ì�i�À�}�Ì�Ì��

hurt her, even if he thinks she deserves it — even 
if she herself thinks she deserves it.

Myth 2 - He wouldn’t beat her if he didn’t love 
her so much.
THE TRUTH:
U�	i>Ì��}��Ã���Ì�>�Ã�}���v���Ûi°
U���Ûi��i>�Ã�Ã��Ü��}�ÀiÃ«iVÌ�>�`����`�iÃÃ°

Myth 3 -  Only ignorant men beat their wives.
THE TRUTH:
U�6���i�Vi� �Ã���Ì� �ÕÃÌ�>�«À�L�i���v�«�ÛiÀÌÞ�>�`�

ignorance.
U�6���i�Vi�V>���>««i�����>�Þ����i\�À�V���À�«��À]�

educated or less educated, in the city or in the 
rural areas.

Myth 4 -  It’s just because he drinks
THE TRUTH:
U�Ƃ�V����� `�iÃ� ��Ì� V>ÕÃi� Û���i�Vi]� LÕÌ� �Ì� �vÌi��

makes it worse.
U�6���i�Vi��Ã�>�Ã��V���������«�>ViÃ�Ü�iÀi�«i�-

ple do not drink alcohol.

Myth 5-  It’s their business. It’s not right to inter-
fere with private affairs of couple
THE TRUTH:
U�6���i�Vi��Ã���Ì��ÕÃÌ�>�v>���Þ��>ÌÌiÀ°��>�Þ�
   women are hurt or killed. 
U�6���i�Vi��Ã�>�Ã�V�>��>�`�V���Õ��ÌÞ��i>�Ì��
   problem.

Myth 6- It’s best for the children if she stays 
with him. He can still be a good father to them.
THE TRUTH:
U� �Ì� �Ã� ��Ì� >�Ü>ÞÃ� LiÌÌiÀ� v�À� Ì�i� v>���Þ� Ü�i�� >�

woman stays with a violent man. He is teaching 
the children terrible, wrong ways to deal with 
their feelings, and about how women should be 
treated.

U� �i� �Ã� ��Ì� Li��}� }��`� Ì�� ��Ã� V���`Ài�� �v� �i� �Ã�
beating their mother or them.

CYCLE OF VIOLENCE
3 PHASES:
I. “Tension-Building Stage”- Battering male en-

gages in minor battering incidents and verbal 
abuse while the woman, beset by fear and ten-
sion, attempts to be placating and passive as 
possible in order to stave off more serious vio-
lence;

II. “Acute Battering Period”- Severity of the 
abuse and attacks escalate, usually triggered 
by an external or internal event in the life of 
the battering male but provocation for more 
severe violence is sometimes provided by the 
woman who can no longer tolerate or control 
her phase-one anger and anxiety;

III. “Contrition and loving or the hearts and 
ƃQYGTU�RJCUGq- Man will often mix his pleas 
for forgiveness and protestation of devotion 
with promises to seek professional help, to 
stop drinking and to refrain from further vio-
lence.  This period of relative calm may last for 
a few months, but in a battering relationship, 
the affection and contrition will eventually fade 
and phase one of the cycle will start anew.

ENOUGH IS ENOUGH! 
On March 8, 2004, the House of Representatives 
>�`���ÕÃi� �v� -i�>Ìi� «>ÃÃi`� >� �>Ü� >�`� ÃÕLÃi-
quently signed by then President Glorial Maca-
«>}>��čÀÀ�Þ��Ì�>Ì�«À�ÌiVÌÃ�Ü��i��>�`�Ì�i�À�V���-
dren against violence committed to them.

INPUT
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Republic Act 9262 - “ANTI-VIOLENCE AGAINST 
WOMEN AND THEIR CHILDREN ACT OF 2004”.

Violence against women and their children is 
FGƂPGF�CU�“any act or a series of acts committed 
by any person against a woman who is his wife, 
former wife, or against a woman with whom the 
person has or had a sexual or dating relationship, 
or with whom he has a common child, or against 
her child whether legitimate or illegitimate, with-
in or without the family abode, which result in or 
is likely to result in physical, sexual, psychological 
harm or suffering, or economic abuse including 
threats of such acts, battery, assault, coercion, 
harassment or arbitrary deprivation of liberty.”

STATUTORY CONSTRUCTION
Liberally construed to promote the protection and 
safety of victims of violence against women and 
their children.

VAWC is a Public Crime
A public crime is a public offense which may be 
«À�ÃiVÕÌi`�Õ«��� Ì�i�w���}��v� >� V��«�>��Ì�LÞ�>�Þ�
citizen having personal knowledge of the circum-
stances involving the commission of the crime.

WOMEN VS   - Husbands
  - Former husbands
  - Boyfriends/partners
  - Those whom they have a 
     common child
  - Has or had sexual or dating 
     relationship
THEIR CHILDREN
  Legitimate
  Illegitimate
  Children under her care or custody
  within or without the family abode

Woman refers to the following:
U� 7�vi
U� ��À�iÀ�Ü�vi
U� "�i�Ü�Ì��Ü����Ì�i�«iÀÃ����>Ã��À��>`�>�`>Ì-

ing or sexual relationship 
U� "�i��Ü�Ì��Ü�����i��>Ã�>�V������V���`

Child refers to a person:
U� 	i��Ü�£n�Þi>ÀÃ��v�>}i��À���`iÀ]�LÕÌ�
U� 7����Ã�Õ�>L�i�Ì��vÕ��Þ�Ì>�i�V>Ài��v����Ãi�vÉ

herself from abuse, neglect, cruelty, exploita-
tion or discrimination because of a physical or 
mental disability or condition.

ACT OR ACTS WHICH 
CONSTITUTE VIOLENCE 
AGAINST WOMEN AND THEIR 
CHILDREN PUNISHABLE 
UNDER THIS LAW
PHYSICAL VIOLENCE refers to acts that include: 

U� 	�`��Þ��À�«�ÞÃ�V>���>À��
U� 
>ÕÃ��}]� Ì�Ài>Ìi���}]� >ÌÌi�«Ì��}� Ì�� V>ÕÃi�

physical harm to the woman or her child or
U� *�>V��}�Ì�i�Ü��>���À��iÀ�V���`����vi>À��v���-

minent physical harm.

SEXUAL VIOLENCE refers to an act which is 

U� -iÝÕ>������>ÌÕÀi����i�À>«i]�
U� -iÝÕ>���>À>ÃÃ�i�Ì]�
U� ƂVÌÃ��v��>ÃV�Û��ÕÃ�iÃÃ]�
U� /Ài>Ì��}�>�Ü��>���À��iÀ�V���`�>Ã�>�ÃiÝ��L�iVÌ]�
U� �>���}� `i�i>���}� >�`� ÃiÝÕ>��Þ� ÃÕ}}iÃÌ�Ûi�

remarks, 
U� ��ÀV��}�Ì�i�Ü�vi�>�`���ÃÌÀiÃÃÉ��ÛiÀ�Ì����Ûi����

the conjugal home or sleep together in the 
same room with the abuser,

U� ��ÀV��}�Ì�i�Ü��>���À��iÀ�V���`�Ì��Ü>ÌV����`i-
cent shows or do indecent acts, 

U� "À�«À�ÃÌ�ÌÕÌ��}�Ì�i�Ü��>���À�V���`°

PSYCHOLOGICAL VIOLENCE refers to acts or 
omissions causing or is likely to cause mental or 
emotional suffering of the victim like

U���Ì���`>Ì���]
U��>À>ÃÃ�i�Ì]�
U�-Ì>����}]�
U�*iiÀ��}� ��� Ì�i� Ü��`�Ü� �À� ���}iÀ��}� �ÕÌÃ�`i�

the residence of the woman or her child, 
U��ÌiÀ��}��À� Ài�>����}� ��� Ì�i�`Üi����}��À� ���

the property of the woman or her child against 
his or her will, 

U��iÃÌÀ�Þ��}�Ì�i�«À�«iÀÌÞ]�
U�*ÕL��V�À�`�VÕ�i��À��Õ����>Ì���]�
U�,i«i>Ìi`�ÛiÀL>��>LÕÃi�>�`��>À�Ì>����w`i��ÌÞ]�
U�"À� Õ��>ÜvÕ�� �À� Õ�Ü>�Ìi`� `i«À�Û>Ì���� �v� Ì�i�

right to custody and/or visitation of common 
children.
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ECONOMIC ABUSE refers to acts that make or 
attempt to make a woman 

U� ���>�V�>��Þ� `i«i�`i�Ì� ���i� Ü�Ì�`À>Ü>�� �v� w-
nancial support or 

U� *ÀiÛi�Ì��}�Ì�i�Û�VÌ���vÀ���i�}>}��}����>�Þ��i-
gitimate profession, occupation or business, 

U� �i«À�Û>Ì�����À�Ì�Ài>Ì��v�`i«À�Û>Ì�����v�w�>�-
cial resources and the 

U� ,�}�Ì�Ì��Ì�i�ÕÃi�>�`�i���Þ�i�Ì��v�Ì�i�À�«À�«-
erty, 

U� 
��ÌÀ�����}�Ì�i�Û�VÌ��½Ã��Ü�����iÞ��À�«À�«iÀ-
ties or 

U� -��i�Þ� V��ÌÀ�����}� Ì�i� V���Õ}>�� ���iÞ� �À�
properties.

WHO ARE LIABLE
U� �ÕÃL>�`��À�iÝ��ÕÃL>�`
U� 	�ÞvÀ�i�`��À�iÝ
U� �>Ì�iÀ��v�Ì�i�7��>�½Ã�
���`
U� �iÃL�>��}�À�vÀ�i�`ÃÉ«>ÀÌ�iÀÃ��À�iÝ�«>ÀÌ�iÀÃ
U� Ƃ�Þ�«iÀÃ���Ü�Ì��Ü����Ì�i�Ü��>���>ÃÉ�>`�>�

sexual or dating relationship

WHAT CAN A WOMAN/CHILD DO WHEN 
OFFENDED?

1. File a Petition for a Protection Order
2. File a Criminal Action for Violation of Anti-

VAWC
3.  File a Criminal Action with reservation of a 

separate civil action; or
4.  File a Civil Action for Damages

PROTECTION ORDER is an order issued for the pur-
pose of preventing or safeguarding further acts of 
violence against a woman or her child, minimizing 
any disruption in the victim’s daily life, and facilitating 
the opportunity and ability of the victim to indepen-
dently regain control over her life.

KINDS OF PROTECTION ORDER
1. BARANGAY PROTECTION ORDER (BPO)  
 Issued by the Punong Barangay, or in his absence 

the Barangay Kagawad, ordering the perpetra-
tor to desist from causing or threatening to cause 
physical harm or bodily injury against the offend-
ed party. This is effective for 15 days.

2. TEMPORARY PROTECTION ORDER (TPO) 
� �ÃÃÕi`�LÞ� Ì�i� V�ÕÀÌ� ��� Ì�i�`>Ìi��v� w���}��v� Ì�i�

application or in the course of the hearing and 
effective for 30 days.

3. PERMANENT PROTECTION ORDER (PPO) 
 Issued by the court after notice and hearing and 

effective until revoked by the court upon applica-
tion of the person in whose favor the order was 
issued.

RELIEFS GRANTED UNDER THE 
PROTECTION ORDER

1. Prohibition from committing or threatening to 
commit acts of violence;

2 Prohibition from harassing, annoying, tel-
ephoning, contacting or communicating with 
petitioner;

3. Removal or exclusion of respondent from resi-
dence of petitioner, regardless of ownership 
of the residence, either temporarily or perma-
nently;

4. Directing respondent to stay away from the 
residence, school, place of employment of 
petitioner or designated family or household 
member;

5. Directing lawful possession and use by pe-
titioner of an automobile and other essential 
personal effects, regardless of ownership;

6. Granting a temporary or permanent custody of 
a child/children to petitioner;

7. Directing respondent to provide support to the 
woman and/or her child if entitled to legal sup-
port;

n°�*À���L�Ì���� Ì�� ÕÃi]� «�ÃÃiÃÃ� >�Þ� wÀi>À�� �À�
deadly weapon and to surrender the same to 
the court including revocation of license and 
`�ÃµÕ>��wV>Ì����Ì��>««�Þ�v�À���Vi�ÃiÆ

9. Actual damages;
10. Directing DSWD or any appropriate agency 

to provide  temporary shelter; therapy, coun-
seling, and

11. Other reliefs
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WHO MAY FILE PETITION FOR PROTECTION 
ORDER

1. Offended party
2. Parents or guardian
3. Ascendants, descendants and other rela-

tives
4. Social Worker
x°�*���Vi�"vwViÀ
6. Punong Barangay or kagawad 
7. Lawyer, counselor or therapist
8. Two (2) concerned and responsible citizens

WHERE TO APPLY FOR A PROTECTION ORDER

BPO is issued by the Barangay where the parties 
reside or where the respondent resides.
 
TPO and PPO are issued by a Family Court where 
the petitioner resides. If none, in the RTC, MeTC, 
MTCC, MTC or MCTC where the petitioner resides. 

Temporary Protection Order (TPO)
U��ÃÃÕi`�LÞ�Ì�i�V�ÕÀÌ����Ì�i�`>Þ��v�w���}
U�Ý�«>ÀÌi
U�*À��À�ÌÞ��ÛiÀ�>����Ì�iÀ�V>ÃiÃ
U�vviVÌ�Ûi�v�À�Îä�`>ÞÃÆ�iÝÌi�`�L�i
U��v�ÀVi>L�i�>�ÞÜ�iÀi����Ì�i�*����««��iÃ
U�6���>Ì���\�w�i��v�*x]äää�Ì��*xä]äää�>�`É�À���-

prisonment of six (6) months

Permanent Protection Order
U��ÃÃÕi`�>vÌiÀ���Ì�Vi�>�`��i>À��}
U�*À��À�ÌÞ��ÛiÀ�>����Ì�iÀ�«À�Vii`��}Ã�ÃÕV��>Ã�i�iV-

tion cases, habeas corpus etc.)
U�vviVÌ�Ûi�Õ�Ì���ÀiÛ��i`�LÞ�Ì�i�V�ÕÀÌ�Õ«���>««��-

cation of the person whose favor the order was 
issued

U��v�ÀVi>L�i�>�ÞÜ�iÀi����Ì�i�*����««��iÃ
U�6���>Ì���\�*x]äää� Ì��*xä]äää�>�`É�À� ��«À�Ã��-

ment of six (6) months
U�6���>Ì����Ã�>���V��ÃÌ�ÌÕÌi�V��Ìi�«Ì��v�V�ÕÀÌ

PENALTIES:        
A. Causing physical harm to the woman or her child 

1. If constituting attempted, frustrated or 
consummated parricide or murder or hom-
icide or mutilation – punished in accord-
ance with the provisions of the Revised Penal 
Code;

2. If constituting serious physical injuries – 
penalty of prision mayor; 

3. If constituting less serious physical injuries – 
punished by prision correccional; and

4. If constituting slight physical injuries – 
 punished by arresto mayor.

B. Threatening to cause the woman or her child phys-
ical harm is punishable by imprisonment of two (2) 
degrees lower than the prescribed penalty for the 
consummated crime, but shall in no case be lower 
than arresto mayor.

C. Attempting to cause the woman or her child physi-
cal harm is punishable by arresto mayor.

D. Placing the woman or her child in fear of imminent 
physical harm is punishable by arresto mayor. 

E. Attempting to compel or compelling the woman 
or her child to engage in conduct which the wom-
an or her child has the right to desist from or to 
desist from conduct which the woman or her child 
has the right to engage in, or attempting to re-
strict or restricting the woman’s or her child’s free-
dom of movement or conduct by force or threat of 
force, physical or other harm or threat of physical 
or other harm, or intimidation directed against the 
woman or her child – punished by prision correc-
cional. 

�°� ��y�VÌ��}��À�Ì�Ài>Ìi���}�Ì����y�VÌ�«�ÞÃ�V>���>À�����
oneself for the purpose of controlling her actions 
or decisions – punished by arresto mayor.

G. Causing or attempting to cause the woman or her 
child to engage in any sexual activity which does 
not constitute rape, by force or threat of force, 
physical harm, or through intimidation directed 
against the woman or her child or her/his immedi-
ate family is punishable by prision mayor.

H. Engaging in purposeful, knowing, or reckless con-
duct, personally or through another that alarms or 
causes substantial emotional or psychological dis-
tress to the woman or her child is punishable by 
prision mayor.

I. Causing mental or emotional anguish, public ridi-
cule or humiliation to the woman or her child is 
punishable by prision mayor.
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DURATION OF PENALTIES

TYPE
ENTIRE LENGTH MINIMUM LENGTH MEDIUM LENGTH MAXIMUM LENGTH

ACCESSORY
PENALTIESMIN

12 yrs
and 

one day

6 yrs
and 

one day

1 month
and 

one day

one day

6 months
and 

one day

MIN

12 yrs
and 

one day

6 yrs
and 

one day

1
month

one day

6 months
and 

one day

MIN

14 yrs
and 

8 months

8 yrs
and 

one day

2 months
and

one day

11 days

2 yrs, 4 
months

and 
one day

MIN

17 yrs
and 

4 months

10 years
and 

one day

4 months
and 

one day

21 days

4 yrs, 
2 months

 and 
one day

MAX

20 yrs

12 yrs

6 
months

30
days

6 yrs

MAX

14 yrs
and 

8 months

8 yrs

2
months

10 days

2 yrs
and 

4 months

MAX

17 yrs
and 

4 months

10 yrs

4 
months

20 days

4 yrs 
and 

2 months

MAX

20 yrs

12 yrs

6
months

30 days

6 yrs

Reclusión 
perpetua

Prisión mayor 
and 
temporary 
`�ÃµÕ>��wV>Ì���

Arresto mayor

Arresto menor

Prisión 
V�ÀÀiVV���>�]�
suspension,
and 
destierro

Reclusión 
temporal

Civil interdiction for 
life or during the pe-
riod of the sentence 
as the case may be, 
and perpetual abso-
�ÕÌi�`�ÃµÕ>��wV>Ì���°

U��v�`�ÃµÕ>��wV>Ì�����Ã�
imposed, 12 years 
and 1 day.

U�/i�«�À>ÀÞ�>LÃ��ÕÌi�
`�ÃµÕ>��wV>Ì����>�`�
that of perpetual 
Ã«iV�>��`�ÃµÕ>��wV>-
tion from the right 
of|UWHHTCIG.

Suspension of the 
À�}�Ì�Ì�����`��vwVi�
and the right of 
suffrage during 
the term of the 
sentence.

U��v�ÃÕÃ«i�Ã�����Ã���-
posed, 6 years.

U�-ÕÃ«i�Ã����vÀ���
«ÕL��V��vwVi]�vÀ���
Ì�i�À�}�Ì�Ì��v����Ü�
a profession or 
calling, and that of 
perpetual special 
`�ÃµÕ>��wV>Ì����vÀ���
the right of suffrage, 
if the duration of 
said imprisonment 
shall exceed eight-
een months.

40 YEARS
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PROCEDURE IN FILING CRIMINAL CASE

Complainant 
ƂNGU�EQORNCKPV

Documents which may be
Submitted include:
CHƂFCXKV�QH�EQORNCKPCPV�
CHƂFCXKVU�QH�YKVPGUUGU�
/GFKECN�%GTVKƂECVG�
/CTTKCIG�%GTVKƂECVG�
Police Report, etc.

Police or other law
enforcement agency

1HƂEG�QH�VJG
Prosecutor

1HƂEG�QH�VJG
Prosecutor

Conducts case
(build-up investigation)

Files complaint with 
Prosecutor

Preliminary 
Investigation

YES
Files Information 
with proper court

Is there probable
cause?NO

Dismisses
Complaint
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Rights of Victims
U�,�}�Ì�Ì��Li�ÌÀi>Ìi`�Ü�Ì��ÀiÃ«iVÌ�>�`�`�}��ÌÞ

U��i}>��>ÃÃ�ÃÌ>�Vi�vÀ���*Ƃ"��À�>�Þ�«ÕL��V�>ÃÃ�Ãtance 
�vwViÆ�ÃÕ««�ÀÌ�ÃiÀÛ�ViÃ�vÀ����-7�]���1Ã

U�/��Li� ��v�À�i`��v�Ì�i�À� À�}�ÌÃ�>�`�ÃiÀÛ�ViÃ�>Û>��-
able including right to apply for protection order

U�Ƃ``�Ì���>��£ä�`>Þ�«>�`��i>Ûi�vÀ���Ü�À��>Ã�`i�from 
«ÀiÃi�Ì�«>�`��i>Ûi�Li�iwÌÃ

U�
iÀÌ�wV>Ì����Ì�>Ì�>VÌ�����Ã�«i�`��}

U�Ƃ��� �i}>�� Ài�i`�iÃ�>�`�ÃÕ««�ÀÌ�Õ�`iÀ�Ì�i��>���Þ�
Code

U�ƂVÌÕ>�]�V��«i�Ã>Ì�ÀÞ]���À>��E�iÝi�«�>ÀÞ�
 damages

U�ÝVi«Ì����vÀ���«>Þ�i�Ì��v�`�V�iÌ�vii�>�`��Ì�iÀ�
expenses if indigent or there is immediate neces-
sity

%QPƂFGPVKCNKV[�QH�4GEQTFU
U�
�ÕÀÌ�ÀiV�À`Ã�>�`�L>À>�}>Þ�ÀiV�À`Ã

U�,�}�Ì�Ì��«À�Û>VÞ��v�Û�VÌ��

U�6���>Ì���\�
��Ìi�«Ì�«�ÜiÀ��v�Ì�i�V�ÕÀÌ
� £� Þi>À� ��«À�Ã���i�Ì� >�`� w�i� �v� ��Ì���Ài� Ì�>��

P500,000.00

Battered Woman Syndrome (BWS)
U�	7-� �Ã� ÃV�i�Ì�wV>��Þ�`iw�i`�>Ã�>�«>ÌÌiÀ���v�«ÃÞ-

chological and behavioral symptoms found in 
women living in battering relationships as a result 
of cumulative abuse.

U�6�VÌ���Ü�Ì��	7-�`����Ì� ��VÕÀ�VÀ����>�� ��>L���ÌÞ��À�
civil liability;

U�Ƃ�Û�VÌ���Ü�Ì��	7-��Ã���Ì�`�ÃµÕ>��wi`�vÀ����>Û��}�
custody of her children

U�*iÀ«iÌÀ>Ì�À� �v� Ü��>�� Ü�Ì�� 	7-� Ã�>��� ��Ì� �>Ûi�
custody

U�
�ÕÀÌ� Ã�>��� Li� >ÃÃ�ÃÌi`� LÞ� iÝ«iÀÌ� «ÃÞV��>ÌÀ�ÃÌÃÉ
psychologists in the determination of the state of 
mind of victim-survivororder issued for the pur-
pose of preventing or safeguarding further acts of 
violence against a woman or her child, minimizing 
any disruption in the victim’s daily life, and facili-
tating the opportunity and ability of the victim to 
independently regain control over her life.

Counseling & Treatment of Offenders
U��-7��Ã�>���«À�Û�`i�Ài�>L���Ì>Ì�Ûi�V�Õ�Ãi���}�>�`�

treatment of perpetrators
U�
��ÃÌÀÕVÌ�Ûi� Ü>ÞÃ� �v� V�«��}� Ü�Ì�� >�}iÀ� >�`� Ài-

forming their ways
U�7�i���iViÃÃ>ÀÞ]�Ì�i�
�ÕÀÌ�Ã�>����À`iÀ��vvi�`iÀ�Ì��
ÃÕL��Ì�Ì��«ÃÞV��>ÌÀ�V�ÌÀi>Ì�i�Ì��À�V��w�i�i�Ì

U��,,®� �-7�� Ü�Ì��  �"Ã� >�`� ��1Ã� Ã�>��� i�ÃÕÀi�
effective psychosocial rehabilitation of offender 
which includes but not limited to the following:

1. Development of policies and procedures rel-
ative to the delivery of rehabilitation servic-
iÃ�i�ÃÕÀ��}��ÌÃ�ivviVÌ�Ûi�iÃÃ�>�`�ivwV�i�VÞ°

2. Provision of appropriate training to City/
Municipal Social Workers and other service 
providers who are implementing rehabilita-
tive/treatment programs.

3. Establishment of system of accreditation of 
counselors and rehabilitation programs in 
coordination with concerned institutions 
and the academe for regulatory purposes.

U�/��Ãi��ÃÃÕi`�Ü�Ì��	*"Ã��À�/*"Ã�>�`�**"Ã�Ã�>���
be subject to mandatory, rehabilitative counseling 
and treatment.

HANDLING OF VAWC CASES BY 
BARANGAY OFFICIALS
U�1«���ÀiVi�Û��}���v�À�>Ì���]�ÛiÀ�vÞ�>�`�Ãii��«���Vi�

assistance.
U��ÌiÀ�Ì�i�`Üi����}�Ü�iÌ�iÀ��À���Ì�*"�Ü>Ã��ÃÃÕi`�

and ensure safety of victim- survivor.
U���ÌiÀÛ�iÜ]� ��ÛiÃÌ�}>Ìi�>�`�`�VÕ�i�Ì�ÌiÃÌ�����iÃÆ�

inform victim-survivors of their rights and reme-
`�iÃÆ�ÀiV�À`Ã�Ã�>���Li�V��w`i�Ì�>�Æ�À�}�Ì�Ì��«À�Û>VÞ�
respected.

U�ƂÀÀiÃÌ�«iÀ«iÌÀ>Ì�À��LÃiÀÛ��}�ÀÕ�iÃ����Ü>ÀÀ>�Ì�iÃÃ�
>ÀÀiÃÌÃ�>�`�V��wÃV>Ìi�>�Þ�`i>`�Þ�Üi>«��� ��� Ì�i�
possession of the perpetrator or within plain view.

U�ÃV�ÀÌ� Û�VÌ���ÃÕÀÛ�Û�À� Ì�� Ì�i� �i>ÀiÃÌ� ��Ã«�Ì>�� �À�
available medical facility for treatment and med-
ico-legal examination; assist in securing medico-
legal report.

U��v� ��Ì� >ÀÀiÃÌi`]� >`Û�Ãi� «iÀ«iÌÀ>Ì�À� Ì�� �i>Ûi� Ì�i�
house to prevent violence and to go to
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U����V>Ãi�Û�VÌ���ÃÕÀÛ�Û�ÀÃ�>Ài� Ì��Li�«�>Vi`� ���Ã�i�-
ters, assist in taking their belongings and in their 
transfer.

U�,i«�ÀÌ���V�`i�Ì�>�`�ÀiviÀ�Ì��Ì�i���V>��-�V�>��7i�-
v>Ài�>�`��iÛi��«�i�Ì�"vwVi��v�Ì�i���1�>�`�Ì�i�
PNP Women’s and Children’s Protection Desk 
within 4 hours from the time of reporting.

U��v�Û�VÌ���ÃÕÀÛ�Û�À�>�����À�>««�Þ��}�v�À�	*"]�>ÃÃ�ÃÌ�
and refer to NGOs, social workers for counseling, 
temporary shelter and other support services.

U�����Ì�À�ÀiÃ«��`i�Ì½Ã�V��«��>�Vi�Ì��	*"°
U��ÃÕÀi� Ì�i� Ã>viÌÞ� >�`� V��Ì��Õi`� ÃÕ««�ÀÌ� `ÕÀ��}�

the 15-day period. 
U�ƂÃÃ�ÃÌ����w���}�V��«�>��Ì°
U��ÃÕÀi�Ì�>Ì�>���«iÀÌ��i�Ì�`�VÕ�i�ÌÃ�v�ÀÜ>À`i`�Ì��

the law enforcers.
U��>��Ì>��� Ãi«>À>Ìi� ��}L���� Ü��V�� Ã�>��� Li� �i«Ì�
V��w`i�Ì�>�°

U� �Ì�>ÌÌi�«Ì�Ì����yÕi�Vi�Û�VÌ���ÃÕÀÛ�Û�ÀÃ�Ì��>L>�-
don claim; arbitration not applicable.

U�
�Õ�Ãi��>�`�iÝ«�>���Ì��ÀiÃ«��`i�Ì��L��}>Ì����Ì��
support.

Failure to report: Fine <P10,000.00 or 
criminal, civil, administrative liability

Administrative Complaint---Sangguniang 
Pang-lunsod or Bayan for gross neglect of 
duty or misfeasance 

Prohibited Acts
U�	>À>�}>Þ�"vwV�>���À� Ì�i�V�ÕÀÌ��i>À��}� Ì�i�>««��-

cation for a PO shall not order, direct, force or in 
>�Þ�Ü>Þ���yÕi�Vi�Ì�i�>««��V>�Ì�Ì��V��«À���Ãi��À�
abandon any of the reliefs sought.

U� ���i`�>Ì�����À�V��V���>Ì�����v�>VÌÃ��v�6Ƃ7
����
the barangay (Sec 410-413 LGC amended).

Exemption from Liability
U� ���VÀ����>�]�V�Û��]�>`����ÃÌÀ>Ì�Ûi���>L���ÌÞ\�
U�Ƃ�Þ� «iÀÃ��]� «À�Û>Ìi� ��`�Û�`Õ>�]� «���Vi� >ÕÌ��À�ÌÞ]�
L>À>�}>Þ� �vwV�>�� >VÌ��}� ��� >VV�À`>�Vi� Ü�Ì�� �>Ü]�
who responds or intervenes without using vio-
lence or restraint greater than necessary to ensure 
safety of the victim.

U���V>Ì�����v�ÃiÀÛ�Vi�«À�Û�`iÀ�Ã�>�����Ì�Li�̀ �ÃV��Ãi`°
U�,�}�ÌÃ��v�«iÀÃ��Ã�>ÀÀiÃÌi`�Ã�>���Li�ÀiÃ«iVÌi`°

(IRR) Mandatory Services & Entitlements 
for VAWC Victim-Survivors

The DSWD and LGUs shall:

a. Provide emergency shelter, psycho-social coun-
seling and other rehabilitation services.

b. Ensure that service providers in institutions/
centers for women and children are gender 
sensitive and uphold the rights of women and 
children.

c. Make available relevant skills training and other 
livelihood development services.

d. Ensure their successful social re-integration and 
after-care.

e. Continue to develop relevant programs and 
strategies to ensure protection, healing, recov-
ery and social re-integration and address their 
emerging needs and concerns.

Structured Learning Exercise:
Dyad/Triad (15 minutes)

Instructions:
1. Divide participants into dyad/triad to discuss 

and share following the guide questions below.
2. Dyad/Triad will be given options to share or 

not to share their discussion in the plenary.
3. To end the workshop, facilitator will process 

the participants about their experience and ask 
some volunteers to share.
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Acts of Violence
As provided in RA 9262

PHYSICAL VIOLENCE 
U�	�`��Þ��À�«�ÞÃ�V>���>À�°�
U�
>ÕÃ��}]�Ì�Ài>Ìi���}]�

attempting to cause 
physical harm to the 
woman or her child or 
U�*�>V��}�Ì�i�Ü��>���À�

her child in fear of im-
minent physical harm.

SEXUAL VIOLENCE 
U�,>«i
U�-iÝÕ>���>À>ÃÃ�i�Ì]�
U�ƂVÌÃ��v��>ÃV�Û��ÕÃ�iÃÃ]�
U�/Ài>Ì��}�>�Ü��>���À��iÀ�

child as a sex object, 
U��>���}�`i�i>���}�

and sexually suggestive 
remarks, 
U���ÀV��}�Ì�i�Ü�vi�>�`�

mistress/lover to live in 
the conjugal home or 
sleep together in the 
same room with the 
abuser,
U���ÀV��}�Ì�i�Ü��>��

or her child to watch 
indecent shows or do 
indecent acts, 
U�*À�ÃÌ�ÌÕÌ��}�Ì�i�Ü��>��

or child.

PSYCHOLOGICAL 
VIOLENCE refers to acts 
or omissions causing or is 
likely to cause mental or 
emotional suffering to the 
victim like
U���Ì���`>Ì���]
U��>À>ÃÃ�i�Ì]�
U�-Ì>����}]�
U�*iiÀ��}����Ì�i�Ü��`�Ü�

or lingering outside the 
residence of the woman 
or her child,

Personal experience/
knowledge about 

somebody in my commu-
nity who is experiencing 

these acts of violence

Personal Response to 
the acts of violence that 

I experience/for someone 
I know in my community

Suggestion to stop 
VAWC in my ASGM 

community
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Acts of Violence
As provided in RA 9262

�U��ÌiÀ��}��À�Ài�>����}�
in the dwelling or on 
the property of the 
woman or her child 
against his or her will, 

�U��iÃÌÀ�Þ��}�Ì�i�«À�«-
erty, 

�U�*ÕL��V�À�`�VÕ�i��À��Õ-
miliation, 

�U�,i«i>Ìi`�ÛiÀL>��>LÕÃi�
>�`��>À�Ì>����w`i��ÌÞ]��À�

�U�1��>ÜvÕ���À�Õ�Ü>�Ìi`�
deprivation of the 
right to custody and/or 
visitation of common 
children.

ECONOMIC ABUSE 
refers to acts that make 
or attempt to make a 
woman 
U����>�V�>��Þ�`i«i�`i�Ì�
���i�Ü�Ì�`À>Ü>���v�w�>�-
cial support or 

U�*ÀiÛi�Ì��}�Ì�i�Û�VÌ���
from engaging in any 
legitimate profession, 
occupation or business, 

U��i«À�Û>Ì�����À�Ì�Ài>Ì��v�
`i«À�Û>Ì�����v�w�>�V�>��
resources and the

U�,�}�Ì�Ì��Ì�i�ÕÃi�>�`�
enjoyment of their 
property, 

U�
��ÌÀ�����}�Ì�i�Û�VÌ��½Ã�
own money or proper-
ties or 

U�-��i�Þ�V��ÌÀ�����}�Ì�i�
conjugal money or 
properties.

 

Personal experience/
knowledge about 

somebody in my commu-
nity who is experiencing 

these acts of violence

Personal Response to 
the acts of violence that 

I experience/for someone 
I know in my community

Suggestion to stop 
VAWC in my ASGM 

community
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Universal Declaration of Human Rights - 
In six cross-cutting themes

���&+)0+6;�CPF�,756+%'

Dignity and justice for each and every human be-
ing means we must treat each other with respect, 
tolerance and understanding. Governments must 
do the same, in law as well as in practice, for the 
individuals who make up communities, societies 
and nations. In fact the Declaration’s core values 
of non-discrimination and equality are ultimately 
a commitment to universal justice and recognition 
of inherent human dignity.

2. DEVELOPMENT

Poverty is a key factor that undercuts the realiza-
tion of the full potential of the human being and 
societies. The Universal Declaration of Human 
Rights provides a vision of the world in which eve-
ryone, regardless of who they are and where they 
live, has equal opportunity to grow and develop in 
freedom and equality and to the fullness of their 
potential. It also makes clear our responsibility to 
help other people and nations, through individual 
and joint actions, and to create a social and inter-
national order that enables the enjoyment of all 
human rights --- civil, cultural, economic, political 
and social. So, in 2000, world leaders committed 
themselves to making ‘the right to development 
a reality’ and achieving the Millennium Develop-
ment Goals by 2015 in order to bring a better life 
to the poverty-affected people of the world. This 
global agreement acknowledges that individuals 
and societies can only develop fully through con-
certed national and international efforts.

As a response to the achievement of the Millen-
nium Development Goals (MDG) the Philippines 
enacted Republic Act No. 9710 on August 14, 
2009, The Magna Carta of Women Act.

MY RIGHTS ACCORDING TO THE 
INTERNATIONAL LAWS 

Gender and Development (GAD) refers to the de-
velopment perspective and process that are par-
ticipatory and empowering, equitable, sustainable, 
free from violence, respectful of human rights, 
supportive of self-determination and actualization 
of human potentials. It seeks to achieve gender 
equality as a fundamental value that should be re-
yiVÌi`����`iÛi��«�i�Ì�V���ViÃÆ�Ãii�Ã�Ì��ÌÀ>�Ãv�À��
society’s social, economic, and political structures 
and questions the validity of the gender roles they 
ascribed to women and men; contends that wom-
en are active agents of development and not just 
passive recipients of development assistance; and 
stresses the need of women to organize themselves 
and participate in political processes to strengthen 
their legal rights.

Gender Mainstreaming refers to the strategy for 
making women’s as well as men’s concerns and 
experiences an integral dimension of the design, 
implementation, monitoring, and evaluation of pol-
icies and programs in all political, economic, and 
Ã�V�iÌ>�� Ã«�iÀiÃ� Ã�� Ì�>Ì�Ü��i�� >�`��i��Li�iwÌ�
equally and inequality is not perpetuated. It is the 
process of assessing the implications for women 
and men of any planned action, including legisla-
tion, policies, or programs in all areas and at all lev-
els.

3. ENVIRONMENT

The environment� �Ã� �iÛiÀ� Ã«iV�wV>��Þ��i�Ì���i`�
in the Universal Declaration of Human Rights, yet 
if you deliberately dump toxic waste in someone’s 
community or disproportionately exploit their natu-
ral resources without adequate consultation and 
compensation, clearly you are abusing their rights. 
Over the past 60 years, as our recognition of envi-
ronmental degradation has grown so has our un-
derstanding that changes in the environment can 
�>Ûi�>�Ã�}��wV>�Ì���«>VÌ�����ÕÀ�>L���ÌÞ�Ì��i���Þ��ÕÀ�
human rights. In no other area is it so clear that the 
actions of nations, communities, businesses and 
individuals can so dramatically affect the rights of 
others, because damaging the environment can 
damage the rights of people, near and far, to a se-
cure and healthy life.

INPUT
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6. PARTICIPATION 

Wherever we live and in whatever sort of society, 
one of our basic rights is to be allowed to take a 
full part in the life of our community. Without par-
ticipation we cannot experience and enjoy the wide 
range of rights and freedoms that the Universal Dec-
laration of Human Rights seeks to guarantee. Our 
participation should be active, free and meaningful. 
Our views to improve our lives and our community 
should be heard and answered. We can have a say 
in the decisions of our local community and in na-
tional affairs. Article 21 explicitly says everyone has 
the right to take part in elections and government. 
Crucially, participation also means that the voices 
of people who are often excluded should be heard 
and heeded, especially when we are marginalized 
or discriminated against because of our disability, 
race, religion, gender, descent, age or on other 
}À�Õ�`Ã°�7i�Ã��Õ�`�Li� ���>�«�Ã�Ì���� Ì�� ��yÕi�Vi�
our own destiny and take part in decisions affect-
ing us.

4. CULTURE

The concept of human rights is bound closely to 
the belief that culture is precious and central to 
our identity. The way we are born, live and die is 
affected by the culture to which we belong. To take 
away our cultural heritage is to deny us our iden-
Ì�ÌÞ°�ƂÌ�Ì�i�Ã>�i�Ì��i]�Üi�V>��>���Li�iwÌ�vÀ����ÕÀ�
experiences of other cultures and we have some-
thing to offer them in return. The Universal Dec-
laration of Human Rights says “everyone has the 
right freely to participate in the cultural life of the 
community” and by implication, this also means 
that no one has the right to dominate, direct or 
eradicate that culture or impose theirs upon us.

5. GENDER

At conception, we all start life as equals, but at 
birth we are immediately treated differently based 
on whether we are a boy or a girl. The Universal 
Declaration of Human Rights acknowledges that 
men and women are not the same but insists on 
their right to be equal before the law and treated 
without discrimination.

Gender equality is not a ‘women’s issue’ but re-
fers to the equal rights, responsibilities and oppor-
tunities of women and men, girls and boys, and 
should concern and fully engage men as well as 
women. However, after 60 years, it is clear that it 
is the human rights of women that we see most 
widely ignored around the world, from female in-
fanticide, sexual slavery and rape as an act of war, 
to exclusion from education, health and the right 
to compete equally for jobs. The right to be free of 
`�ÃVÀ����>Ì�������Ì�i�}À�Õ�`Ã��v�ÃiÝ��Ã�Ã«iV�wV>��Þ�
embodied in Article 2 of the declaration, but even 
a cursory reading of all 30 Articles is enough to re-
mind us that in much of the world, the Declaration 
�>Ã�ÞiÌ�Ì��vÕ�w����ÌÃ�«À���Ãi�Ì��Ü��i�°
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“Domestic violence has, for a long time, been hid-
den in the homes of affected families. However, its 
effect on the victims, who are usually women and 
children, must not be a cause for shame and should 
not be ignored. The culture of silence must be bro-
ken and domestic violence must be stopped.” --  
��À�iÀ� *ÀiÃ�`i�Ì� ���À�>� �>V>«>}>��ƂÀÀ�Þ�� ��� £ä�
 �Û�Óää{�>Ã�>�v�ÀiÜ�À`����Ì�i�«À��iÀ����,Ƃ��ÓÈÓ�
«À�`ÕVi`�LÞ�����

The Philippine Government through the Magna Car-
ta of Women Act of 2009 declared this policy about 
women and development.

“Recognizing that the economic, political, and socio 
cultural realities affect women’s current condition, 
Ì�i�-Ì>Ìi�>vwÀ�Ã�Ì�i�À��i��v�Ü��i������>Ì����LÕ��`-
ing and ensures the substantive equality of women 
and men. It shall promote empowerment of women 
and pursue equal opportunities for women and men 
and ensure equal access to resources and to devel-
opment results and outcome. Further, the State real-
izes that equality of men and women entails the ab-
olition of the unequal structures and practices that 
perpetuate discrimination and inequality. To realize 
this, the State shall endeavor to develop plans, poli-
cies, programs, measures, and mechanisms to ad-
dress discrimination and inequality in the economic, 
political, social, and cultural life of women and men.

The State condemns discrimination against women 
in all its forms and pursues by all appropriate means 
and without delay the policy of eliminating discrimi-
nation against women in keeping with the Conven-
tion on the Elimination of All Forms of Discrimination 
Against Women (CEDAW) and other international 
instruments consistent with Philippine law. The State 
shall accord women the rights, protection, and op-
portunities available to every member of society.

-1��Ƃ,9

/�i�-Ì>Ìi�>vwÀ�Ã�Ü��i�½Ã�À�}�ÌÃ�>Ã��Õ�>��À�}�ÌÃ�>�`�
Ã�>��� ��Ìi�Ã�vÞ� �ÌÃ�ivv�ÀÌÃ� Ì�� vÕ�w��� �ÌÃ�`ÕÌ�iÃ�Õ�`iÀ� ��-
ternational and domestic law to recognize, respect, 
«À�ÌiVÌ]� vÕ�w��]� >�`� «À���Ìi� >��� �Õ�>�� À�}�ÌÃ� >�`�
fundamental freedoms of women, especially mar-
ginalized women, in the economic, social, political, 
VÕ�ÌÕÀ>�]� >�`� �Ì�iÀ� wi�`Ã� Ü�Ì��ÕÌ� `�ÃÌ��VÌ���� �À� `�Ã-
crimination on account of class, age, sex, gender, 
language, ethnicity, religion, ideology, disability, edu-
cation, and status. The State shall provide the nec-
essary mechanisms to enforce women’s rights and 
adopt and undertake all legal measures necessary to 
foster and promote the equal opportunity for women 
to participate in and contribute to the development 
of the political, economic, social, and cultural realms.

The State, in ensuring the full integration of women’s 
concerns in the mainstream of development, shall 
provide ample opportunities to enhance and devel-
op their skills, acquire productive employment and 
contribute to their families and communities to the 
fullest of their capabilities.

��� «ÕÀÃÕ>�Vi� �v� Ì��Ã� «���VÞ]� Ì�i� -Ì>Ìi� Ài>vwÀ�Ã� Ì�i�
right of women in all sectors to participate in policy 
formulation, planning, organization, implementation, 
management, monitoring, and evaluation of all pro-
grams, projects, and services. It shall support poli-
cies, researches, technology, and training programs 
>�`��Ì�iÀ�ÃÕ««�ÀÌ�ÃiÀÛ�ViÃ�ÃÕV��>Ã�w�>�V��}]�«À�`ÕV-
tion, and marketing to encourage active participation 
of women in national development.
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ADDITIONAL SELECTED PHILIPPINE LAWS ON WOMEN

wÃ�iÀ�i�]� ÛiÌiÀ>�Ã� >�`� ÀiÌ�ÀiiÃ]� >}À�VÕ�ÌÕÀi� }À>`Õ-
ates, and rural women.  The CARPER primarily ex-
Ìi�`Ã�Ì�i��>�`�`�ÃÌÀ�LÕÌ����«À�}À>���v�
Ƃ,*�LÞ�wÛi�
Þi>ÀÃ°��Ì�>�Ã��Ài`iw�iÃ�Ì�i�ÃV�«i��v�Ì�i�«À�}À>�]�>�`�
does away with the provision for voluntary land trans-
fer, which was used by landlords to distribute the land 
under the controversial Stock Distribution Option. 

RA 6949: National Women’s Day Law (1990) 
This law institutionalized the celebration of women’s 
day every March 8. It also mandates all heads of 
government agencies and instrumentalities, includ-
ing government-owned and controlled corporations 
as well as local government units, and employers in 
Ì�i�«À�Û>Ìi�ÃiVÌ�À�Ì��i�V�ÕÀ>}i�>�`�>vv�À`�ÃÕvwV�i�Ì�
time and opportunities for their employees to engage 
and participate in any activity conducted within the 
«Ài��ÃiÃ��v�Ì�i�À�ÀiÃ«iVÌ�Ûi��vwViÃ��À�iÃÌ>L��Ã��i�ÌÃ�
to celebrate National Women’s Day.

RA 6955: Mail Order Bride Law of 1990 
Republic Act No. 6955 was enacted primarily to pro-
tect Filipino women from exploitation, in accordance 
with the State policy of ensuring the enjoyment of a 
decent standard of living by the Filipino people. This 
�>Ü�`iw�iÃ�>Ã�>�VÀ��i�Ì�i�>VÌ��v�iÃÌ>L��Ã���}��À�i�-
gaging in the business of matching Filipino women 
to foreign nationals either on a mail order basis or 
through personal introduction. It enumerates the spe-
V�wV�>VÌÃ� Ì�>Ì�V��ÃÌ�ÌÕÌi�>�Û���>Ì�����v� �ÌÃ�«À�Û�Ã���Ã]�
>�`�«À�Û�`iÃ�v�À�Ì�i�Ã«iV�wV�«i�>�ÌÞ�v�À�Ì�i�À�V����Ã-
sion. This law applies equally to natural and juridical 
persons (corporations and the like), whether citizens 
or aliens, and provides that in the case of an alien vio-
lating its provisions, he will be deported and barred 
v�ÀiÛiÀ� vÀ���i�ÌiÀ��}� Ì�i�*����««��iÃ°� �Ì�>�Ã��Ã«iV�w-
cally states that none of its provisions are to be inter-
preted as restrictions of the freedom of speech and of 
association.  

R.A. 7160: An Act Providing for a Local Govern-
ment Code of 1991
The Local Government Code has been amended 
to provide representatives for women in all of the 
1,600 local legislative assemblies (Sangguniang Pan-
lalawigan, Sangguniang Panlungsod, Sangguniang 
Bayan and Sangguniang Barangay) nationwide. This 
is consistent with the 1987 Constitution recognizing 
women’s vital role in nation-building.

Presidential Decree No. 442: Labor Code of the 
Philippines (1974), as amended
/��Ã� V�`�wiÃ� Û>À��ÕÃ� �>ÜÃ� >�`� «���V�iÃ� Ì�� «À�ÌiVÌ�
workers in the private sector, providing for their ben-
iwÌÃ]� ��Vi�Ì�ÛiÃ]� À�}�ÌÃ� >�`� «À�Vi`ÕÀiÃ� v�À� ��«�i-
menting them. It includes provisions for the protec-
tion of women workers.

Presidential Decree No. 1083: The Code of Mus-
lim Personal Laws of the Philippines (1977) 
This Code recognizes the legal system of Muslims as 
part of the law of the land.  This Code is applicable 
����>ÌÌiÀÃ�ÃÕV��>Ã��>ÀÀ�>}i]�`�Û�ÀVi]�«>ÌiÀ��ÌÞ]�w��>-
tion and custody where both parties are Muslim or if 
the man is Muslim and the marriage was conducted 
according to Muslim law.  If a marriage between a 
Muslim man and a non-Muslim woman was not con-
ducted according to Muslim law, then civil law is ap-
plied to them in family law cases. 

Executive Order No. 209, as amended: Family 
Code of the Philippines (1987) 
The Family Code is an integration of laws concerning 
marriage and family relations, including annulment, 
legal separation, and declaration of nullity of mar-
À�>}iÆ� w��>Ì���� >�`� ÃÕ««�ÀÌÆ� «À�«iÀÌÞ� Ài�>Ì���Ã]� >�`�
inheritance. The Family Code amends related provi-
sions of the Civil Code, particularly those that make 
the wife subservient to the husband. A number of 
provisions of the Family Code, however, remain dis-
criminatory to women. For instance, Art. 211, pro-
vides that while the husband and wife exercise joint 
parental authority over their children, in case of disa-
greement, the husband’s decision shall prevail.

RA 6657: Comprehensive Agrarian Reform Law 
(CARL) of 1988
RA 9700: Comprehensive Agrarian Reform Pro-
gram Extension with Reforms (CARPER) (2009)
CARL provides for a system of acquisition of lands 
>�`� V��«i�Ã>Ì���� Ì�iÀiv�À]� �`i�Ì�wiÃ� Ì�i� µÕ>��wi`�
Li�iwV�>À�iÃ]� ÃiÌÃ� ÀiÌi�Ì���� ����ÌÃ� v�À� �>�`�Ü�iÀÃ�
>�`�>�Ã��`iw�iÃ� Ì�i�«>À>�iÌiÀÃ� v�À� Ì�i� Ài`�ÃÌÀ�LÕ-
Ì���� �v� �>�`Ã� Ì�� µÕ>��wi`� Li�iwV�>À�iÃ°� �Ì� «À�Û�`iÃ�
for special areas on concern in its Chapter X. Among 
these special areas, to be given due consideration 
in the distribution and ownership of land and repre-
sentation in decision-making bodies, are subsistence
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4#�������/CVGTPKV[�$GPGƂVU�.CY�
������
/��Ã� �>Ü� «À�Û�`iÃ� v�À� �>ÌiÀ��ÌÞ� �i>Ûi� Li�iwÌÃ� Ì��
women who gave birth, or had an abortion or mis-
carriage, regardless of the woman’s marital status. In 
case of natural birth, a woman is entitled to 60 days 
of paid maternity leave. In case of caesarian birth, a 
woman is entitled to 78 days of paid maternity leave.

RA 7600: Rooming-in and Breastfeeding Act of 
1992
 The law provides incentives to all government and 
private health institutions with rooming-in and breast-
feeding practices. This law is in furtherance of the 
State policy to encourage the practice of breastfeed-
ing. Notably, it provides that the expenses incurred 
by a private health institution in complying with its 
provisions are deductible expenses for income tax 
purposes. Also, government health institutions are 
given additional appropriations equivalent to the 
savings they may derive as a result of complying with 
the provisions of this law. 

RA 7610: Special Protection of Children Against 
Abuse, Exploitation and Discrimination Act (1992) 
In its declaration of state policy and principles, this 
law provides that “the best interests of children shall 
be the paramount consideration in all actions con-
cerning them, whether undertaken by public or pri-
vate social welfare institutions, courts of law, adminis-
trative authorities, and legislative bodies, consistent 
with the principle of First Call for Children as enunci-
ated in the United Nations Convention on the Rights 
of the Child. Every effort shall be exerted to promote 
the welfare of children and enhance their opportuni-
ties for a useful and happy life.”

Article XI, Section 27 of the law provides that com-
«�>��ÌÃ��>Þ� Li� w�i`� LÞ� >�� �vwViÀ]� Ã�V�>�� Ü�À�iÀ� �À�
representative of a licensed child-caring institution 
or at least three (3) concerned responsible citizens 
where the violation occurred, but there is no manda-
tory reporting required. The Implementing Rules and 
Regulations (IRR) of R.A. No. 7610 contains manda-
tory provisions on reporting child abuse cases, but 
reporting has been applied in a limited way only to 
care givers, nurses, doctors and teachers. As such, 
fellow priests and bishops or superiors of the offend-
ing cleric are not liable for non-reporting under this 
law. Since the ecclesiastical culture is fairly hierarchi-
V>��>�`���}��Þ�ÃiVÀiÌ�Ûi����V>ÃiÃ����i�Ì��Ã]��Ì��Ã�`�vwVÕ�Ì�
to establish personal knowledge and non-reporting.

RA 7192: Women in Development and Nation-
Building Act (1992) 
The Act promotes the integration of women as full 
and equal partners of men in development and na-
tion-building. To attain this goal, it instructs the Na-
tional Economic Development Authority (NEDA) to 
ensure that a substantial portion of ‘’foreign devel-
opment assistance funds’’ to support programs for 
women be utilized by government agencies for the 
Li�iwÌ�>�`�«>ÀÌ�V�«>Ì�����v�Ü��i������>Ì���>��̀ iÛi�-
opment. Moreover, it provides women equal rights in 
entering contracts and loan agreements, equal privi-
leges in clubs and organizations devoted to public 
purpose, and equal opportunities for admission, 
training, and commissioning in all military schools of 
the Armed Forces of the Philippines and the Philip-
pine National Police. 

RA 7392: Midwifery Act of 1992
This law requires midwives completion of new cur-
riculum and compliance with regulations to ensure 
their competence. This law also disallowed the ser-
vices of “hilots” or traditional birth attendants who 
do not comply with midwifery training and licensure 
requirements.

RA 7277: Magna Carta for Disabled Persons (1997)
RA 9442: Magna Carta for Persons with Disabili-
ties (2007)
RA 9442 amended RA 7277. The new law contains 
the rights and privileges of persons with disabilities, 
among others, providing at least 20% discount on 
selected goods and services.

RA 7279: Urban Development and Housing Act 
(1992)
Also called the “Lina Law”, this act provides that 
certain lands owned by the government may be dis-
posed of or utilized for socialized housing purposes. 
This law seeks to provide social housing to the mar-
ginalized sector by addressing their access to land 
and housing, relocation, demolitions, and promoting 
private sector participation in housing. The law also 
mandates local government units to provide shelter 
Ì��µÕ>��wi`�Li�iwV�>À�iÃ�>�`�Ì��Õ�`iÀÌ>�i��i>ÃÕÀiÃ�
to curtail the activities of professional squatters and 
squatting syndicates. 
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RA 8044: Youth in Nation-Building Act (1995)
This law provided for the creation of the National 
9�ÕÌ��
����ÃÃ�����>�`>Ìi`� Ì��Li� Ì�i� Ã��i�«���VÞ�
making and coordinating body of all youth-related 
institutions, programs, projects and activities of the 
Philippine Government. It also established a National 

��«Ài�i�Ã�Ûi�>�`�
��À`��>Ìi`�*À�}À>�����9�ÕÌ��
Development based on the principles of promoting 
and protecting Filipino youth’s physical, moral, spir-
itual, intellectual and social well-being; inculcation of 
patriotism, nationalism and other basic desirable val-
ues to the youth; encourage the youth to be involved 
in character-building and development activities; and 
mobilization of the youth’s abilities, talents and skills 
and redirecting their creativity, inventive genius and 
wellspring of enthusiasm and hope for the freedom of 
our people from fear, hunger and injustice. 

RA 8171: Repatriation of Filipino Women (1995)
Republic Act No. 8171 provides for the manner by 
which Filipino women and other natural-born Filipinos 
may reacquire their Philippine citizenship through re-
patriation as provided under Commonwealth Act No. 
63, even after marrying a foreigner. It enumerates the 
conditions and process for reacquiring Philippine citi-
âi�Ã��«�Ì�À�Õ}��Ài«>ÌÀ�>Ì���]�>Ã�Üi���>Ã�Ì�i�`�ÃµÕ>��w-
cations therefrom. 
 
RA 8187: Paternity Leave Act of 1996 RA 8187
The act grants a seven-day paternity leave with full 
pay to all married male employees in the private and 
«ÕL��V�ÃiVÌ�ÀÃ�v�À�Ì�i�wÀÃÌ�v�ÕÀ�`i��ÛiÀ�iÃ��v���Ã� �i}>��
spouse with whom he is cohabitating. Under this law, 
“delivery” does not only mean that the employee’s 
spouse has given birth. It also covers the instance 
where the employee’s spouse has suffered a miscar-
À�>}i°�-�}��wV>�Ì�Þ]�Ì�i�«ÕÀ«�Ãi��v�Ì��Ã��>Ü��Ã�Ì��i�>L�i�
the male employee “to effectively lend support to his 
wife in her period of recovery and/or in the nursing of 
the newly-born child”. 

RA 8369: Family Courts Act of 1997 
Republic Act No. 8369, known as the Family Courts 
Act of 1997, provides for the establishment of family 
courts in every province and city in the Philippines, 
and grants them exclusive original jurisdiction to hear 
and decide child and family cases. It also establishes 
in every judicial region a Social Services and Coun-
seling Division (SSCD) tasked to provide appropriate 
Ã�V�>��ÃiÀÛ�ViÃ�Ì��>����ÕÛi���i�>�`�v>���Þ�V>ÃiÃ�w�i`

RA 7688: Women Representation in the Social Se-
curity Commission (1994) 
The Act guarantees women representation in the So-
cial Security Commission.

RA 7796: TESDA Act of 1994 
This law creates the Technical Education and Skills 
Development Authority, providing for its powers, 
structures and for other purposes. The law mandates 
women’s representation in the TESDA Board.

R.A. 7941: Party List Law (1995)
The 1987 Constitution provides that there shall be 
party-list representatives and the women sector is to 
be allocated a seat therein (Art. VI, Sec. 5 [2]). Before 
the enactment of Republic Act No. 7941, the secto-
ral representative for women was appointed by the 
President. This law now provides for the election of 
party-list representatives through the party-list sys-
tem including the women sector. 

RA 8042: Migrant Workers and Overseas Filipinos 
Act of 1995 
The law institutes policies for overseas employment 
and establishes higher standards of protection and 
promotion of the welfare of migrant workers, their 
families and overseas Filipinos and affords full pro-
tection to Filipino migrant workers. While it is not a 
State policy to promote overseas employment as a 
means for sustaining economic growth and achiev-
ing national development, it recognizes the contribu-
tions of migrant workers and creates agencies, which 
will assist migrant workers. Moreover, under this 
Act, the Philippine government may impose a ban 
on deployment of migrant workers in pursuit of the 
national interest or when public welfare so requires. 
/�i�ƂVÌ�iÝ«>�`Ã�Ì�i�`iw��Ì�����v����i}>��ÀiVÀÕ�Ì�i�Ì�
such that even a licensee can be held guilty of ille-
gal recruitment in certain instances.  Further, the act 
>vwÀ�Ã� Ì�i� vÕ�`>�i�Ì>�� iµÕ>��ÌÞ� Liv�Ài� Ì�i� �>Ü� �v�
Ü��i��>�`��i��>�`�Ì�i�Ã�}��wV>�Ì�À��i��v�Ü��i��
in nation-building. Recognizing the contribution of 
overseas migrant women workers and their particu-
lar vulnerabilities, the State shall apply gender sensi-
tive criteria in the formulation and implementation of 
policies and programs affecting migrant workers and 
the composition of bodies tasked for the welfare of 
migrant workers.
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RA 8972: Solo Parents Welfare Act of 2000 
Republic Act No. 8972, known as the ‘’Solo Parents 
Welfare Act of 2000,’’ provides for the development 
of a comprehensive program of social development 
and welfare services for solo parents and their chil-
dren, to be carried out by several government agen-
cies in coordination with local government units 
and non-governmental agencies. In line with this, it 
establishes an inter-agency committee, headed by 
the Department of Social Welfare and Development 
(DSWD), which shall formulate the implementing 
rules and regulations of this act. Notably, this law spe-
V�wV>��Þ�«À���L�ÌÃ�`�ÃVÀ����>Ì����>}>��ÃÌ�>�Ã����«>Ài�Ì�
with respect to terms and conditions of employment 
on account of his or her status.  The law provides ad-
ditional leave credits with pay for solo parents.

RA 9257: Expanded Senior Citizen’s Act of 2003
RA 9994: Expanded Senior Citizen’s Act of 2010
/�i��>Ü�}À>�ÌÃ�>``�Ì���>��Li�iwÌÃ�>�`�«À�Û��i}iÃ�Ì��
senior citizens. This act is an amendment of RA 7432, 
which is known as an act that aimed to maximize the 
contribution of senior citizens to nation-building, 
}À>�Ì��}�Li�iwÌÃ�>�`�Ã«iV�>��«À�Û��i}iÃ�>�`�v�À��Ì�iÀ�
purposes. Under RA 9994, all eligible senior citizens 
are entitled to the twenty percent discount and VAT 
exemption on the sales of good and services, as well 
>Ã��Ì�iÀ��i>�Ì��>�`�Üi�v>Ài�Li�iwÌÃ° 

RA 9255: An Act Allowing Illegitimate Children to 
use the Surname of Their Father 
Republic Act 9255 (An Act Allowing Illegitimate Chil-
dren to Use the Surname of their Father) aims to spare 
illegitimate children the shame and stigma which ac-
companies their unique status. Prior to the amend-
ment, the Family Code requires illegitimate children 
to use the surname of their mother and regardless of 
any circumstances, are prohibited from using their fa-
ther’s surname. Under RA 9255, illegitimate children 
can now use their father’s surname provided two con-
`�Ì���Ã�>Ài��iÌ\�wÀÃÌ]�Ì�i�v>Ì�iÀ�}�ÛiÃ���Ã�V��Ãi�Ì]�>�`�
second, the natural or biological mother of the child 
authorizes the use of the father’s surname in lieu of 
hers.  

RA 10158: Law Decriminalizing Vagrancy (2012)
This law decriminalized vagrancy, which was previ-
ously punished under Art. 20of 2 the Revised Penal 
Code along with prostitution. However, this law is 
considered discriminatory because prostitution re-
mains a crime and exempting vagrants only favors 
pimps who get scot-free.

with the court and to recommend the proper social 
action. This Division is also tasked to develop pro-
grams, formulate uniform policies and procedures, 
and provide technical supervision and monitoring of 
all SSCD in coordination with the judge. 

RA 8371: The Indigenous People’s Rights Act 
(IPRA) of 1997 
The IPRA seeks to recognize, promote and protect 
the rights of then IPs. These include the right to an-
cestral domain and lands; right to self-governance 
and empowerment; social justice and human rights; 
and the right to cultural integrity.  The aim of the act 
is to rectify historical violations of rights of indige-
nous Filipino people during eras of rule by the Span-
ish crown, the American colonial government, and 
later the Philippine republic.  

RA 8425: Social Reform and Poverty Alleviation 
Act (1997)
The law aims to alleviate poverty by empowering Fili-
pino families to meet their needs by actively pursuing 
asset reform and redistribution of economic resourc-
es and institutionalizing the Social Reform Agenda 
(SRA). It created the National Anti-Poverty Commis-
sion (NAPC) that serves as a coordinating and an ad-
visory body. A representative from the women sector 
shall be a member of the NAPC. A People’s Develop-
ment Trust was also created for the use of registered 
��VÀ�w�>�Vi� �À}>��â>Ì���Ã� >�`� ��V>�� }�ÛiÀ��i�Ì�
units in programs implementing the SRA. 

RA 8505: Rape Victim Assistance and Protection 
Act of 1998 
The law mandates ways to provide assistance to rape 
victims including the establishment of Rape Crisis 
Centers that will be supervised by the Crisis Inter-
vention Unit of the DSWD. Children and Women’s 
Desk shall be institutionalized in every PNP head-
µÕ>ÀÌiÀÃ� >�`� «À�«iÀ�Þ� ÌÀ>��i`�Ü��i�� �vwViÀÃ� Ã�>���
be assigned to it. 

RA 8550: The Philippine Fisheries Code of 1998
The law aims to improve the productivity of the 
V�Õ�ÌÀÞ½Ã�wÃ�iÀÞ�ÃiVÌ�À�>�`�«À�Û�`i�V��ÃiÀÛ>Ì����>�`�
protection to aquatic resources. The Code makes 
provision for the management and conservation of 
wÃ�iÀ�iÃ�>�`�>µÕ>VÕ�ÌÕÀi����Ì�i�*����««��iÃ�>�`�Ì�i�
ÀiV��ÃÌ�ÌÕÌ���� �À� iÃÌ>L��Ã��i�Ì� �v� wÃ�iÀ�iÃ� ��ÃÌ�ÌÕ-
tions both at the national and local level.  Under this 
�>Ü]� Ì�i�`iw��Ì�����v� wÃ�iÀv���� ��V�Õ`i`�Ü��i�� >Ã�
wÃ�iÀÃ°
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MODULE 4 - MY ASGM COMMUNITY

�iÃ«�Ìi� Ì�i� ��VÀi>Ã��}�w}ÕÀi��v�Ü��i�� ��� Ì�i�ÃiV-
tor, they still often encounter gender bias and dis-
crimination. Because of lack of training (formal or 
��v�À�>�®� Ì�iÞ� �>Ûi� `�vwVÕ�ÌÞ� ��� �LÌ>����}� ÃÕ««�ÀÌ�
from commercial institution, and have no voice in 
decision-making. They are oftentimes paid less than 
their male counterparts but they do not complain. 
These women are also the most vulnerable to sexual 
>`Û>�ViÃ�>�`�iÛi��ÌÀ>vwV���}°�

Most artisanal gold miners are from socially and eco-
nomically marginalized communities, and turn to 
mining in order to escape extreme poverty, unem-
ployment and landlessness. The dangers force min-
ers especially women to not only risk persecution by 
the government, but also mine shaft collapses, and 
toxic poisoning from the variety of chemicals unsafe-
ly used in processing. Despite the many dangers of 
this activity, artisanal mining operations continue to 
spread as the demand for metals increases and other 
livelihoods such as farming, are no longer economi-
cally viable.

Artisanal small-scale gold mining frequently use 
toxic materials in their attempts to recover metals 
>�`�}i�Ã°�7��i�����iÀÃ�Ü�À�� ���`�vwVÕ�Ì� >�`��v-
ten very hazardous conditions and, in the absence 
of knowledge or any regulations or standards, toxic 
substances are released into the environment, pos-
ing large health risks to the miners, their families and 
surrounding communities. 

Ƃ-���
���Õ��ÌÞ��v��Ì°���Ü>Ì>]���Ü>�Ü>�]�
��«�ÃÌi�>�6>��iÞ]�*À�Û��Vi

Learning Outcomes:

Purpose: To help women and children explore and 
develop a sense of awareness about their mining 
community.

 Objectives: At the end of the session, participants 
will be able to:
1. Have a deeper understanding about Artisanal 

Small-scale Gold Mining and the dangers of 
mercury use in amalgamation.

Ó°�,iyiVÌ����Ì�i�V�>�}iÃ�Ì�>Ì�Ì����«�>Vi����Ì�i�À�
community.

3. Identify problems and issues in their commu-
nity.

4. Commit to do concrete actions as advocates of 
change in their community.

INTRODUCTION:


���Õ��ÌÞ� q� `iw�i`� >Ã� >� }À�Õ«� �v� «i�«�i� Ü���
share the same things, such as where they live, cul-
ture, language, beliefs, interests and a way of life. 
Culture includes the way people live, their beliefs 
and values.

Small-scale mining communities are - with few ex-
ceptions - located in far off rural areas. 
Mining frequently constitutes in these areas the prin-
cipal motor for development, creating complemen-
tary opportunities for national micro-size, small-size, 
and medium-size enterprises, providing the required 
infrastructure to the miners and their families.

Involvement of women in small-scale mining ac-
tivities is generally high. Women’s participation in 
ASGM involves not only mining but also the supply 
of food, drink, tools and equipment, as well as sexual 
services. Women are also involved in the trading of 
minerals such as gold and gemstones. The participa-
Ì�����v�Ü��i��V>��LÀ��}�`�ÀiVÌ�Li�iwÌÃ�Ì�À�Õ}��LiÌ-
ter control of family revenues and spending. Howev-
er, where women participates in ASGM in the family 
context, it is often the male head of household who 
controls the income derived from mining and women 
do not necessarily receive a proportionate amount of 
the income generated.
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MINING AND I

Structured Learning Exercise 1:
Focus Group Discussion (10 MINUTES)

Instructions:
1. Divide the participants into groups of 5 with a fa-

cilitator who will guide the participants to answer 
the following questions:

A. What is your understanding about Artisanal 
Small-scale Gold Mining?

B. Why is mining important to you, your family 
and your community?

C. Does your family operate a small-scale min-
ing area? Is this owned? Or rented? 

�°�7���w�>�Vi`�Þ�ÕÀ������}��«iÀ>Ì���¶
a. Family income
b. Loan
c. Financier from the community/outside?
E. Who are working in the mining area in your 

family?
a. Myself (child/woman)
b. Parents
c. Siblings
d. Relatives
F. What particular mining process are you in-

volved with when working in the mining site?
G. How much money do you earn when working 

in mining?
H. How do you spend percentage of your in-

come?
I. Do you have savings from your income?
J. What are the minerals being extracted in the 

mining site?
K. In what manner these minerals are extracted? 

What are the technology being used?
L. What happens to the waste product? Are 

there any mechanisms in place to take care 
of the waste materials?

�°�7�>Ì� >Ài� Ì�i�Li�iwÌÃÉ}��`� Ì���}Ã� Þ�Õ�}iÌ�
from the mining industry in your community?

N. What are the other sources of income of your 
family?

Structured Learning Exercise 2:
THE RIVER OF LIFE (15 MINUTES)

By imagining that people, events, projects were a river, 
participants can articulate, using the landscape, water, 
boats, trees etc., the major events and milestones in 
their lives. This exercise will bring several perspectives 
together and immediately offers to show the big pic-
tures of the participants’ mining community.

Instructions:
£°����>��>���>�«>«iÀ]�`À>Ü�>�L�}�À�ÛiÀ�>�`�w���Ì��Ã�Õ«�

with drawings of pictures and images of the follow-
ing situations in your community. {Timeline: from 
the time you arrive in your community (60s,70s, 
80s, 90s to present)} 

a. People – Who are they, how many
b. Environment – Status, quality
c. Socio –Economic – Social infrastructures, busi-

ness
d. Political structures – Leaders, barangay, purok
e. Spiritual/values - Churches, church leaders
f. Peace and order – Presence of military, NPA, 

etc
g. Education - Pre-school, elementary, high 

school, college
h. Programs and Projects – Government-initiat-

ed, NGO, business
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U������}� >VÌ�Û�Ì�iÃ� Ì�>Ì� ÕÃiÃ� VÀÕ`i� �À� ÀÕ`��i�Ì>ÀÞ�
methods to extract and process minerals and met-
als on a small scale it encompasses all small, me-
dium, informal, legal and illegal miners who use 
rudimentary processes to extract minerals from 
secondary and primary ores.

U�ƂÀÌ�Ã>�>�����iÀÃ� � Ü�À�� ��� `�vwVÕ�Ì� >�`� �vÌi�� ÛiÀÞ�
hazardous conditions in the absence of the re-
quired safe mining knowledge or any regulations  
or standards.

U��/�Ý�V��>ÌiÀ�>�Ã�V>��Li�Ài�i>Ãi`���Ì��Ì�i�i�Û�À��-
ment, posing large health risks to the miners, their 
families and  surrounding communities thus, gold 
mining operations are particularly dangerous, as 
they often use the mercury amalgamation process 
to extract gold from ores. 

U��iÀVÕÀÞ��Ã��vÌi��ÕÃi`�Ì��Ãi«>À>Ìi�Ì�i��iÌ>��vÀ���
the ore and is generally handled by people with lit-
tle or no awareness of its risks, training to minimize 
risks or safety equipment.

U�Ƃ-��� ÕÃÕ>��Þ� ��Û��ÛiÃ� Ì�i� ÕÃi� �v� ÃÕLÃÌ>�Ì�>��
amounts of mercury in mineral processing, often in 
highly unsafe and environmentally hazardous con-
ditions. 

U�Ƃ�� >ÀÌ�Ã>�>�� ���iÀ� �À� Ã�>���ÃV>�i� ���iÀ� �Ã]� ��� iv-
viVÌ]� >� ÃÕLÃ�ÃÌi�Vi� ���iÀ°� /�iÞ� >Ài� ��Ì� �vwV�>��Þ�
employed by a mining company, but rather work 
independently, mining or panning for gold using 
their own resources. 

U�Ƃ-�����V�Õ`iÃ�i�ÌiÀ«À�ÃiÃ��À���`�Û�`Õ>�Ã�Ì�>Ì�i�-
ploy workers for mining, but generally working with 
hand tools. 

U�Ƃ�� iÃÌ��>Ìi`� £Î� �� Óä� �������� �i�]� Ü��i�]� >�`�
children from over 50 developing countries are di-
rectly engaged in the artisanal mining.

Despite serious dangers occasion by this activity, ar-
tisanal gold mining operations continue to spread 
due to:

U�,�Ãi� ��� Ì�i�`i�>�`�v�À�}��`°� �Ì� �Ã�Li��iÛi`�Ì�>Ì�
ASGM produces 20-30% of the world’s gold, or 
approximately 500-800 tons per annum.

U�1�>ÌÌÀ>VÌ�Ûi��>ÌÕÀi��v��Ì�iÀ��i>�Ã��v���Ûi�����`Ã�
such as farming in the areas where the mineral is 
substantially available. 

U�Ƃ-���«À�Û�`iÃ�>�� ��«�ÀÌ>�Ì�Ã�ÕÀVi��v� ��V��i�
for miners, particularly in rural communities and 
regions where economic alternatives are ex-
tremely limited. 

U�ƂÌ��i>ÃÌ�£ää���������«i�«�i�����ÛiÀ�xx�V�Õ�ÌÀ�iÃ�
depend on ASGM for their income. 

Structured Learning Exercise 3:
/6��"
1� /Ƃ,9°��£ä��� 1/-®

Instructions:
1. Divide the participants into 2 groups. Each group 

will recreate their “ideal community” using dif-
ferent props they will gather around the venue 
showing the ideal status of the following:

U�*i�«�i
U��Û�À���i�Ì
U�-�V���iV�����V
U�*���Ì�V>�
U�-«�À�ÌÕ>�ÉÛ>�ÕiÃ
U�*i>Vi�>�`��À`iÀ
U�`ÕV>Ì���
U�*À�}À>�Ã�>�`�«À��iVÌÃ

2. After the participants are done recreating their 
“ideal community”, facilitators will act as TV crew 
(camera man/woman and anchor man/woman). 
They will take photographs of their ideal com-
munity that they will show on TV that the whole 
country/world to see. The anchor man/woman 
will interview several people regarding their 
community using the following guide questions.

1. What are the concrete steps/processes you 
have done/instituted to achieve your ideal 
community?

2. Who helped you achieve this development?
3. What advice can you share to the viewers to 

achieve their ideal community?

What is Artisanal Small-scale 
Gold Mining (ASGM)?
U��Ì� �Ã� Ì�i� iÝÌÀ>VÌ���� �v� ���iÀ>�Ã]� ��ÃÌ� V������Þ�

gold, by miners working in small or medium sized 
operations, using rudimentary techniques. Simple 
practices with little economic investment are often 
used. 

MY VISION FOR MY COMMUNITY

INPUT
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As gold processing activities are often conducted in 
the home, women and their families can be at great 
risk from mercury poisoning and silicosis. In Cama-
rines Norte, most women play the role of a “cooker” 
– someone who ‘cooks’ gold (smelting) and some-
one who cooks food for the player. Unfortunately, 
they cook gold and food in just one area.

In many cases, the roles of women in artisanal mining 
V���Õ��Ì�iÃ�`�vviÀ� Ã�}��wV>�Ì�Þ� vÀ��� Ì��Ãi��v��i�]�
and extend well beyond direct participation in min-
ing activities. This added facet brings with it different 
contributions and a completely unique set of risks 
and opportunities.

What problems are generated by artisanal min-
ing?

Environment - Gold mining activities have mainly 
been done through crude methods of mining with 
consequential hazards to the health of the miners, 
their respective families and the communities sur-
rounding such mining activities.
Some environmental hazards of mining activities are:

U� �iÀVÕÀÞ�«���ÕÌ���
U� 7>ÌiÀ�«���ÕÌ���Ã�
U� �>�`ÃV>«i�`i}À>`>Ì���
U� �iÃÌÀÕVÌ�����v��>L�Ì>ÌÃ
U� ��ÃÃ��v��À}>��V�Ã���
U� �iv�ÀiÃÌ>Ì���
U� 	������Ã��v�Ì��Ã��v�Ü>ÃÌi
U� /��ÕÃ>�`Ã��v�>L>�`��i`����i�Ü�À���}Ã
U� ,i`ÕVÌ�����v�L��`�ÛiÀÃ�ÌÞ
U� -ÌÀi>�� Ãi`��i�ÌÃ� �v� ÃÕÀv>Vi� >�`�}À�Õ�`�

waters

Health hazards
U� 1Ãi� �v� �iÀVÕÀÞ]� }��`� >�>�}>�>Ì���� �� /�Ý�V� Û>-

pors of mercury are released during burning of 
the amalgam. About 80% of mercury are easily 
absorbed via respiratory tract causing mercury 
poisoning. High concentrationsof mercury were 
detected in breastmilk of women living in artisa-
nal communities. 

U� /�i� ÕÃi� �v� VÞ>��`i� V��«�Õ�`Ã� �� 
Þ>��`i� �Ã�
bought by miners involved in small-scale gold 
mining and largely used for gold leaching (gold 
cyanidation)

Social problems
High crime rate, contagious diseases, venereal dis-
eases, drug addiction, alcoholism, low level of com-
munal hygieneregain control over her life.

Amalgamation and Burning Process

U�ƂÀÌ�Ã>�>��}��`����iÀÃ�V��L��i��iÀVÕÀÞ�Ü�Ì��}��`�
carrying silt to form a hardened amalgam that has 
picked up most of the gold metal from the silt

U�/�i�>�>�}>���Ã� �>ÌiÀ��i>Ìi`�Ü�Ì��L��Ü�� Ì�ÀV�iÃ�
�À��ÛiÀ�>���«i��y>�i�Ì��iÛ>«�À>Ìi�Ì�i��iÀVÕÀÞ]�
leaving small gold pieces. 

EXECUTIVE ORDER 79, SERIES OF 2012
INSTITUTIONALIZING AND IMPLEMENTING 
REFORMS IN THE PHILIPPINE MINING 
SECTOR PROVIDING POLICIES AND GUIDELINES 
TO ENSURE ENVIRONMENTAL PROTECTION 
AND RESPONSIBLE MINING IN THE 
UTILIZATION OF MINERAL RESOURCES

WHEREAS, Section 16, Article II of the 1987 Consti-
tution provides that the State shall protect and ad-
vance the right of the Filipino people to a balanced 
and healthful ecology in accord with the rhythm and 
harmony of nature;

SECTION 11. Measures to Improve Small-Scale 
Mining Activities. To improve and address issues on 
small-scale mining, the following measures shall be 
undertaken:

a) Small-scale mining activities shall comply with 
RA NO. 7076, or the People’s Small-Scale Min-
ing Act of 1991, and the Environmental Impact 
Statement System requirements under Presiden-
tial Decree (PD) No. 1586;

e) The use of mercury in small-scale mining shall 
be strictly prohibited; and,
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U�/�i�}>Ãi�ÕÃ��iÀVÕÀÞ��Ã����>�i`�LÞ�Ì�i����iÀÃ�>�`�
often by their immediate family, including their 
children. 

U��iÀVÕÀÞ� Ì�>Ì� �Ã� ��Ì� ���>�i`� `ÕÀ��}� Ì�i� LÕÀ���}�
process often settles into the surrounding envi-
ronment or circulates globally for future deposi-
tion far from the site. 

U�/�i�`i«�Ã�Ìi`��iÀVÕÀÞ� �Ã�>LÃ�ÀLi`�LÞ�>�Û>À�iÌÞ�
of living organisms.

U��i�i�Ì>�� �iÀVÕÀÞ� >Ài� ÌÀ>�Ãv�À�i`� ��Ì�� �iÌ�Þ��
mercury.

U��iÌ�Þ���iÀVÕÀÞ��Ã���i��v�Ì�i���ÃÌ�̀ >�}iÀ�ÕÃ��iÕ-
rotoxins that contaminate the food chain through 
bioaccumulation.

U�"ÀiÃ� ÀiV�ÛiÀi`� vÀ��� >��ÕÛ�>�� `i«�Ã�ÌÃ� >Ài� >�Ã��
subjected to gravity concentration and the other 
processes follow suits.

Physical/Chemical Properties
U�-��ÛiÀÞ]��i>ÛÞ]���L��i]���µÕ�`�«�>Ãi
U�"��Þ���µÕ�`��iÌ>��>Ì�À����Ìi�«°
U�"`�À�iÃÃ
U��i�Ì��}�*���Ì\��În°nÎ�
�
U�	�����}�*���Ì\�ÎxÈ°ÇÎ�

U��i�Ã�ÌÞ\�£Î°xx}°V��Î
U���Ü��i�Ì��}�«���Ì�`Õi�Ì��Õ��µÕi�i�iVÌÀ���
���V��w}ÕÀ>Ì���
U���}��ÃÕÀv>Vi�Ìi�Ã���
U�*��À�V��`ÕVÌ�À��v��i>Ì
U����`�V��`ÕVÌ�À��v�i�iVÌÀ�V�ÌÞ�

Chemical Properties
U���Ã��ÕL�i����Ü>ÌiÀ
U���iÃ���Ì�Ài>VÌ�Ü�Ì���ÝÞ}i�����>�À�ÛiÀÞ�ÃÌi>`��Þ
U�7�i���i>Ìi`]� Ài>VÌÃ�Ü�Ì���ÝÞ}i�� ���>�À� Ì�� v�À��

mercury oxide
U�ƂÌ���}��Ìi�«iÀ>ÌÕÀi]��}�Û>«�À�âiÃ�Ì��v�À����}��Þ�

toxic fumes 
U�ÝÌÀi�i�Þ�Ì�Ý�V�>�`�À>Ài�Þ�v�Õ�`�vÀii�����>ÌÕÀi
U�"vÌi��v�Õ�`�>Ã����iÀ>��V���>L>À]��}-�
U�
���>L>À��i>Ìi`����>�À�����}�Û>«�À��Ã�`�ÃÌ���i`�E�

cooled to form liquid Hg

Three (3) Classes of Mercury
U��iÀVÕÀÞ��i�i�Ì®��}
U�"À}>��V��iÌ�Þ��iÀVÕÀÞ�>�`�*�i�Þ��iÀVÕÀÞ®
U����À}>��V�
��«�Õ�`Ã����Ü��>Ã��iÀVÕÀ�>��Ã>�ÌÃ\
U��iÀVÕÀÞ�®�V���À�`i��iÀVÕÀ�ÕÃ�V���À�`i®
U�>°�°>°�
>���i�
U��iÀVÕÀÞ��®�V���À�`i��iÀVÕÀ�V�V���À�`i®

5RGEKƂE�)TCXKV[� 
U��iÀVÕÀÞ��Ã�£Î°È�Ì��iÃ�

heavier than water 

U�/��Ã�`i�Ã�ÌÞ�i�>L�iÃ�
it to be used in water 
level gauges measur-
ing inches of Mer-
cury to feet of water; 
where each inch of 
Mercury read will 
support a column of 
water 1.13 feet high.

U�Ƃ���ÜÃ�ÕÃ�Ì��`iÌiÀ���i�>Ì��Ã«�iÀ�V�«ÀiÃÃÕÀi

Historic Uses
U��ÕÀ�Ài��Û>��vÀ���«i�ÌÃ�Ì���>�i��>ÌÃ����Ì�i���`�

1700s to mid-1800s
U�6>«�ÀÃ�vÀ���«À�ViÃÃ�ÜiÀi�ÛiÀÞ�Ì�Ý�V
U��iÀVÕÀÞ�«��Ã����}�Ü>Ã�Ã>�`�Ì���>�i���i�º�>`�

as a hatter”
U�Ƃ�Ã��ÕÃi`���������}�Ì��Ãi«>À>Ìi�}��`�>�`�Ã��ÛiÀ�

from ore to create an amalgam for recovery

1800s 
U�/Ài>Ì�`i«ÀiÃÃ���
U�/��Ì�>V�iÃ�

1900s 
U��>Ý>Ì�ÛiÃ�
U�/iiÌ���}�«�Ü`iÀÃ
U��iÀVÕÀ�V�À��i
U Through catalytic reactions, Hg is used to make 

polymers, chlorine and caustic soda, as well as 
to extract gold from ore

WHAT IS MERCURY?

PROPERTIES OF HG
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Mercury Cycle
U� >ÌÕÀ>��Ü>ÌiÀÃ�ÃÕ«iÀ-

saturated with Hg0 
compared to 

 atmosphere
U���ÕÝ�vÀ���Ü>ÌiÀ�Ì��

atmosphere
U��}ä��Ý�`�âi`�Ì���}�

(II) in atmosphere 
U�,iÌÕÀ�Ã�Ì��>ÀÌ�½Ã�

surface
U����L>��Ã«Ài>`
U�,iÃ�`i�Vi�Ì��i
U�"ÛiÀ�Ì��i]��}���®��Ã�

reduced back to Hg0 
and returns to the 
atmosphere 

Toxicity to aquatic life
U�"�Vi��iÀVÕÀÞ��Ã����ÃÕÀv>Vi�Ü>ÌiÀ��Ì�}�iÃ�Ì�À�Õ}��

complex cycle 
U�	À�Õ}�Ì�`�Ü��Ì��Ãi`��i�Ì�>�`���Ì��v��`�V�>���

or released back into atmosphere
U��iÛi�Ã��v�`�ÃÃ��Ûi`��À}>��V�V>ÀL���>�`���Ü�«��

levels enhance mobility of Hg making it more 
likely to enter food chain

U��iÀVÕÀÞ�V��«�Õ�`Ã�>Ài�>VÕÌi�Þ� Ì�Ý�V� Ì�� vÀiÃ�-
water microorganisms

U��ÀiÃ�Ü>ÌiÀ�wÃ��Ã��Ü��iÌ�>��ÀiÃ«��Ãi�Ì���iÀVÕÀÞ�
in acute concentrations starting at 30ug/L

U�/�i��
xäÉ�È���ÕÀ�Û>�ÕiÃ�v�À�wÃ��>Ài��iÃÃ�Ì�>��£�
mg/L.

U��>�Þ�>µÕ>Ì�V���ÛiÀÌiLÀ>ÌiÃ�>Ài�ÛiÀÞ�Ãi�Ã�Ì�Ûi�Ì��
mercury (especially larvae)

U��iÌ�Þ���iÀVÕÀÞ� «>ÃÃiÃ� Ì�i�L���`�LÀ>���L>ÀÀ�iÀ�
and nuclear membranes to react directly with 
cellular and nuclear components

U�ƂVVÕ�Õ�>Ì�����v��}� ��� Ì�i�LÀ>��]�V��«>Ài`� Ì��
L���`�>�`��ÕÃV�i]��Ã��ÕV���iÃÃ����wÃ��Ì�>���>�-
�>�Ã��>V��iÝÌiÀ�>��L>ÀÀ�iÀÃ�>�`���ÌiÀ�>��`iÌ�Ý�w-
cation system)

Amalgams
U��}� `�ÃÃ��ÛiÃ� Ì�� v�À�� >�>�}>�Ã�Ü�Ì�� }��`]� â��V�

and other metals
U��}�Ài>VÌÃ�Ü�Ì��>�Õ���Õ��Ì��v�À��>��iÀVÕÀÞÉ>�Õ-

minum amalgam
U�/��Ã�Ài>VÌÃ�Ü�Ì��>�À�ÀiÃÕ�Ì��}����>�Õ���Õ���Ý�`iÆ�
 corrodes aluminum, not allowed on aircraft be-

cause it may react with aircraft metal, thereby 
weakening it

Hg in the aquatic environment

U�Ƃ�ÀL�À�i��iÀVÕÀÞ�`i«�Ã�ÌÃ���Ì��Ì�i�}À�Õ�`
U�,�ÛiÀÃ]�ÃÌÀi>�Ã�>�`�ÜiÌ�>�`Ã
U�-Õ�v>Ìi�Ài`ÕV��}� L>VÌiÀ�>� LÕÀ�i`� ��� Ãi`��i�Ì�

transforms the inorganic Hg into CH3Hg
U�	��>VVÕ�Õ�>ÌiÃ����wÃ�]�>µÕ>Ì�V���ÛiÀÌiLÀ>ÌiÃ�>�`��

mammals
U�
��Vi�ÌÀ>Ì�����v��}� ����À}>��Ã�� ��VÀi>ÃiÃ�Ü�Ì��

increasing trophic level in food chain

U��>À}iÀ�«Ài`>Ì�ÀÞ�}>�i�wÃ���>Ûi���}�iÀ��iÛi�Ã��v�
Hg

U��}�V��Vi�ÌÀ>ÌiÃ�����ÕÃV�i�Ì�ÃÃÕi��v�wÃ��
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U���}�iÀ�ÌÀ�«��V��iÛi�Ã�vii`���Ài��vÌi��>�`]�Ì�ÕÃ]�
accumulate more MeHg at a faster rate

U�	���>}��wV>Ì����V��Ì��ÕiÃ�Õ«�Ì�i�v��`�V�>���Õ�-
til the highest trophic levels where mercury levels 
can exist at toxic levels

U�/�i���Ài�ÌÀ�«��V��iÛi�Ã]�Ì�i���Ài��iÀVÕÀÞ�>VVÕ-
mulated at the top

U��iÀVÕÀÞ� V��Vi�ÌÀ>Ì���Ã� V>�� À>�}i� vÀ��� Õ�`iÀ�
°ää£««�����«�>��Ì���Ì���ÛiÀ�£°ä««������>À}i�wÃ��
and mammals 

So how does it go from aquatic 
life to humans?
Routes of Exposure
U�/�i��>��À� «>Ì�Ü>Þ� �v� V��ViÀ�� v�À� Ì�i����iÀ� �Ã�

through the inhalation of mercury vapor from 
burning mercury amalgam. 

U�-��i��iÀVÕÀÞ� �Ã�>�Ã��>LÃ�ÀLi`�`�ÀiVÌ�Þ� Ì�À�Õ}��
the skin when amalgamation is done by hand. 

U�/Þ«�V>��Þ]� >�>�}>�>Ì���� >�`� LÕÀ���}� >Ài� `��i�
with no protective measures (such as retorts or 
gloves) and often in the presence of children or 
even in the home. 

Health Effects
U����>�>Ì�����v�Û>«�ÀÆ��>��À�iÝ«�ÃÕÀi�À�ÕÌi
U�-Þ�«Ì��Ã��>Þ� ��V�Õ`i�V�ÀÀ�Ã�Ûi�LÀ��V��Ì�Ã�«À�-
}ÀiÃÃ��}�Ì��«Õ����>ÀÞ�i`i�>��À�wLÀ�Ã�Ã

U��iÀVÕÀÞ�V>��VÀ�ÃÃ�Ì�i�L���`]�LÀ>���>�`�«�>Vi�Ì>��
barriers, posing an increased risk to children

$KQOCIPKƂECVKQP���>�Þ�ÌÀ>Vi��iÌ>�Ã�>Ài�ivwV�i�Ì�Þ�
accumulated in planktonic bacteria and microalgae, 
LÕÌ���ÃÌ�>Ài���Ì�L���>}��wi`\�/�i�À�V��Vi�ÌÀ>Ì���Ã�
in the biomass do not increase (they often decrease) 
at higher levels in the food chain. 

U��i�}��Ã���Ì�i>Ã��Þ��À�µÕ�V��Þ�iÝVÀiÌi`�vÀ����>-
rine organisms

U�Ƃ��� Ì�i��i�}�Ì�>Ì�Ài�>��Ã� ���>���À}>��Ã��Õ«���
being consumed is transferred to the predatory 
species
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Phytoplankton and Bacteria
U��ÌÀÞ��v��iÀVÕÀÞ���Ì��Ì�i�>µÕ>Ì�V�v��`�V�>��
U��iÀVÕÀÞ�wÀÃÌ�ÌÀ>Ûi�Ã�>VÀ�ÃÃ�Ì�i���«�`��i�LÀ>�i��v�

unicellular organisms
U�ƂÌ���}��V��Vi�ÌÀ>Ì���Ã]��}��®�ÌÀ>�Ã«�ÀÌi`���Ì��Ì�i�

cell via specialized MerT transport protein
U�ƂÌ���Ü�V��Vi�ÌÀ>Ì���Ã]���«�`�Ã��ÕL�i��iÀVÕÀÞ�V��-

plexes diffuse across membrane 
U��iÀVÕÀÞ�Ì>�i��Õ«��Ã�Ì�i���iÌ�Þ�>Ìi`�LÞ�Ì�i�L>V-

teria creating methylmercury 
U��iÌ�Þ��iÀVÕÀÞ� �Ã� i�Ì�iÀ� ÀiÌ>��i`� ��� Ì�i�L>VÌiÀ�>�

and travels up the food chain or is released by 
the bacteria to be absorbed by phytoplankton to 
proceed up the food chain

Food Chain Consequences
U��iÀVÕÀÞ� Û>«�À� >�Ã�� ÃiÌÌ�iÃ� ������iÃ]���Ì�� v��`�

preparation areas, soil and into local bodies of 
water. 

U��iÀVÕÀÞ�Û>«�À� �Ã�>�`>�}iÀ���Ì����Þ� Ì�� Ì�i� ��V>��
population, but can be carried long distances in 
the atmosphere. 

U��iÀVÕÀÞ�`i«�Ã�Ìi`����Ü>ÌiÀ��Ã�iÛi�ÌÕ>��Þ�Ì>�i��Õ«�
in bacteria in aquatic environments Bio accumu-
lates in the food chain and is the primary source 
of mercury in our food

Chronic Exposure
Mercury may accumulate in the body, resulting in 
permanent damage and changes to:

U���`�iÞÃ�
U� iÀÛ�ÕÃ�ÃÞÃÌi�
U��ÕÃV�iÃ

Even in low doses, methyl mercury poisoning caus-
es neurological problems and is especially danger-
ous for women of child-bearing age. With extreme-
ly high mercury concentrations found in breast-milk 
of nursing mothers in ASGM communities, infants 
are especially at risk. Mercury dust is also carried 
on the clothing of miners and brought back to their 
homes in this manner. Health surveys across ASGM 
sites worldwide show high levels of mercury in min-
ers. Some miners are being exposed to levels of 
mercury that exceed more than 50 times the World 
Health Organization (WHO) public exposure limit. 

TOXICITY EFFECTS ON 
HUMAN
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Mercury Poisoning
U�-Þ�«Ì��Ã���V�Õ`i�>Ì>Ý�>]��Õ�L�iÃÃ����Ì�i��>�`Ã�

and feet, general muscle weakness, narrow-
��}��v�Ì�i�wi�`��v�Û�Ã����>�`�`>�>}i�Ì���i>À��}�
and speech. In extreme cases, insanity, paralysis, 
coma, and death follow within weeks of the on-
set of symptoms. Acongenital form of the disease 
can also affect foetuses in the womb.

U�ÝÌÀi�i�Þ���}�� �iÛi�Ã��v��iÀVÕÀÞ� ����Õ�>�Ã�V>��
cause severe damage to brain, kidneys, and lungs

U���Ãi>ÃiÃ� >ÃÃ�V�>Ìi`�Ü�Ì���iÀVÕÀÞ�«��Ã����}�>Ài��
acrodynia, Hunter-Russell syndrome, and Mi-
namata disease

Mercury Safety
U�Ƃ�Ü>ÞÃ�ÕÃi��iÀVÕÀÞ����>�vÕ�i����`�Ü�Ì��>`iµÕ>Ìi�

ventilation or with a vapor containment system.
U�1Ãi�V>ÌV��L>Ã��Ã�>�`�«>�Ã��>`i��v�Ã���Ì�� ��-

pervious material with steep edge lips to capture 
any droplets.

U�7�À�� ��� ��«iÀÛ��ÕÃ� ÃÕÀv>ViÃ� Ü�Ì�� ��� VÀ>V�Ã� �À�
crevices. 

U������Ì�ÃÌ�Ài��À�ÕÃi��iÀVÕÀÞ��i>À�Ã���Ã]�`À>��Ã]��À�
hard to reach places. 

U���� ��Ì� ÃÌ�Ài� �i>À� >ViÌÞ�i�i]� >�����>]� L�À��]�
methyl azide, and ground sodium carbide, as 
these create explosive mixtures with mercury

U�ƂÛ��`�ÕÃ��}��iÀVÕÀÞ�Ü�i�iÛiÀ�«�ÃÃ�L�i°�1Ãi�>�-
ternative equipment or materials when possible.

U������Ì�i>Ì]�`À���]�Ã���i��À�ÃÌ�Ài�v��`����>�Þ�>Ài>�
where mercury is used or stored.

U�Ƃ�Ü>ÞÃ� Üi>À� «À�«iÀ� «iÀÃ��>�� «À�ÌiVÌ���� Ü�i��
handling mercury. Avoid contact with skin.

U�7i>À�Ì��V����ÌÀ��i�}��ÛiÃ
U�7i>À�v>Vi�Ã��i�`��v�Ã«�>Ã���}��Ã�«�ÃÃ�L�i
U�/À>�ÃviÀ� �v� ��µÕ�`� �iÀVÕÀÞ� LiÌÜii�� V��Ì>��iÀÃ�

should be performed inside a fume hood over a 
tray or pan.

U�Ƃ�Ü>ÞÃ�Ü>Ã���>�`Ã�Ì��À�Õ}��Þ�>vÌiÀ�Ü�À���}�Ü�Ì��
mercury or other chemicals.

In Case of Mercury Spills:
r�+P�ECUG�QH�C�URKNN�

– Stop and think. Stop working. 
 Stop the spill.
– Warn others
– Isolate the area
– Monitor yourself carefully and 
 completely
– Stay in or near the area until help 
 arrives 

r�&1� 016 attempt to clean up mercury spills. 
Special equipment is required. Call for assis-
tance.

U�*iÀ��`�V>��Þ� V�iV�� v�À� �iÀVÕÀÞ� V��Ì>���>Ì���°�
,i`ÕVi�}i�iÀ>����}�Ì��}�>�`�ÕÃi�>�y>Ã���}�Ì�Ì��
visually spot mercury beads. 
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How can mining communities 
minimize mercury use and 
exposure?
Mercury Free Gravity Concentration Method
The gravity concentration method - a process used 
to concentrate the mineral of interest by taking ad-
Û>�Ì>}i��v�Ì�i�̀ �vviÀi�ViÃ����Ã«iV�wV�}À>Û�Ì�iÃ��v�}��`�
and gangue minerals in the ore. As an indigenous 
method, the process involves concepts of physics, 
chemistry and biology, coupled with environmental 
Ãi�Ã�Ì�Û�ÌÞp�Ü��V��«>ÛiÃ�Ì�i�Ü>Þ�v�À�Ì�i�ivwV�i�Ì�>�`�
effective extraction of gold from ores.

Gravitation is a natural phenomenon in which physi-
cal bodies attract each other with a force proportion-
al to their masses. It is the agent that gives weight 
to objects with mass and causes them to fall to the 
ground when dropped

Advantages of Gravity Method

U� 1Ãi� �v� Ài�>Ì�Ûi�Þ� Ã��«�i� «�iViÃ� �v� iµÕ�«�i�Ì]�
thus low capital and operating costs are needed

�U���ÌÌ�i��À����V�i��V>��ÃÕLÃÌ>�ViÃ�>Ài�ÀiµÕ�Ài`
�U�7�À�Ã�iµÕ>��Þ�Üi���Ü�Ì��Ài�>Ì�Ûi�Þ�V�>ÀÃi�
� «>ÀÌ�V�iÃ�>�`�w�i��}À>��i`��>ÌiÀ�>�Ã
�U�/�ÕÃ]�«À�«iÀ�}À��`��}� �Ã� ��«�ÀÌ>�Ì� Ì��V��Vi�-

trate and eliminate undesirable mass
�U���«À�«iÀ�}À��`��}�Ü����V>ÕÃi\

1. The concentrate is not enriched in gold
2. Gold is lost during the gravity concentration. 

What about you?  
What can you do to make your community mercury free?

CHALLENGE
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MODULE 5 - GENDER AND DEVELOPMENT

Learning Outcomes:

 Objectives: At the end of this module, participants 
should have a better understanding of the 

 following:

1. The concept of gender and the difference 
 between gender and sex;
2. The concept of gender equality and its 
 rationales;
3. The importance of gender equality and 
 empowerment of women development.

Activity Starter:  
Instruction:

U� /��Ã���Û��ÛiÃ�>�ÃiÀ�iÃ��v���Ûi�i�ÌÃ\�Ã�>«����Ì�i�
�>«]���i�V�>«]���i�Ã�>«��v�Ì�i�w�}iÀÃ]�>�`���i�
clap. Have the participants repeat the actions 
until they can do these in unison.

U� ƂÃ� Ì�iÞ�>Ài�`���}� Ì�i���Ì���Ã]� Ì�i� ÌÀ>��iÀ��À�
facilitator asks them one by one to shout out, 
>Ã�Ì�iÞ�Ã�>«]�Ì�i�wÀÃÌ�Ü�À`�Ì�>Ì�V��iÃ�Ì�����`�
when she/he mentions women. Another mem-
ber of the training team writes down the re-
Ã«��ÃiÃ����Ì�i�Ü��ÌiL�>À`��À�y�«�V�>ÀÌ°

U� ƂvÌiÀ�>�Ü���i]�Ì�i�ÌÀ>��iÀ��À�v>V���Ì>Ì�À��i�Ì���Ã�
men. Each participant then shouts out what 
V��iÃ�Ì�����`�>Ã�Ì�iÞ�Ã�>«�Ì�i�À�w�}iÀÃ°�/�i�
responses are again written down. 

The Slap-Clap-Snap- Clap  
(Pitik-Palak)

Structured Learning Exercise 1:
Difference Between Sex and Gender

Instruction: 

Ask participants to describe women, men, 
and child in words or symbols

Exercise 1a: Characteristics or attributes (brainstorming) 

WOMAN GIRLMAN BOY
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INPUT

HOW DOES GENDER DIFFER FROM SEX?
Most people have been told that “gender” is 
synonymous with “sex,” but this is not true. 

“SEX” refers to the biological and physiological 
V�>À>VÌiÀ�ÃÌ�VÃ� Ì�>Ì� `iw�i��i�� >�`�Ü��i�°� �Ì� �Ã� >�
biological categorization based primarily on 
reproductive potential (male or female)

Examples:
U� �i�>�i��>Ûi�88�V�À���Ã��i]�Ü���i��>�iÃ��>Ûi�
89�V�À���Ã��i

U� �i�>�iÃ��>Ûi�Û>}��>]�Ü���i��>�iÃ��>Ûi�«i��Ã
U� �i�>�iÃ�V�Õ�`�Li>À�L>L�iÃ

“GENDER” refers to the socially constructed roles, 
behaviors, activities, and attributes that a given soci-
ety considers appropriate for men and women. It is 
not something we are born with, and not something 
we have, but something we do (West and Zimmer-
man 1987) – something we perform (Butler 1990).

Being socially constructed gender differences 
vary depending on
U� ,>ViÆ�V>ÃÌiÆ�V�>ÃÃÆ�iÌ���V�ÌÞÆ�Ài��}����>�`�
 culture; age; marital status and time.
U� -iÝÕ>��`�vviÀi�ViÃ�Û>ÀÞ���ÌÌ�i�>VÀ�ÃÃ�Ì�iÃi�
 variables.

To put it another way:

“Male” and “female” are sex categories, while 
“masculine” and “feminine” are gender 
categories.

Aspects of sex will not vary substantially between 
different human societies, while aspects of gender 
may vary greatly.

MYTHS AND FACTS ABOUT 
GENDER 
Myth:
U�7��i��>Ài�Üi>�iÀ�Ì�>���i�°�

Fact:
U��i}�ÃÌÀi�}Ì��Ài�>Ì�Ûi�Ì��Ì�i���`�Û�`Õ>�½Ã��i>��L�`Þ�

weight is equal for men and women
U��i�� �>Ûi� v>ÃÌiÀ� �iÕÀ���ÕÃVÕ�>À� ÀiÃ«��Ãi� Ì��i\�

great force production
U�7��i���>Ûi�>�}Ài>ÌiÀ�«�ÀÌ�����v�Ã��Ài`�i�>ÃÌ�V�

energy than men during activities in which muscle 
is pre-stretched, e.g. counter movement prior to 
jumping.

Myth:
U�ƂvÌiÀ� }iÌÌ��}� �>ÀÀ�i`]� Ü��i�� `�� ��Ì� �ii`� Ì��

work. 

Fact:
U���� Ì�i� *����««��iÃ� vi�>�i� i�«��Þ�i�Ì�Ü>Ã� iÃÌ�-

mated at 14.8 million compared to 22.9 million 
males.
U�"v� Ì��Ãi� «i�«�i� Ü��� ÜiÀi� �i>Û��Þ� ��Û��Ûi`� ���

housework, 80% were women.
U�7��i�� ���i�>�iÀÃ� Ã«i�Ì� È°n� ��ÕÀÃ� >� `>Þ� ���

housework, women with dual role spent 3 hours, 
while men spent 1.1 hours on average.

Myth:
U�7��i��>Ài�Ü�ÀÃi����`iV�Ã�����>�iÀ�Ì�>���i�°�

Fact:
U����}�ÛiÀ��i�Ì�ÃiÀÛ�Vi]�Ç�Ü��i���VVÕ«Þ�Ì�i���}�-

est position and doing well in their job. Leila De 
Lima, DOJ Secretary; Lourdes Sereno, SC Chief 
Justice; Kim Henares, BIR Commissioner; Heidi L. 
Mendoza, COA Commissioner;  Justice Conchita 
Carpio-Morales, Ombudsman.
U�/�i�*����««��iÃ��Ã�ÃÌ����>���}�Ì�i�Ì�«�£ä�LiÃÌ�«iÀ-

forming countries in promoting gender equality 
in the workplace, according to the World Eco-
nomic Forum’s 2014 Global Gender Gap report.
U�7i�i�iVÌi`�Ó�Ü��i��*ÀiÃ�`i�Ì�
�ÀÞ�ƂµÕ����>�`�

Gloria Macapagal-Arroyo)
U�7i��>Ûi�Ü��i��-i�>Ì�ÀÃ]�,i«ÀiÃi�Ì>Ì�ÛiÃ]���Û-

ernors, Mayors, Councilors and Barangay Cap-
tains
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Examples of SEX Characteristics 

1. Women menstruate while men do not
2. Men have testicles while women do not
3. Women have developed breasts that are usually 

capable of lactating, while men have not
4. Men generally have more massive bones than 

women

Examples of GENDER Characteristics 

U� ���Ì�i�1��Ìi`�-Ì>ÌiÃ�>�`���ÃÌ��Ì�iÀ�V�Õ�ÌÀ�iÃ®]�
Ü��i��i>À�� Ã�}��wV>�Ì�Þ� �iÃÃ����iÞ� Ì�>���i��
for similar work

U� ��� 6�iÌ�  >�]� �>�Þ� ��Ài� �i�� Ì�>�� Ü��i��
smoke, as female smoking has not traditionally 
been considered appropriate

U� ��� ->Õ`��ƂÀ>L�>]��i�� >Ài� >���Üi`� Ì��`À�Ûi� V>ÀÃ�
while women are not

U� �����ÃÌ��v�Ì�i�Ü�À�`]�Ü��i��̀ ����Ài���ÕÃiÜ�À��
than men

GENDER IDENTITY
U���Ü�>����`�Û�`Õ>��vii�Ã���Ã�`i]����i�vii���}��>ÃVÕ-

line or feminine, is called Gender Identity (Chin, 
2004).

U�-��iÌ��iÃ�«i�«�i�Ü���>Ài�L����}�V>��Þ��>�i�LÕÌ�
feel that they were meant to be feminine. Like-
wise, sometimes people who are biologically fe-
male feel masculine (Chin, 2004).

U�Ƃ�«iÀÃ��½Ã�}i�`iÀ� �`i�Ì�ÌÞ�V>��Li�`�vviÀi�Ì� vÀ���
their biological sex. This does not mean that there 
is anything wrong with the person!

GENDER IDENTITY IS 
NOT THE SAME AS 
SEXUAL ORIENTATION:
Sexual orientation is determined by a pattern of ro-
mantic, sexual, and emotional attractions felt by an 
individual toward members of the same sex, the op-
posite sex, or all sexes.

U�7���`��Þ�Õ���Ûi¶
U�7���>Ài�Þ�Õ�>ÌÌÀ>VÌi`�Ì�¶
U�7���`��Þ�Õ�V>Ài�v�À¶

TYPES OF GENDER IDENTITY:
U��>�i�iÃÃÉ�>ÃVÕ���i
U��i�>�i�iÃÃÉ�i�����i
U�/À>�Ã}i�`iÀi`� �Ã� >�«iÀÃ���Ü��� V�>��i�}iÃ� ÃÌÀ�VÌ�

gender norms (may be transsexual, biologically In-
tersexed, etc.) 

U�/��À`��i�`iÀ�>Ài���`�Û�`Õ>�Ã�Ü���>Ài�V>Ìi}�À�âi`�
as neither male nor female (by their own will or 
social consensus); term also used in societies who 
recognize more than two genders 

U�Ƃ�`À�}Þ�Þ��Ã�>�ÌiÀ��Ì�>Ì�ÀiviÀÃ�Ì��>�V��L��>Ì����
of masculine and feminine characteristics 

TYPES OF SEXUAL ORIENTATION:
U��iÌiÀ�ÃiÝÕ>�Ã�>Ài�>ÌÌÀ>VÌi`�Ì����`�Û�`Õ>�Ã��v�Ì�i�

opposite sex (straight) 
U�����ÃiÝÕ>�Ã�>Ài�>ÌÌÀ>VÌi`�Ì����`�Û�`Õ>�Ã��v�Ì�i�

same sex (gay, lesbian) 
U�	�ÃiÝÕ>�Ã�>Ài�>ÌÌÀ>VÌi`�Ì��L�Ì��ÃiÝiÃ�
U�+ÕiiÀÃ�>Ài�>ÌÌÀ>VÌi`�Ì��Ì�i�Ã>�i��À�L�Ì��ÃiÝiÃ�

and/or transgendered individuals
U�ƂÃiÝÕ>�Ã� >Ài� ��Ì� iÝ«iÀ�i�V��}� ÃiÝÕ>�� >ÌÌÀ>V-

tions

SOCIO-CULTURAL DIFFERENCES 
BETWEEN WOMEN AND MEN
U�/�i�À��iÃ���Ì�iÀÉv>Ì�iÀ]��ÕÃL>�`ÉÜ�vi®��
U�
�>À>VÌiÀ�ÃÌ�VÃ�Û>�ÕiÃ]�«iÀÃ��>��ÌÞ�ÌÀ>�ÌÃ]�
 behaviors, attitudes and interests)
U����`�vviÀi�Ì�Ã�V�iÌ>����ÃÌ�ÌÕÌ���Ã�Ì�i�v>���Þ]�

schools, workplaces and governments).

o What should be your job? 
U�-��Õ�`�Þ�Õ�Li�>��ÕÀÃi¶�

o What should be your hobbies? 
U�-��Õ�`�Þ�Õ�}��À�V��V���L��}¶�

o What should be your character? 
U�-��Õ�`�Þ�Õ�Li�i��Ì���>�¶ 

o What should your wear? 
U�-��Õ�`�Þ�Õ�Üi>À�«���¶

 

When you say that you are a man/woman, 
what are you actually implying? 
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GENDER ROLES AND 
CHARACTERISTICS
U��i>À�i`�>�`�ÌÀ>�Ã��ÌÌi`�Ì�À�Õ}��Ã�V�>��â>Ì���Æ
U�
�>�}i>L�i��ÛiÀ�Ì��iÆ�>�`
U��>Ûi�Ü�`i�Û>À�>Ì���Ã�L�Ì��Ü�Ì����>�`�LiÌÜii��Ã�-

cieties and cultures. 

SOCIALIZATION OF GENDER 
U�-�V�>��â>Ì�����Ã�Ì�i�«À�ViÃÃ�Ü��V��>����`�Û�`Õ>��>V-

quire, through interaction with other people, the 
knowledge about various attitudes, values, behav-
iors, roles, social and cultural skills

U��Ì��Ã�Ì�i�«À�ViÃÃ�Ü��V��Üi�LiV��i�Ãi�v�V��ÃV��ÕÃ]�
knowledgeable and skillful so that we could live 
�ÕÀ���ÛiÃ�Õ�`iÀ�>�Ã«iV�wV�i�Û�À���i�Ì°

U�/��Ã� «À�ViÃÃ� �Ã� >Ì� Ü�À�� V��Ì��Õ�ÕÃ�Þ� Ì�À�Õ}�� >���
phases of our lives, especially when we move in a 
new environment.

During the socialization process, the following par-
ties play an important part in shaping your concepts 
about gender

U� �>���Þ
U� �À�i�`Ã
U� -V�����`ÕV>Ì���
U� 7�À���}��Û�À���i�Ì
U� �i`�>

Think about the following:

U� 7�>Ì��Ã�Ì�i��i>���}��v�Þ�ÕÀ��>�i¶
U� 7���Ìi��Ã�Þ�Õ�Ü�>Ì����`��v�Ì�ÞÃ�Þ�Õ�Ã��Õ�`��>Ûi�

for your birthday?
U� 7�Þ�`�`�Þ�Õ�V���Ãi�Þ�ÕÀ��>��À�ÃÕL�iVÌ����1��-

versity?
U� 7�Þ�>Ài�Þ�Õ�>ÃÃ�}�i`�Þ�ÕÀ�Ì>Ã�Ã�>Ì� Ì�i�
�À�ÃÌ-

mas party at your workplace?
U� 7��� Ìi��Ã� Þ�Õ� Ü�>Ì� L�`Þ� w}ÕÀi� Þ�Õ� Ã��Õ�`�

have?

Structured Learning Exercise: 
I can and I could (for male participants)

Instructions:

1. Facilitator provides 2 metacards to male/female 
participants and instructs them to continue the 
sentence “I am a man, I can…, I am a woman, 
I can…”

2. Paste on the board all the metacards for every-
body to read

I am a man I can……

If I were a woman I could……

I am woman I can…….

If I were a man I could……

(For female participants) 

GENDER BIAS
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Structured Learning Exercise: 
Role-play Gender role in decision making at 
household level
 
Instruction:
Ask participants to play role of their anti sex and take 
some decision such as

U�1Ãi��v�iÝÌÀ>����iÞ����Ì�i���ÕÃi���`�
U��i>�Ì��
��ViÀ�Ã
U�1Ãi��v��>�`�`ÕÀ��}�>}À�VÕ�ÌÕÀi�Ãi>Ã��
U��>Õ}�ÌiÀ½Ã�i�}>}i�i�ÌÉ�>ÀÀ�>}i
U�
���`Ài��i`ÕV>Ì����
U�	Õ��`��}�>���ÕÃi

U�/�i�ÌiÀ��}i�`iÀ�L�>Ã��Ã���ÃÌ��vÌi��ÕÃi`����Ài�>-
tion to discrimination against women, but men 
can be discriminated against as well. 

U��i�`iÀ�L�>Ã��Ã�>�Ã�����Ü��>Ã�ÃiÝ�Ã�]�}i�`iÀ�`�Ã-
crimination or sex discrimination. 

U��i�`iÀ� L�>ÃiÃ� ��Ì� ���Þ� `iÃVÀ�Li� ÃÌiÀi�ÌÞ«i`�
characteristics of men and women, but they also 
set standards for how men and women should 
think and behave 

U��i�LiÀÃ��v�i�Ì�iÀ�ÃiÝ�Ü���`����Ì�v����Ü�}i�`iÀ�
stereotypes are often punished.

For example:

Assertive women are called “bitches,” and men 
who lack physical strength are seen as “wimps“

1. MARGINALIZATION (Economic). It is the pro-
cess which forces women out:

U���Ì��Ì�i�«iÀ�«�iÀÞ��v�iV�����V�E�Ã�V�>����vi]
U�"��Ì�i�«iÀ�«�iÀÞ��v�`iV�Ã�����>���}�«À�ViÃÃ�

as well as diminishing the value of the activi-
ties in which they contribute to the national 
development process.

U�1�`iÀ� �À� ����Û>�Õ>Ì���ÉÀiV�}��Ì���� �v� Ü��-
en’s work.

U�7��i���>Ûi��iÃÃ�>VViÃÃ�Ì��>�`�V��ÌÀ����ÛiÀ�
ÀiÃ�ÕÀViÃ�>�`�Li�iwÌÃ°

U�1�iµÕ>��«>Þ�v�À�Ü�À���v�iµÕ>��Û>�Õi�q��>ÃÌ�Ì��
Li���Ài`]�wÀÃÌ� Ì��Li�wÀi`]� ����Ìi`��««�ÀÌÕ��-
ties, exacting sexual favors.

2. SUBORDINATION (Political) is the belief that 
one sex is inferior to the other. Gender subordi-
nation is institutionalized domination by men of 
women.

U�*�Ã�Ì����q�Ü��i�����«���Ì�VÃ�>�`�Ì�«�«�Ã�Ì���Ã
U�-Ì>ÌÕÃ�q�Üi>�iÀ�ÃiÝ
U��iV�Ã�����>���}�q�Ü��i��>Ài���Ì���V�Õ`i`����

planning and decision-making processes
U�*À�ViÃÃ��v�Ã�V�>��â>Ì���

3. MULTIPLE BURDEN is the involvement in the 
three spheres of work: Reproductive, productive 
and community works.

U Parenting
U���ÕÃiÜ�À�
U�
���Õ��ÌÞ�Ü�À�
U�7�À�����Ì�i�«ÕL��V�Ã«�iÀiÉ��v�À�>��ÃiVÌ�ÀÉÕ�-

derground economy

WHAT IS GENDER BIAS?
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4. STEREOTYPING is the process of attributing a 
set of characteristics, roles and traits, favorable 
or unfavorable, to all members of a social group 
L>Ãi`����ÃiÝ°��Ì��Ã�>�wÝi`]�Õ�µÕiÃÌ���i`�Li��iv�
or images we carry in the back of our minds 
about women and men and transmitted from 
generation to generation. Gender Stereotyping 
emerges when pre-conceived ideas about one 
sex are applied indiscriminately without consid-
ering any personal, social and cultural factors.

For example:

 “Men are aggressive while women are emotional”.

1. Physical: Of course males and females have dif-
ferent bodies, but even here we aren’t sure how 
much of the difference is caused by inherent bi-
ology and how much by the way we raise boys 
and girls.

2. Emotional: Women are assumed to be more car-
ing and more emotional than are men.  They are 
stereotyped as sentimental and “sweet”.

3. Intellectual: Men are viewed as the protectors 
and providers of their families, which in pre-in-
dustrialized society meant being stronger, but 
today may mean being smarter.  

Four Examples of Gender Stereotypes

1. Personality traits — Women are often expected 
to be passive and submissive, while men are 
ÕÃÕ>��Þ� iÝ«iVÌi`� Ì��Li� Ãi�v�V��w`i�Ì� >�`� >}-
gressive.

2.  Domestic behaviors — Caring for children is 
often considered best done by women, while 
household repairs are often considered best 
done by men.

3. Occupations — Until very recently most nurses 
and secretaries were usually women, and most 
doctors and construction workers were usually 
men.

4. Physical appearance — Women are expected 
to be small and graceful, while men are expect-
ed to be tall and broad-shouldered 

Proliferation of Gender 
Stereotyping in our daily life
Have you ever:

1. Made use of women’s body and/or portraying 
women as sex objects to draw other people’s 
attention?

2. Made fun of women’s body or their particular 
parts?

3. Associated certain ability, like analytical skills 
>�`�«�ÞÃ�V>��ÃÌÀi�}Ì�]�Ì��>�Ã«iV�wV�ÃiÝ¶

{°� 
��w�i`�ViÀÌ>���v>���Þ�À��iÃ]����i�LÀi>`Ü���iÀ�
and housekeeper, and occupations, like nurse 
>�`�i�}��iiÀ]�Ì��>�Ã«iV�wV�ÃiÝ¶

Common Male Stereotypes
U�Ƃ����i��i���Þ�Ü�À���}����V>ÀÃ°
U���i��`��º`�ÀÌÞ���LÃ»�ÃÕV��>Ã�V��ÃÌÀÕVÌ����>�`�

mechanics; they are not secretaries, or cosme-
tologists.

U���i��`����Ì�`����ÕÃiÜ�À��>�`� Ì�iÞ�>Ài���Ì�
responsible for taking care of children.

U��i��«�>Þ�Û�`i��}>�iÃ°
U���i��«�>Þ�Ã«�ÀÌÃ°
U���i��i���Þ��ÕÌ`��À�>VÌ�Û�Ì�iÃ�ÃÕV��>Ã�V>�«��}]�
wÃ���}]�>�`������}°

U��i��>Ài����V�>À}iÆ�Ì�iÞ�>Ài�>�Ü>ÞÃ�>Ì�Ì�i�Ì�«°
U�ƂÃ��ÕÃL>�`Ã]��i��Ìi���Ì�i�À�Ü�ÛiÃ�Ü�>Ì�Ì��`�°
U��i��>Ài��>âÞ�>�`É�À��iÃÃÞ°
U��i��>Ài�}��`�>Ì��>Ì�°
U��Ì��Ã�>�Ü>ÞÃ��i��Ü���Ü�À�����ÃV�i�Vi]�i�}��iiÀ-
��}]�>�`��Ì�iÀ�ÌiV���V>��wi�`Ã°

U��i��`����Ì�V���]�ÃiÜ]��À�`��VÀ>vÌÃ°

6*4''�/#,14�&+(('4'0%'5
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4. VIOLENCE AGAINST WOMEN – The act of 
��ÃÌ�����}� vi>À� >�`� ��y�VÌ��}�«>���Ü�Ì�� Ì�i�>��� Ì��
injure, or abuse a person usually women.

Example of verbal, psychological and physical 
forms of violence:

U����iÃ
U�7��v�Ü��ÃÌ�iÃ
U�*ii���}
U�º
�>�V��}»��À��>���}�ÃiÝÕ>��«>ÃÃiÃ
U�-iÝÕ>���>À>ÃÃ�i�Ì
U����iÃÌ�V�Û���i�Vi
U�,>«i
U�*À�ÃÌ�ÌÕÌ���
U�
����`�wV>Ì���� �À� Ì�i� >VÌ� �v� ÌÀi>Ì��}�

women as a commodity or object and not 
as a person

How Can YOU Challenge Gender 
Bias Stereotypes?
There are ways to challenge these stereotypes to 
help everyone, no matter their gender or gender 
identity, feel equal.

1. Point it out. From magazines and television to 
w��� >�`� Ì�i� ��ÌiÀ�iÌ]� Ì�i��i`�>� �Ã� w��i`� Ü�Ì��
negative gender stereotypes. Sometimes these 
stereotypes are hard to see. Talk with friends 
and family members about the stereotypes you 
see and help others recognize how sexism and 
gender stereotypes can hurt all of us.

2. Walk the talk. Be a role model for your friends 
and family. Respect people regardless of their 
gender.

3. Speak up. If someone is making sexist jokes, 
challenge them.

4. Give it a try. If you want to do something that 
is not normally associated with your gender, 
think about whether you’ll be safe doing it. If 
you think you will, give it a try. People will learn 
from your example

Why Gender is Important? 

Since the mid 1980s, there has been a growing con-
sensus that sustainable development require an un-
derstanding of both women’s and men’s roles and 
responsibilities within the community and their rela-
tions to each other. This has come to be known as 
the Gender and Development (GAD) approach. The 
main objective of GAD is mainstreaming women’s 
needs and perspectives into all activities. Main-
streaming acknowledges that all development op-
erations have a gender impact and do not auto-
�>Ì�V>��Þ�Li�iwÌ��i��>�`�Ü��i��iµÕ>��Þ°�/�ÕÃ��Ì��Ã�
necessary to adopt GAD approach for development 
«À�}À>�Ã�Ì��Li�iwÌ�L�Ì���i��>�`�Ü��i�]�>�`�>�Ã��
for sustainable development and positive impacts on 
the society as whole. 
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Why Gender Considers as Women’s 
Empowerment? 

Although ‘gender and development’ includes both 
women and men, however, in most cases, focus is 
given to only women. It is because of imbalance 
and unequal status of women in most of the socie-
ties where women do not have the same opportu-
nities and personal freedom as men do. Therefore, 
there is a need to focus women compared to men. 
It is like two glasses, where one is half full and an-
other is empty, thus the empty glass should get 
Ü>ÌiÀ� wÀÃÌ� >�`�Ü�i��L�Ì��}�>ÃÃiÃ�LiV��i�iµÕ>��
Ì�i��w���L�Ì�°��v�Ã��i��i�ÌÀ�iÃ�Ì��w���L�Ì��}�>ÃÃiÃ�
without noticing the level of water it won’t work.

U� �i�`iÀ��Ã�>�Û>À�>L�i�Ì�>Ì��ÕÃÌ�Li�iÝ>���i`�
to ensure that it is integrated into all devel-
opment projects.

U� �i�`iÀ���Ìi}À>Ì����Ã��Õ�`�ÀiÃ«��`�Ì��Ì�i�
«À��À�ÌÞ��ii`Ã��v�Ü��i��>�`��i�]�Li�iwÌ�
both, and/or not affect either women or 
men adversely.

U� �i�`iÀ� �Ã�>�V��«�iÝ�Û>À�>L�i� Ì�>Ì��iÃÌ�iÃ�
in social, cultural, economic and political 
contexts. 

Why Is Gender Relevant for Development?

U� ��Ã«>À�Ì�iÃ�iÝ�ÃÌ�����>�i�>�`�vi�>�i�À�}�ÌÃ]�
responsibilities, access to and control over 
resources, and voice at household, com-
munity and national levels.

U� �i�Vi]��i��>�`�Ü��i���>Ûi�`�vviÀi�Ì�«À�-
orities, constraints and preferences with re-
spect to development and can contribute 
to, and be affected differently by, develop-
ment projects.

U� /�� i��>�Vi� `iÛi��«�i�Ì� ivviVÌ�Ûi�iÃÃ]�
these considerations must be addressed in 
all program design and interventions.

U� �>��ÕÀi� Ì�� >``ÀiÃÃ� }i�`iÀ� �ÃÃÕiÃ� ��� «À�-
gram design, implementation, and devel-
opment interventions can lead not only to 
��ivwV�i�Ì�>�`�Õ�ÃÕÃÌ>��>L�i�ÀiÃÕ�ÌÃ]�LÕÌ��Ì�
may also exacerbate existing inequities.

U� 1�`iÀÃÌ>�`��}� }i�`iÀ� �ÃÃÕiÃ� �i�«Ã� ��� ��-
corporating mitigating mechanisms in pro-
ject design to redress or reduce any inequi-
table impacts and to ensure sustainability. 

Gender equality refers to equal opportunities and 
outcomes for women and men. This involves the 
removal of discrimination and structural inequali-
ties in access to resources, opportunities and ser-
vices, and the promotion of equal rights Equality 
does not mean that women should be the same as 
men. Promoting equality recognizes that men and 
women have different roles and needs, and takes 
these into account in development planning and 
program.

U�µÕ>��ÌÞ��v��>Ü
U�µÕ>��ÌÞ��v�"««�ÀÌÕ��ÌÞ
U�µÕ>��ÌÞ��v�6��Vi�
Rationale for Gender Equality
U�V�����V�,>Ì���>�i
U��Õ�>��,�}�ÌÃ�,>Ì���>�i
U�-�V�>���ÕÃÌ�Vi�,>Ì���>�i

GENDER EQUALITY in rights applies to the right 
to:

1. Own land
2. Manage property
3. Equality in voice
4. Conduct business
5. Travel
6. Be free from physical harm and violence
7. Be free from security risks (risk of domestic 
Û���i�Vi� >�`� V��y�VÌ]� «�ÞÃ�V>�� >�`� VÕ�ÌÕÀ>��
isolation and marginalization

International Instruments
U�
��Ûi�Ì���� v�À� �����>Ì���� �v� ��ÃVÀ����>Ì����

Against Women (CEDAW, 1979)
U�	i����}� �iV�>À>Ì���� >�`� *�>Ìv�À�� v�À� ƂVÌ����

(1995)
U�����i���Õ���iÛi��«�i�Ì���>�Ã�Óää£®

Millennium Development Goals (MDGs)
1. Eradicate extreme poverty and hunger
2. Achieve universal primary education
3. Promote gender equality and empower wom-

en
4. Reduce child mortality
5. Improve maternal health
6. Combat HIV/AIDS, malaria and other diseases
7. Ensure environmental sustainability
8. Develop a global partnership for development
 MDGs are mutually reinforcing; progress to-

ward one goal affects progress toward the 
others. But, the third goal addresses gender 
iµÕ>��ÌÞ�Ã«iV�wV>��Þ°�
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Structured Learning Exercise: 
Division of labor: Tasks done by women & men
(5 minutes)
 
Instruction:

1. Facilitator instructs the participants to write 
inside the box their activities from the time 
they wake up in the morning until they sleep 
at night.

2. Ask 2 volunteers to share what they have writ-
ten and share their insights.

3. Facilitator summarized the activity and input 
on Gender Division of Labor

GENDER DIVISION OF LABOR

Exercise 2b: Gender division of labor (seasonal calendar)

Exercise 3a: Control over resources

ACTIVITY ,#0 MAR MAY SEPAPR AUG,70 OCT,7. NOV DECFEB

Resources Control$GPGƂVU Access User
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Exercise 4: Gender and institutions/organizations

Sexual division of labor results from the social dif-
ferentiation introduced by the relations between 
men and women that attributed activities and roles 
>VV�À`��}�Ì��Ì�i�«iÀÃ��½Ã�ÃiÝ°�/�i�Ã«iV�wV�Ì>Ã��>�`�
activities were attributed to men and to women ac-
cording to the economic and socio-cultural con-
cepts. Both men women have multiple work roles. 
These include: production, reproduction, essential 
household and community services, and community 
management and political activities.

a. Productive Role
Productive activities include all tasks which contrib-
ute to the income and economic welfare and ad-
vancement of the household and community. Both 
women and men perform a range of productive 
roles. Women’s productive roles can include cash 
and subsistence farming (whether or not they control 
any income from their labor), care of livestock, min-
ing, food processing for sale, cottage or home based 
industries, and waged/formal sector employment.

b. Reproductive Role
Reproductive activities are those activities carried out 
to reproduce and care for the household. Responsi-
bility for contraception and decision-making about 
reproduction may be in the hands of women or men, 
depending on the cultural context. Child rearing is 
a reproductive role and often considered within the 
Ü��i�½Ã�`��>��Ã]���ÜiÛiÀ��i��>�Ã��«�>Þ�>�Ã�}��w-
cant and recognized role in many cultures. Women’s 
other reproductive roles include pregnancy, child-
birth and breastfeeding.

c. Household and Community Services
Essential household and community services are 
those which must be carried out daily to meet the 
family’s and community’s basic needs, such as fuel 
and water collection, provision of shelter and cloth-
ing, cleaning, education, health care, care of the el-
derly and food processing and preparation.

d. Community Management and Political 
Activities
This refers to the management and conservation 
of resources for collective community consumption 
(such as fuel, forests and water), as well as participa-
tion in cultural and religious ceremonies, formal and 
informal political activities, and involvement in devel-
opment organizations.

e. Access to and control of resources 
The social (sexual) division of labor that attributes 
subordinate roles to women reduces at the same time 
Ì�i�À�>VViÃÃ�Ì��>�`�Li�iwÌÃ��v�ÀiÃ�ÕÀViÃ°��Ì��vÌi���V-
VÕÀÃ�Ì�>Ì�Ü��i���>Ûi�>VViÃÃ�Ì��>�Ã«iV�wV�ÀiÃ�ÕÀVi]�
and at the same time they do not have any control 
�ÛiÀ� �ÌÃ�ÕÃi°�"vÌi��Ü��i��Li�iwÌ� vÀ����>Û��}�>V-
cess to resources, however, the women are limited to 
only use the resources of which they do not own and 
over which they cannot - in any way - exert control 
(i.e. control of agricultural land) or have any decision-
making power. Actually, the control consists in taking 
decision(s) on the use of the resources and to have 
the opportunity to impose the choice on others.
The achievement of equal control to resources is one 
of the most important objectives in the gender ap-
proach, because the power in taking decisions will 
guarantee the access to the resource as well as its 
Li�iwÌÃ°�/�>Ì��Ã�Ü�Þ��Ì��Ã�iÃÃi�Ì�>��Ì��v�VÕÃ����Ü��-
en’s strategic interests in order to guarantee their 
empowerment.

Name of 
institution/organization

Functions Women’s Involvement

Activities RemarksManagement Decision
making
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HOW DO YOU INTEGRATE 
GENDER INTO DEVELOPMENT?
Women have a central role to play in development 
processes, but their particular needs and rights are 
�vÌi����Ì�ÀiyiVÌi`����`iÛi��«�i�Ì�«���V�iÃ�>�`�
practices. Very often, policy-makers overlook key 
issues such as:

U� 7��i�½Ã�À�}�Ì�Ì���Ü��>�`����iÀ�Ì�«À�«iÀÌÞ
U� �i�`iÀ�L>Ãi`�Û���i�Vi
U� ƂVViÃÃ�Ì��Ài«À�`ÕVÌ�Ûi��i>�Ì��
U� /�i�vÀii`���Ì��`iV�`i����Ì�i��Õ�LiÀ�>�`�

spacing of children
U� µÕ>��Ài«ÀiÃi�Ì>Ì�������}�ÛiÀ��i�Ì�>�`�

other decision-making bodies

Women perform mining work, agricultural work, pro-
ducing food for their families and surpluses for sale, 
but often cannot own or inherit the land they work or 
the homes they live in.

GAD (Gender and Development) project design 
and intervention focused on a development process 
that transforms gender relations in order to enable 
women to participate on an equal basis with men in 
determining their common future. It is about being 
faithful to the principle that development is for all 
fairness and equity demands that everyone in socie-
ty, whether male or female, has the right to the same 
opportunities to achieve a full and satisfying life.
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What about you? What can you do to advocate gender 
rights in your community? 

Challenges that Lie Ahead
Women and Poverty
U�Î�°Ó¯��v�Ì�i�V�Õ�ÌÀÞ½Ã�nä°Ó���������«�«Õ�>Ì����

are estimated to live below the poverty line

U�/�i�«�«Õ�>Ì����}À�ÜÌ��À>Ìi��Ã�Ó°Î¯�>��Õ>��Þ]�
considered high by world standards as the 
ideal rate is around 1% a year

U�1�`iÀ�V��`�Ì���Ã��v�«�ÛiÀÌÞ�>�`���}��«�«Õ-
lation growth, women become a vulnerable 
group due to their multiple social and respon-
sibilities

U���Ài� Ì�>�� ��i�Ì��À`� �v� i�«��Þi`� Ü��i� 
among the bottom 30% of rural families were 
Õ�«>�`�v>���Þ�Ü�À�iÀÃ�`���}�>}À�VÕ�ÌÕÀi]�wÃ�-
ery and forestry work which was also not of-
wV�>��Þ�>VV�Õ�Ìi`�v�À���À�ÀiV�}��âi`

U��>�i�i�«��Þ�i�Ì�À>Ìi�Ü>Ã���}�iÀ�>Ì�Ì�i��>-
tional level at 92.1% compared with women 
at 90.6%

U�ƂÃ�V���`�Li>ÀiÀÃ�>�`����i�>�iÀÃ]�Ì�iÞ�V>ÀÀÞ 
much of the burden of poverty affecting fami-
lies and households

U�ƂÃ�ÌÀ>`�Ì���>��V>Ài}�ÛiÀÃ]�Ì�iÞ�>ÃÃÕ�i�«À��>ÀÞ 
responsibility not only for the care of children 
but for other members of the family or house-
hold such as the sick, the disables and the el-
derly

U�ƂÃ�iV�����V�«À�Û�`iÀÃ]�Ì�iÞ�>Ài�Ì>Ã�i`�Ì��i�-
sure their families’ economic security and well-
being

U�-�V�>��/Ài�`Ã�,iÃÕ�Ì��}�vÀ���7i>��V����Þ

U���VÀi>Ãi����«À�ÃÌ�ÌÕÌ���

U�
���`�ÌÀ>vwV���}

U�	Ài>�`�Ü���v��>���Þ�Ì�iÃ

1. Identify your personal story and concerns
2. Think about how your concerns relates to 

others
3. Gather relevant information and resources
4. Re-frame your story to make a change
5. Identify allies who are in a position to sup-

port you
6. Tell your story
Ç°� �>�i� >� Ã«iV�wV� ÀiµÕiÃÌ� >L�ÕÌ� Þ�ÕÀ� `i-

sired outcomes

SUMMARY

CHALLENGE
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CLOSING ACTIVITY
Give each participant a copy of the poem “For Every 
Woman” by Nancy R. Smith. Facilitator leads the par-
ticipants reading the poem. After reading the poem, 
participants will be given 5 minutes to ponder on the 
message of the poem then share their own promise 
to self.

Example:
“I will not act weak when I’m strong”
“I will not act dumb when I have something 

to share

FOR EVERY WOMAN 
By: Nancy R. Smith

For every woman who is tired of acting weak 
when she knows she is strong, there is a man 

who is tired of appearing strong when he 
feels vulnerable.

For every woman who is tired of acting dumb, 
there is a man who is burdened with the con-
stant expectation of “knowing everything.”

For every woman who is tired of being called 
“an emotional female,” there is a man who is 
denied the right to weep and to be gentle.

For every woman who is called unfeminine 
when she competes, there is a man for whom 
competition is the only way to prove his mas-

culinity.

For every woman who is tired of being a sex 
object, there is a man who must worry about 

his potency.

For every woman who feels “tied down” by 
her children, there is a man who is denied the 

full pleasures of shared parenthood.

For every woman who is denied meaning-
ful employment or equal pay, there is a man 
Ü����ÕÃÌ�Li>À�vÕ���w�>�V�>��ÀiÃ«��Ã�L���ÌÞ�v�À�

another human being.

For every woman who was not taught the in-
tricacies of an automobile, there is a man who 

was not taught the satisfactions of cooking.

For every woman who takes a step toward her 
�Ü����LiÀ>Ì���]�Ì�iÀi��Ã�>��>��Ü���w�`Ã�Ì�i�

way to freedom has been made a little easier.
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